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IDENTIFICATION OF STUDENTS WITH SPECIAL EDUCATIONAL NEEDS
ENROLLED IN MAINSTREAM EDUCATION WITHOUT APPROPRIATE
SUPPORT CONDITIONS: ANALYSIS OF SURVEY RESULTS
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Turkan Mardanli
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Special education department, specialist
E-mail: merdanliturkan@gmail.com
https://orcid.org/0009-0002-4316-4526

Abstract. This study was conducted to systematically identify students in general educa-
tion institutions who, despite not being placed in specialized settings, experience learning
difficulties due to special educational needs. A quantitative descriptive research design
(survey method) was employed, and a new survey instrument, along with specific im-
plementation guidelines, was developed to ensure the effective identification of learning
difficulties. Data were collected through a large-scale survey covering 1,049,035 students
enrolled in 927 general education institutions during the 2024/2025 academic year. The
reliability of the instrument and the validity of the results were assessed through compar-
ative analysis with centralized monitoring indicators for grades 4, 6, and 9. The findings
indicate that students experiencing difficulties adapting to general education settings can
be grouped into two categories: those requiring additional psychological and pedagogical
support, and those with special education needs. Furthermore, it was determined that,
without additional support mechanisms and adapted learning conditions, these students in
mainstream education demonstrate significantly lower academic performance compared
to their peers. These results suggest that the effectiveness of inclusive education should
not be limited to the physical integration of students with special educational needs into
general education institutions. Rather, it also requires ensuring their social inclusion and
providing appropriate conditions and specialized support to guarantee access to quality
education.

Keywords: students with special educational needs, inclusive education, learning diffi-
culties, special education, mainstream education.

DOI: 10.30546/2709-2488.2026.02.103085
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XUSUSI SBRAIT YARADILMADAN UMUMI TOHSIL® COLB OLUNMUS
SAGLAMLIQ IMKANLARI MOHDUD USAQLARIN
MUOYYONLOSDIRILMOSIi: SORGU NOTICOLORININ TOHLILI

_ Anar Xolofov
Moktobogodar vo Umumi Tohsil tizro Dovlot Agentliyi,
Xiisusi tohsil sektoru, sektor miidiri
E-poct: anar.khalafov@gmail.com
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Giinel 9kbarova
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Xiisusi tohsil sektoru, miitoxassis
E-poct: merdanliturkan@gmail.com
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Annotasiya. Bu todqiqat xiisusi sorait yaradilmadan timumi tohsil miiossisolorinds tohsil
alan vo saglamliq imkanlarinin mohdudlugu sobabindon talimdos ¢atinliklori olan sagird-
lorin miioyyonlosdirilmasi mogsadilo aparilmisdir. Todgiqatda komiyyot tosviri yanagma
(sorgu metodu) totbiq edilmis, Gyronma ¢otinliklorinin effektiv sokildo miioyyon edilmasi
iiclin yeni sorgu aloti vo onun totbiqino dair xiisusi tolimat hazirlanmigdir. Malumatlar
2024/2025-ci tadris ili arzinds 927 imumi tohsil miiassisasinda tahsil alan 1,049,035 sa-
girdi ohato edon genismiqyasl sorgu vasitosilo toplanmigdir. Sorgu alotinin etibarliligi vo
naticalorin uygunlugu 4, 6 vo 9-cu siniflor lizro markoazlosdirilmis monitoring gostaricilori
ilo miiqayisali tohlil osasinda qiymotlondirilmisdir. Noticolor gostorir ki, imumi tohsil
miiossisalorinds dizadaptasiya yasayan sagirdlor iki kateqoriyada qruplagdirila bilar: olavo
psixoloji-pedaqoji dostoya ehtiyaci olan sagirdlor vo saglamliq imkanlart mohdud olan sa-
girdlor. Homg¢inin alava destok mexanizmlari vo uygunlasdirilmis tohsil seraiti olmadan
imumi tohsil miihitine inteqrasiya olunan bu sagirdlorin digor yasidlari ilo miiqayisodo
daha asag1 akademik gostoricilor niimayis etdirdiyi miioyyon edilmisdir. Bu naticolor ink-
liziv tohsilin effektivliyinin saglamliq imkanlart mohdud sagirdlorin yalniz fiziki olaraq
imumi tohsil miiassisaloring inteqrasiyast ilo mohdudlagsmadigini, eyni zamanda onlarin
sosial inkluziyasi vo keyfiyyatli tohsil almalari iigiin xiisusi soraitin yaradilmasmin zoruri
oldugunu gostorir.

Acar sozlar: saglamliq imkanlart mohdud sagirdlor, inkliiziv tohsil, 6yronms ¢atinliklori,
xUsusi tohsil, imumi tohsil.

DOI: 10.30546/2709-2488.2026.02.103085

Magqaloays istinad: Xolofov A., ©Okborova G., Moardanlt T. (2026). Xiisusi sorait
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larin miioyyanlasdirilmasi: sorgu naticelerinin tohlili. «Maktobagador va ibtidai
tohsily, Ne 2 (255), soh. 9-28.
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CC BY 4.0. Miualliflor agiq sokilds 6z asarlorinin miislliflik hiiquglarimi tesdiq
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10



Anar Khalafov., Gunel Akbarova., Turkan Mardanli. Identification of students with
special educational needs enrolled in mainstream education without appropriate
support conditions: analysis of survey results

Introduction

In the 2024/2025 academic year, 12,499 children with special educational
needs were enrolled in special education in Azerbaijan. Children enrolled in spe-
cial education constitute 0.73 percent of all learners in general education. In in-
ternational practice, the proportion of children with special educational needs to
typically developing children differs from the indicator observed in Azerbaijan.
According to research findings, in 2024 the share of children with special educa-
tional needs enrolled in special education in England accounted for 18 percent of
all children in general education [Long, R., & Roberts, N., 2024]. This proportion
was 15 percent in the United States (2022—2023) [National Center for Education
Statistics, 2024, p.1], 11 percent in Norway [Office of the High Commissioner for
Human Rights, n.d., p.1], 7 percent in Germany (2020-2021) [Schlitt-Dittrich,
M., 2024, p.2], 7.7 percent in Finland (2018) [Government of Finland, n.d., p.4],
and 3.7 percent in France (2021) [DEPP, 2021, pp. 5, 8].

The relatively low proportion of children with special educational needs en-
rolled in special education in Azerbaijan compared to other countries is attributed
to several factors identified by international organizations. In this context, al-
though the United Nations Children’s Fund (UNICEF) Azerbaijan Country Office
reported that 67 percent of school-age children remain out of education, the facts
supporting this indicator were not provided [UNICEF Azerbaijan & Ministry of
Education, 2018]. Another report by UNICEF identifies a different cause, noting
that children with special educational needs are enrolled in general education
without the provision of appropriate support conditions [United Nations Chil-
dren’s Fund, 2020]. Due to the centralised electronic school admission system,
children admitted to general education institutions are not assessed by the teach-
ing staff; instead, they are enrolled solely on the basis of a medical certificate
submitted through the electronic platform. Additionally, the requirement for pa-
rental consent to refer children enrolled in general education without appropriate
support conditions to special education increases the likelihood that children with
special educational needs are admitted to general education without their needs
being identified.

Although the enrollment of children with special educational needs in general
education is sometimes considered a contribution to the development of inclusive
education in the country, admitting these children to school without identifying
their special educational needs and without providing appropriate conditions
leads to various challenges. As noted in a UNESCO (2009) report, early identifi-
cation of special educational needs is one of the core principles of inclusive edu-

11
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cation, as it ensures equal opportunities for all children, supports their successful
adaptation to the school environment, and contributes to their future development
[UNESCO, 2009]. Early diagnosis facilitates teachers’ selection of appropriate
pedagogical approaches and significantly reduces risks such as low academic per-
formance and social isolation [Mitchell, D., & Sutherland, D., 2020]. Research
shows that when schools do not provide adequate support and when children’s
special educational needs remain unidentified, they are more likely to experience
learning difficulties, behavioral problems, and higher levels of stress [Gray, P.,
et al., 1994]. Such children often face discrimination, which negatively affects
their psychological well-being and decreases their motivation to learn [Florian,
L., & Black-Hawkins, K., 2011]. Additionally, insufficient teacher preparedness
for student diversity may result in the use of instructional approaches that do not
match students’ potential, preventing them from fully realizing their capabilities
[Booth, M., & Ainscow, M., 2002].

Failure to adapt education to the needs of learners not only negatively affects
their learning outcomes but also leads to reduced attendance among children with
special educational needs, increased cases of school avoidance, and ultimately,
the incomplete realization of their right to education. In such circumstances, stu-
dents are unable to fully grasp the instructional material and experience difficul-
ties applying the knowledge and skills they acquire both in daily life and at sub-
sequent stages of education. Furthermore, this situation has long-term negative
effects on their emotional and social development and may lead to the emergence
of secondary difficulties [Vygotsky, L., 1983]. On the other hand, the lack of
appropriate conditions and specialists in the school environment negatively af-
fects overall discipline and the learning process of other students, and may also
contribute to the formation of negative attitudes toward disability within the in-
stitution, leading to conflicts among teaching staff and parents. For these reasons,
it is essential to accurately identify the educational needs of children with special
educational needs and apply an individualized approach when enrolling them in
education.

Research aim

The aim of this study is to identify students enrolled in general education
without appropriate support conditions who experience learning difficulties due
to special educational needs. To achieve this aim, the following research ques-
tions were examined:

(1) Are children with special educational needs enrolled in general education
without the provision of appropriate support conditions?

(2) Do children enrolled in general education without appropriate support condi-
tions have access to quality education?

12 MOKTOBOQODOR vo IBTIDAI TOHSIL, 2026, No2



Anar Khalafov., Gunel Akbarova., Turkan Mardanli. Identification of students with
special educational needs enrolled in mainstream education without appropriate
support conditions: analysis of survey results

(3) Can the school’s teaching staff identify the causes of learning difficulties ex-
perienced by students?

Problem statement

In mainstream educational institutions, involving children in the learning pro-
cess without first identifying their special educational needs and without creating
appropriate conditions for them leads to serious pedagogical and social problems.
Since such students are educated in an environment that is not adapted to their
individual characteristics, they face difficulties in mastering the learning materi-
al, which results not only in academic underachievement but also in additional
behavioral and emotional challenges.

The absence of suitable support mechanisms causes initial difficulties to
deepen and leads to the emergence of secondary impairments. As a result, these
students’ school attendance decreases, cases of school disengagement increase,
and their active participation in the educational process becomes limited. This
situation negatively affects children’s psychological well-being and also hinders
the development of their social skills and their preparation for independent life
in the future.

From this perspective, the timely identification of children with special ed-
ucational needs and the creation of an adequate support environment for them
stands out as one of the main challenges facing the modern education system.

Research method

A quantitative descriptive (survey) research design was applied in this study.
The use of a quantitative method is appropriate when the research aims to collect
data from a large number of participants, measure the obtained data statistically,
generalize the results, and confirm relationships between different factors. De-
scriptive research, on the other hand, allows for the systematic examination of
specific characteristics of individuals or events by presenting the existing situ-
ation as it is [Garip, S., 2023, pp. 4, 11]. In other words, this method describes
the characteristics of a population group or a phenomenon without identifying
cause—ecffect relationships [Oranga, J., & Matere, A., 2025, p. 4]

Therefore, in order to build an extensive database and conduct statistical anal-
ysis of the findings, a quantitative descriptive research design was employed in

the study. Mai .
ain par

In the main phase of the survey, data collection tables were prepared covering
information on 1,081,866 students enrolled in 954 schools across the country
during the 2024/2025 academic year, and as a result, information on 1,049,035
students from 927 schools was collected.
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The schools to be surveyed were identified through random sampling and
students enrolled in special education institutions, as well as those in special edu-
cation classes within general education schools, were not included in the process.
For the selected schools, data were collected on students enrolled at all three lev-
els of general education, including school preparation groups (5-year-olds). The
list of students enrolled in the schools where the survey was planned to be con-
ducted, along with other relevant information (the class they attend, the name of
the school, the student’s PIN, and the student’s and school’s digital IDs, etc.), was
extracted from the Information System of General Education Institutions (UTIS).
Individual Excel spreadsheets were prepared for each school. Data collection re-
quired for the survey was carried out by school psychologists. To support those
administering the survey, both written and video instructions were provided. The
written guidance included the purpose of the survey, key considerations to be
taken into account during its administration, as well as explanations for each cri-
terion and level. The video guide demonstrated the procedure for implementing
the survey. In cases where questions arose during the process, a contact number
was provided to obtain additional information.

Data collection tool

For the purpose of data collection within the framework of the study, a ques-
tionnaire was developed using Microsoft Excel. The survey included information
about students presented in columns titled ‘Student’s first name, last name, and
father’s name, “Student’s digital ID”, “PIN™, ‘Grade’, ‘Grade index’, ‘School
name’, ‘School’s digital ID, and ‘City/District’.

The principle of confidentiality was observed during the data collection pro-
cess. Personal information related to students was used solely for research pur-
poses, was not shared with third parties, and personal identifiers were kept anon-
ymous in the presentation of the results.

To collect information on the difficulties students experience during the learn-
ing process, the reasons behind these difficulties, and their severity, four main
directions to be addressed in the survey were identified.

(1) Does the student experience difficulties in the learning process?

This question has two response options (“Yes” and “No’’). The purpose is to ini-
tially identify students who face learning difficulties and to collect baseline
data for analysis.

(4) What difficulties does the student experience in the learning process?

The question aims to identify the difficulties students face during learning
and includes the following response options:

e Cannot hold a pen

e Frequently falls ill
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e Gets tired easily

e Cannot speak

e Speech is unclear

e Difficulty understanding instructions
e (Cannot hear

e (Cannot read

e (Cannot write

e Has difficulty with calculations

e Cannot stay still

e Cannot maintain proper posture

e Has difficulty remembering

e Does not get along with others

e Does not complete teacher’s academic assignments
e Experiences bedwetting (enuresis)

e Does not communicate

e Uses inappropriate language

e (Cannot control emotions

(5) Level of these difficulties

To determine the severity of the observed difficulty and its impact on the
learning process, this question includes three response options (“Low”, “Medi-
um”, “High”). The information obtained is crucial for identifying whether a stu-
dent requires special support.

Low level — Although the student experiences certain difficulties, they are
generally able to complete tasks and participate actively in the learning process.
Difficulties occur rarely and do not significantly hinder the student’s academic or
social activities. With support, the student can easily overcome these difficulties.

Medium level — The student regularly encounters difficulties and has trouble
completing tasks and fully engaging in the learning process. However, when ap-
propriate support is provided, progress can be observed.

High level — The difficulties experienced by the student are severe and con-
sistently hinder participation in the learning process. The student has significant
trouble completing tasks and requires additional support. At this level, the diffi-
culties have a serious impact on both the student’s academic and social life.

(6) What are the causes of the difficulties?

The purpose of this question is to investigate the reasons behind the difficul-
ties students experience during learning. Correctly identifying the causes of these
difficulties is essential for providing appropriate support and guidance to the stu-
dents. The survey includes the following possible response options to determine
the causes of the difficulties:
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e Functional musculoskeletal disorder
e Chronic somatic disease
e Speech impairment
e Partial visual impairment
e Complete visual impairment
e Partial hearing impairment
e Complete hearing impairment
e Intellectual disability
e Attention Deficit Hyperactivity Disorder (ADHD)
e Dyslexia
e Behavioral disorder
e Autism
e Family problems
e Cause of the difficulty is unclear
International studies provide information not only on children with disabili-
ties but also on children who, without having special educational needs, require
additional support in learning [ Statistics Finland, 2021]. The inclusion of children
who need additional psychological and pedagogical support in inclusive educa-
tion, and the provision of appropriate conditions for them at school, positively af-
fects their learning outcomes [European Agency for Special Needs and Inclusive
Education, n.d.; Groom, B., & Rose, R., 2005]. Conversely, the absence of such
appropriate conditions can lead to significant learning difficulties and the devel-
opment of secondary disorders [de Leeuw, R., et al., 2019; Vygotsky, L., 1983].
Based on the data obtained from the survey, students have been grouped into
the following categories according to the content of the difficulties they experi-
ence in learning, their need for support, and the severity level:
(1) Students who have special educational needs;
(2) Students in need of additional psychological and pedagogical support.
The table below presents the classification of students’ learning difficulties
grouped according to these categories. In grouping the data, the nature of the dif-
ficulties experienced by students, their severity levels (1 — ‘low’, 2 — ‘medium’,
3 — ‘high’), and the grades in which the students are enrolled were taken into ac-
count. This methodology enables the identification of appropriate support mech-
anisms and individualized approaches by considering students’ individual needs,
developmental levels, and age-related characteristics. Within this classification,
students for whom the cause of difficulty was identified as ‘intellectual disabil-
ity’, ‘autism’, ‘complete visual impairment’, or ‘complete hearing impairment’
were included in the category of students who have special educational needs
across all three levels, while the remaining students were grouped based on the
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indicators specified below (Table 1).
Table 1. Categories of students based on the learning difficulties they expe-
rience

What difficulties does the Students in need of additional Students who have special
student experience in the psychological and pedagogical educational needs
learning process? support
grade level grade level
Experiences bedwetting 0-11 123
(enuresis) -
Cannot hear 0-11 1,2,3
Cannot speak 0-11 1,2,3
Difficulty understanding 0-11 123
instructions ”
Speech is unclear 0-11 1,2,3
Cannot hold a pen 0-1 1,2,3 2-11 1,2,3
Cannot write 0-1 1,2,3 2-11 1,2,3
Cannot read 0-1 1,2,3 2-11 1,2,3
Does not get along with 0-11 12 0-11 3
others ’
Frequently falls ill 0-11 1,2 0-11 3
Gets tired easily 0-11 1,2 0-11 3
Has difficulty remembering 0-11 1 0-11 2,3
Uses inappropriate lan- 0-11 1 0-11 23
guage ’
Cannot maintain proper 0-4 1,2,3 511 23
posture 5-11 1 >
g 0-4 1,2,3
Cannot stay still 511 1 5-11 2,3
Has difficulty with calcu- 0-1 1,2,3
lations 2-11 1 211 23
Does not communicate 0-1 1.2 0-1 3
2-11 1 2-11 23
Does not complete teach- 0-1 1,2 0-1 3
er’s academic assignments 2-11 1 2-11 2,3
Cannot control emotions 30_'12 ] liz 30_'121 2?3
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Development of the Data Collection Tool

The initial phase of the survey was conducted in the Khachmaz district, tak-
ing into account its proximity to Baku, the relatively small population, and the
presence of both urban and rural schools in the district. In this phase, data from
29,574 students attending 119 schools in the district were analyzed. Data from
students enrolled in special education institutions and in special education classes
within general education schools were not collected.

During the survey conducted in Khachmaz district, continuous contact was
maintained with school psychologists via telephone, and their questions were
answered promptly. Simultaneously, the feedback and opinions of the school psy-
chologists regarding the survey process were documented and taken into consid-
eration for the second phase of the survey.

It was determined during the trial phase that not displaying the student infor-
mation and the questions to be answered simultaneously on the screen resulted in
time loss. Furthermore, despite the execution process being explained in the writ-
ten and video instructions, the input of additional information beyond the provid-
ed column options by some participants complicated the data analysis process.

In the subsequent phase, to eliminate the aforementioned difficulties, the col-
umns displaying student information and the questions to be answered were nar-
rowed, ensuring their simultaneous visibility on the screen. The columns contain-
ing student information and the questions, as well as the first rows of the “Notes”
column, were highlighted with specific colors to differentiate them. Additionally,
in order to support the individuals conducting the survey, a column titled “Key
Points” was added to the table, outlining a series of observations that required
attention.

Assessment of Survey Validity and Reliability

Before starting the analysis of the survey results, in-person meetings were
organized with a total of 45 students from several schools, as well as with the
school psychologists administering the survey, in order to evaluate the objectivity
of the survey and to determine how the previously noted difficulties are observed
in a real-world environment. During these meetings, the challenges faced by the
students were carefully observed, and detailed discussions were held with the
psychologists regarding the congruence of these challenges with the indicators
noted in the survey, as well as the nature of the students’ learning difficulties.
Consequently, the accuracy of the data provided by the school psychologists in
the survey and the reliability of the survey results were confirmed.

To examine the relationship between the variables “What difficulties does the
student experience in the learning process?” and “What are the causes of the dif-
ficulties?” used in the survey, a crosstabulation analysis was performed in SPSS
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(Statistical Package for the Social Sciences).

The analysis revealed that for the majority of students who frequently fall ill
(62.3%), the cause of the difficulty was associated with chronic somatic illness.
Furthermore, among students who experience difficulty understanding verbal
instructions, the cause was most frequently identified as intellectual disability
(34.4%) and autism (19.9%). For students with hearing difficulties, the causes
were primarily indicated as partial hearing loss (20.8%) and complete hearing
loss (56.5%) (Figure 1).

Figure 1. Relationship between difficulties and their causes
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These results demonstrate a logical consistency between the difficulties expe-
rienced by the students and their underlying causes.

Additionally, to assess the validity of the survey, a comparative analysis was
performed between the results of the monitoring conducted in the 4th, 6th, and
Oth grades of general education institutions and the data collected via the sur-
vey for the students involved in the same monitoring. For this purpose, a T-test
analysis was conducted using SPSS (Statistical Package for the Social Sciences).
Since the Levene’s test in the analysis indicated unequal variances (p < 0.05), the
Welch’s t-test (Equal variances not assumed) was used. The p-value being less
than 0.05 across all three grades indicates the presence of a statistically signifi-
cant difference between the monitoring indicators of students with and without
learning difficulties. The monitoring results for students with and without learn-
ing difficulties are presented below (Table 2 and Figure 2):
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Table 2. Comparison of monitoring results between students with and without
learning difficulties

(Independent Samples Test)
95% Confidence
t-test for Equality of Means Interval of the
Difference
Std.
Sig. Mean Dif- Error Upper
r df (2-tailed) ference Differ- Lt
ence
Grade 'Equal
4 variances not | -52.471 | 3995.856 0.000 -9.881 0.188 -10.250 | -9.512
assumed
Grade Equal
6 variances not | -68.355 | 7145.870 0.000 -10.506 0.154 -10.807 | -10.204
assumed
Grade 'Equal
9 variances not | -64.374 | 5124.085 0.000 -53.629 0.833 -55.262 | -51.996
assumed

Figure 2. Monitoring results for grades 4, 6, and 9 (in percentage)
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To determine how learning outcomes vary among students experiencing dif-
ferent levels of difficulties, the monitoring results of students with learning dif-
ficulties and the severity levels of their difficulties were compared for grades
IV, VI, and IX. The analysis indicated that as the level of difficulty increases,
students’ learning outcomes decrease. While the learning outcomes of students
with low and medium levels of difficulty are similar, no sharp differences were
observed in the outcomes of students with high levels of difficulty (Figure 3).

20 MOKTOBOQODOR vo IBTIDAI TOHSIL, 2026, No2



Anar Khalafov., Gunel Akbarova., Turkan Mardanli. Identification of students with
special educational needs enrolled in mainstream education without appropriate
support conditions: analysis of survey results

Figure 3. Students’ monitoring results by difficulty level (in percentage)
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Findings

Microsoft Excel and SPSS (Statistical Package for the Social Sciences) pro-
grams were utilized for the analysis of the survey results.

Based on the survey results, it was determined that 78,264 students experi-
enced learning difficulties. Considering the nature and severity of the difficulties,
as well as the grades they were attending, students were grouped into categories
based on the table above (Table 1). As a result, it was determined that 5.02% of
students have special educational needs, while 2.41% of students need additional
psychological and pedagogical support. Furthermore, it was identified that 308
students were continuously absent from school.

Out of these students, the cause of difficulty for 40.58% was not determined
by the pedagogical staff of the school. The analysis results also showed that At-
tention Deficit Hyperactivity Disorder (ADHD) was cited as the second main
cause of difficulty for 15.4% of students with learning difficulties (Figure 4).
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Figure 4. Percentage distribution by causes of difficulties
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The results of large-scale studies conducted in various countries indicate an
observed increase in the diagnosis and prevalence rate of Attention Deficit Hy-
peractivity Disorder (ADHD) in recent years.

According to the results of a study conducted in Finland, the prevalence and
incidence rates of ADHD more than doubled between 2015 and 2020. Specifical-
ly, medication use was higher among boys aged 3-17 than in males of any other
age group, and medication use was also more widespread among males than fe-
males in almost all age groups [Westman, E., et al., 2025].

According to the results of a study investigating the trends in the prevalence
and incidence of ADHD medication use in Norway between 2006 and 2022, the
overall prevalence of medication use in the population aged 6-64 increased from
5.2 to 19.4 per 1,000 individuals throughout the study period. This increase was
observed particularly strongly after 2020. Simultaneously, the results obtained
indicate that children consistently exhibited higher prevalence rates compared to
adults across the entire period [Hartz, 1., et al., 2024].

According to the results of a study conducted among children aged 3-17 liv-
ing in family environments in the United States, in 2022, the number of children
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diagnosed with ADHD was approximately 1 million higher compared to 2016.
Additionally, in the U.S., about one in nine children (11.4%) had been diagnosed
with ADHD at least once in their lifetime, and currently, 10.5% have an ADHD
diagnosis [Danielson, M., et al., 2024].

Furthermore, due to the lack of early intervention, there is a high probabil-
ity that ADHD may have developed as a secondary disorder in several students
whose difficulty was attributed to behavioral disorder (9.77%). Therefore, there
is a need to enhance the knowledge and skills of pedagogical staff in organizing
educational work with children with ADHD, both in teacher training and in pro-
fessional development courses.

The analysis also indicates that there are no significant differences in the pro-
portion of students for whom other limitations were identified as the cause of the
difficulty.

Conclusion

According to the survey results, 7.46% of students enrolled in general edu-
cation institutions experience significant learning difficulties. The fact that these
students demonstrate significantly lower academic performance compared to
their peers confirms the existence of systemic barriers to accessing quality ed-
ucation. The findings further indicate that approximately one in every twenty
students (around 5.02%) is highly likely to have special educational needs. When
this proportion is extrapolated to the national level, it can be estimated that nearly
80,000 students within the general education system have special educational
needs, yet their special educational needs remain unidentified.

One of the main reasons for the under-identification of special education-
al needs is the attitude of parents toward this process, often influenced by the
fear of social stigma associated with disability. Although, according to existing
legislation, such assessments are conducted with parental consent, in necessary
cases they may also be enforced by a court decision to safeguard the child’s right
to education [Law of the Republic of Azerbaijan on Education of Persons with
Disabilities. Special Education., 2001]. However, the findings suggest that, in
practice, these administrative measures are rarely implemented. As a result, thou-
sands of students remain “invisible” within mainstream education settings and
are deprived of the opportunity to realize their full potential.

In addition, the study reveals gaps in the organization of support for students
who require additional psychological and pedagogical assistance in schools. It
was found that 2.41% of students in this category experience serious learning
difficulties due to the lack of appropriate support. When applied at the national
level, this indicates that more than 38,000 students in general education institu-
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tions require additional psychological and pedagogical support. Although cur-
rent school-based services such as psychological services, extended day groups,
and extracurricular activities are designed to assist typically developing students
with learning difficulties, significant concerns persist about their actual effective-
ness and their ability to fully meet students’ needs. Without appropriate support
mechanisms (such as special educators, resource rooms, individualized education
plans, etc.), these students are deprived of equal access to quality education.

Existing regulatory frameworks require the systematic assessment of stu-
dents’ psychological well-being, academic performance, and developmental
progress, as well as the implementation of appropriate support measures for those
experiencing learning difficulties [Regulations on the Organization of Psycholog-
ical Services in Educational Institutions, 2020]. However, the results of this study
indicate significant gaps in the practical implementation of these requirements.
Specifically, in 40.58% of students with learning difficulties, the root causes of
their difficulties have not yet been identified by school staff.

The study demonstrates that placing students in general education institutions
without providing appropriate support conditions does not ensure genuine inclu-
sion. The statistically significant differences observed in centralized monitoring
results for grades 4, 6, and 9 between students with learning difficulties and their
typically developing peers indicate that, in the absence of individualized support
mechanisms, these students are deprived of their right to equal quality education.
However, these findings should not be interpreted as a justification for excluding
such students from mainstream education. Rather, the effectiveness of inclusive
education should be measured not by the mere physical presence of the student in
school, but by the creation of an adapted and high-quality learning environment
that responds to their individual needs.

Relevance of the research. In the modern education system, ensuring inclu-
sivity extends beyond the physical integration of students into the general edu-
cation environment and also requires the timely identification of their individual
educational needs and the provision of adequate support mechanisms. However,
in Azerbaijan, the school admission process being based solely on a medical cer-
tificate and parental consent leads to children being enrolled in education without
the identification of their special educational needs. As a result, these students
enter the general education environment without the necessary support and par-
ticipate in the learning process as an “invisible” group.

Compared to international practice, the relatively low proportion of children
involved in special education within the overall student population in Azerbaijan
indicates, in many cases, that children are included in education without the cre-
ation of appropriate conditions tailored to their needs.
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In this context, the present study highlights the issue of identifying students
in general education institutions whose special educational needs remain unas-
sessed. At the same time, it emphasizes, on a scientific basis, the necessity of
evaluating the effectiveness of inclusive education not merely through physical
integration but through the provision of support mechanisms adapted to students’
individual needs. From this perspective, the study holds significant relevance
both theoretically and practically.

Scientific novelty of the research. The scientific novelty of the research lies
in the application of a large-scale empirical approach and in the systematic as-
sessment of students’ learning difficulties through a specially designed new sur-
vey instrument. As a result of the study, a data-informed classification framework
has been developed, taking into account the nature, severity, and grade levels
of students’ learning difficulties. This model categorizes students into two main
groups: “students who have special educational needs” and “students in need of
additional psychological and pedagogical support.” Such an approach enables a
more precise identification of educational needs and facilitates the implementa-
tion of individualized instruction.

At the same time, a comparative statistical analysis conducted using the re-
sults of centralized monitoring across grades 4, 6, and 9 demonstrates that there
are statistically significant differences between students with learning difficulties
and their typically developing peers. These findings provide a scientific basis for
the necessity of implementing individualized support mechanisms.

Practical significance of the study. The practical significance of the study is
associated with the provision of a reliable empirical basis and a newly developed
and practically applicable survey instrument for the early and more accurate iden-
tification of students with special educational needs within the general education
system. This instrument can be used for conducting periodic monitoring in gen-
eral education institutions and for systematically tracking students’ educational
needs.

At the same time, the research findings serve as an important prognostic foun-
dation for the planning and expansion of special education services. The data
obtained through the survey make it possible to determine the real scale of spe-
cial educational needs and, on this basis, to carry out strategic planning at the
state level, define investment priorities, and ensure a more efficient allocation of
resources.

In addition, the results highlight the importance of enhancing specialist train-
ing in the field of special education and psychological-pedagogical support. This
is of significant relevance both for strengthening existing human resources and
for the effective implementation of new service models.
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Overall, the study and the survey instrument developed on its basis make a
practical contribution to the more flexible, needs-based, and scientifically ground-
ed management of the education system.
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Abstract. The analysis of this topic highlights the importance of indi-
vidualized learning and emotional support within the educational envi-
ronment. Pedagogical strategies should focus on creating an inclusive
environment that takes into account the socio-cultural characteristics and
individual needs of each child. The role of a single parent has a signifi-
cant influence on educational processes; therefore, it is essential to con-
sider family traditions and values. It is equally important to recognize
the potential psychological challenges faced by children growing up in
single-parent families and to provide them with timely pedagogical sup-
port. Close cooperation between educators and parents plays a crucial
role in developing a coherent educational and child-rearing strategy. Par-
ticular attention should be paid to fostering children’s social adaptation
skills and their ability to establish self-confident relationships with their
peers. The educational environment should promote a sense of security
and emotional well-being. Furthermore, an individualized approach fa-
cilitates the identification and development of each child’s potential and
contributes to enhancing learning motivation.
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Annotasiya. Bu mévzunun tohlili tohsil miihitinds fordilegdirilmis dyran-
mo vo emosional dostoyin vacibliyini vurgulayir. Pedaqoji strategiyalar
hor bir usagin sosial-moadoni xiisusiyyatlorini va ehtiyaclarini nozors alan
qiisursuz mibhitin yaradilmasina digqst yetirmalidir. Tok valideynin rolu
da tohsil proseslorino shomiyyoatli tosir gostarir, ona gora do ailo ononalo-
rini va doyarlarini nazars almaq vacibdir. Natamam ailods bdyiiyon usa-
gin qarsilagdigi miimkiin psixoloji ¢atinliklorin nozers alinmasi vo ona
vaxtinda pedaqoji dostoyin gostorilmasi do zoruridir. Vahid torbiys stra-
tegiyasimin formalasdirilmast mogsodilo pedaqoqlarin valideynlorlo six
omoakdagligr mithiim rol oynayir. Usaqda sosial adaptasiya bacariglarinin
vo homyasidlart ilo 6ziineinamli qarsiliqli miinasibat qurmaq qabiliyye-
tinin inkisaf etdirilmosi xiisusi oshomiyyat kosb edir. Tohsil miihiti usagin
tohliikasizlik hissinin vo emosional komfortunun méhkemlondirilmasine
sorait yaratmalidir. Bundan olava, fordi yanagma usagin soxsi potensiali-
nin izo ¢ixarilmasina vo onun tolim motivasiyasinin artirilmasina imkan
Verir.

Acar sozlor: tok valideynli ailolar, ails tohsili, pedaqoji destak, sosial uy-
gunlasma, tohsil prosesi.
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AHHOTAUMs. AHAIU3 3TON TEMBI BBISBIISCT BAXKHOCTh HHIUBHUIYAIHHO-
ro 00y4eHHUs M SMOIMOHAIBHON MOJAEPKKH B 00pa30BaTENbHBIX YUPEK-
nenusix. [legarorudeckue CTpaTervy TOKHBI OBITH OPUCHTUPOBAHBI HA
co3fanue OeCpensaTCTBEHHOMN CPe/ibl, YUUTHIBAIOIIEH COIMOKYIETYPHBIC
OCOOCHHOCTH U MOTpeOHOCTH Kaxaoro pebeHka. Pomb ogmHOKOTO poO-
JIUTENS TAK)KE OKa3bIBACT 3HAYMTENILHOE BIMSHHE HA 00pa30BaTEIbHBIC
MPOLECCHI, TTOITOMY BaXKHO YYECTb CEMEWHBIE TPAJAMIMU U LIEHHOCTH.
HCO6XOI[I/IMO TAKXXC YUUTBIBATH BO3MOKHBIC IICUXOJIOTHUYCCKHUE TPYAHO-
CTH, C KOTOPHIMU CTAIIKWBAeTCs PEOCHOK B HEMOJHOW CEMbE, U CBOCB-
PEMEHHO OKa3bIBaTh €My IMEarorn4yecKyro MOJJICPKKy. BakHyo poib
UTPaeT TECHOE COTPYTHHUECTBO TEIArOroB C POAUTENAMHU sl GOpMU-
pPOBaHUsI €IMHON BOCMHUTATENBHON cTpareruu. Ocoboe 3HAUYECHHE MpH-
oOperaer pa3BuTHe y peOCHKa HaBBIKOB COLMATIBHON aJlalTalluid U yBe-
PEHHOTO B3aMMOCHCTBUS cO cBepcTHHUKaMU. OOpazoBarenbHas cpema
JIOJDKHA CITOCOOCTBOBATh YKPEIUICHHUIO YyBCTBA O€30MACHOCTH M AMOITH-
oHabHOTO KoMdopTa. Kpome Toro, HHIUBHUIYaTbHBIA MOJXOJ TO3BOJISI-
€T PACKPBITh THYHOCTHBII MOTCHIIUAT PEOCHKA U MOBBICUTH €r0 YICOHYIO
MOTHBAIIHIO.

Ki1ioueBble ¢JI0BA. HEMOTHBIE CEMBH, CEMEHHOE BOCIIUTAHKE, ITE/IaTOTH-
Yeckasi TIOIEPKKa, COIMalIbHAs alanTalus, 00pa3oBaTeIbHbIN MPOIIECC.
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BBenenue

Bocrnuranue nereii B HENMOJTHON ceMbe SIBISIETCS BaKHBIM acIIEKTOM COBpe-
MEHHOH IeJaroruku. M3MeHeHus B CTPYKTypPE CEMbU NPUBOIAT K IOSIBICHUIO
HOBBIX BOCIIUTATENBHBIX 33134, CBA3aHHBIX C IMOIIMOHAIHHBIM OJaromnosydnuem,
collMaJbHON ajantanued u 00pa3oBaTelIbHBIM Pa3BUTHEM peOcHKa. B atux yc-
JIOBHSIX O0COOYIO POJIb MPHOOPETAIOT 00pa3oBaTeNbHbBIE YUPEKICHHS, KOTOPHIE
MOTYT KOMIICHCUPOBATh HEJJOCTATOK CEMEWHOTO B3aUMOACHCTBHS M CO3/1aTh TTO/I-
JIEPKUBAIONIYIO CPEy /IS TIOTHOIIEHHOTO Pa3BUTHS TMYHOCTH pedenka. CoBpe-
MEHHOE OOIIECTBO XapaKTepU3yeTcs POCTOM YHMCIia HEMOJIHBIX CeMel, 4To 00-
YCIIOBIIEHO COIMATBHO-3KOHOMHYECKUMH, KYJIBTYPHBIMH U JIeMOTpadhudeCcKUuMHI
¢dakTopamu. B Takux ceMbsix BOCIHTaHHE PEOCHKA YaCTO JIOKUTCS Ha OIHOTO
POIUTENS, 9YTO YBEITNYMBAET €T0 SMOIIMOHAIBEHYIO U (PH3UUECKYI0 Harpy3Ky. JTO,
B CBOIO OU€pe/ib, MOXKET OTPaXkaThCs HA Ka4eCTBE BOCIUTATEILHOIO Tpolecca
Y YPOBHE B3aUMOJICHCTBHSI C peOCHKOM. [leTH, BOCTINTHIBAIONINECS B HETTOTHBIX
CEMBbSIX, HEPEJIKO UCTIBITHIBAIOT AC(PUIIMT BHUMAHUS, SMOIIMOHAILHOM MOJIICPK-
KH U CTaOMIIBHOCTH. JTO MOXET TPUBOIUTH K (DOPMHUPOBAHUIO YyBCTBa HEyBe-
PEHHOCTHU, CHU)KCHUIO CAMOOLICHKN U TPYAHOCTAM B MEKIIMYHOCTHBIX OTHOIIC-
HusAx. OIHAKO TPH MPAaBHIBHOW TEJarorHdecKOd TOANIEP)KKE TaHHBIE PHCKH
MOTYT OBITh 3HAYUTEIBHO CHHKCHBI. BayKHBIM (haKTOPOM YCIEITHOTO Pa3BUTHSI
pebeHKa B TaKMX YCIOBHAX SIBIISIETCS y4acTHE 00pa30BaTeIbHON Cpelibl, KOTopast
JOJDKHA 00ecreynBaTh He TOJIBKO 00yueHHe, HO U MICHXOJIOTHUECKYIO TO/IePK-
ky. llIkoma cTaHOBUTCS MPOCTPAHCTBOM, TIle PeOSHOK MOTy4YaeT BO3MOXKHOCTH
JUIsl COLMAlIbHON MHTETpalui U AMOIMOHAIBLHOTO paBHOBecHs. Ocoboe 3Haue-
HUE UMeeT WHAWBHIYaTbHBIN TOAX0M K KaXJIOMY PEOCHKY, YIUTHIBAIOIINN €10
ceMeitHble 00CTOSATENBbCTBA M JIMYHOCTHBIE 0COOeHHOCTH. [lemaroru JOImKHBI
OBITH TOTOBBI K BBISBICHHUIO dMOITMOHAIBHBIX TPYIHOCTEH M CBOEBPEMEHHOMY
OKa3aHUIo mojyiepKku. Kpome Toro, HeoOXoAMMO pa3BHBaTh COTPYAHHYECTBO
MEX/Ty TIKOJION M CeMbel, TaK KaK TOJIHKO COBMECTHBIE YCHIIHSI TIO3BOJISIFOT JI0-
CTUYb YCTOI\/'I‘II/IBI)IX PE3YILTATOB B BOCIIMTAHUHU. BSaI/IMOI[eI\/'ICTBI/IC C poauTeiIaMun
Croco0CTByeT (POPMHUPOBAHUIO €AMHON BOCIUTATEIBHON CTPATETHH W YITydIIle-
HUIO YCJIOBHH pa3BUTHUS peOeHKa. B cOBpeMEHHBIX yCIOBHUSIX BO3PACTaET POJIb
IIKOJIBHBIX TICHXOJIOTOB, COITMANBHBIX TEJarorOB M JAPYTUX CHEIHaINCcTOB, 00e-
CIICUUBAIOMIX KOMIIJICKCHYTO IMOAACPIKKY YUalllUXCs. Nx ACATCIIBHOCTDH HallpaB-
JIeHa Ha co3/laHue Oe30rmacHor u KoM(pOPTHOI 00pa3oBaTenbHOM cpeabl. Takxke
BAXXHO YYUThIBATh BJIIUAHUC COHHaJ’IBHOﬁ CpC€abl 1 CBEPCTHUKOB, KOTOPLIC UI'pa-
IOT 3HAYUTENBHYIO POJNb B (POPMHUPOBAHWHU JTUYHOCTH peOeHka. [lo3uTuBHEIE
MCXKINYHOCTHBIC OTHOIICHUA CHOCO6CTByIOT YCHCHIHOﬁ ajantaguu U pasBu-
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THUI0 KOMMYHUKAaTHBHBIX HABBIKOB. TakuM 00pa3oM, U3yueHUE MeAarornueCcKux
ACIEKTOB BOCITUTAHUS JIETEH B HETIOJHON CEMbE SBJISIETCS BaKHBIM HaIlpaBIICHU-
€M Hay4YHBIX HUCCJEeIOBAaHUH, HAIPABICHHBIX Ha YIyUIlICHUE KauecTBa oOpa3oBa-
HUS M BOCIIUTAHUSI B COBPEMEHHBIX YCIIOBHUSX.

HccnenoBarenbekuii Bonpoc. KakuM 00pa3oM megaroruyeckie CTpareriuu
n oOpa3oBaTenbHas Cpela MOTYT CIIOCOOCTBOBAThH YCIICITHOMY BOCIIHTAHHMIO,
COIMAJIbHON aJanTallui U PA3BUTHUIO JETEH, BOCIHUTHIBAIOIIUXCS B HETIONHBIX
ceMbsix?

I'mnoresa. [Ipeanosnaraercs, 4To NpU yCIOBUU CUCTEMHON 3MOLIMOHAJIBHOM
MOAIEP>KKHU, UHIUBUYAIBHOTO MO/IX0/1a M aKTUBHOTO B3aUMOJICHCTBUSI IIIKOJIBI C
CEMbEHi, ICTH U3 HEIOJHBIX CeMEl CMOTYT JJOCTUYh YPOBHS COIIMAILHON 1 00pa-
30BaTEIIbHON aJanTaIin, COTIOCTABUMOTO C AETHMH 13 TTOJTHBIX CEMEH.

[ocTranoBka mpoodaembl. OcHOBHasI Tpo0IIeMa 3aKITFOYAETCs B TOM, UTO JICTH
13 HEMOJIHBIX CEeMEH 4acTO CTaJKMBAIOTCS C SMOLMOHAIBHBIMU TPYIHOCTSIMH,
HEJIOCTaTKOM POAUTEIIHCKOTO BHUMAHUSI U CHIPKEHHOM COLIMANIbHOM aanTaiuci.
OO6pazoBareabHBIC YUPSKICHUS HE BCETAa 00IaTaf0T JOCTATOYHBIMHU PeCypcaMu
JUTST KOMIUIEKCHOM MOAACPKKY TaKUX JIETEH, UTO MOXKET HETaTUBHO BIUATH HA UX
Y4IeOHYI0 MOTHBAITHIO, CAMOOIICHKY W MEXJIMIHOCTHBIC OTHOIICHHUS.

Metoposorus. B uccienoBannu UCIOIB30BAJICS TEOPETUKO-AaHATUTAYE CKHIA
METOJ, OCHOBAHHBIM Ha aHAJIN3€ HAYYHOU JIUTEpaTyphl 1O Mearoruke, MCuxoso-
TUU CEMBU U COIMATBHOW ajmanTanuu Aeteil. Takske MpUMEHSUICS CPaBHUTEIb-
HBIN aHaAIM3 HAYIHBIX HUCCIICIOBAaHUI OTEUCCTBEHHBIX U 3apyOC)KHBIX aBTOPOB,
M3yYalolUX BIUSHUE CEMEHHOW CTPYKTYPhI Ha Pa3BUTHE peOCHKA U POJIb 00pa-
30BaTEIbHOM CpeIbl.

OcHoBHAasI YaCcTh

PasnuuHble vccne0BaHus MOAYEPKUBAIOT, UTO ICTH, PACTYIIHE O€3 OHOTO K3
ponuTenei, CTaJIKUBAIOTCS ¢ YHUKAIBHBIMU BBI30BAMH B MPOIECCE CBOETO BOC-
nuTanus. YTo0bl 3 HEeKTUBHO MOAXOAUTH K ATOH NpobiieMe, BaXKHO PACCMOTPETh
MEIaTOTHYECKUE aCTIEKTHI, BIUAIONINE HAa Pa3BUTHE JETEH B TAKUX YCIOBHSIX.

Posb ompuHOKOTO pomutesst B BocnuTaHuu: OJHUM M3 KJIFOYEBBIX ACIHEKTOB
SIBJISIETCS POJIb OJIMHOKOTO POJMTENs B BocmUTaHWH. COIIACHO MCCIIEIOBaHHIO
Ba)KHO, 4TOOBI POJUTENb, OCTABINUICS OJIMH, YACISUT JOCTATOYHOEC BHUMAHHUEC
SMOILIMOHAJILHBIM U 00pa30BaTeIbHBIM MOTPEOHOCTIM pedenka [Smith, J., 2019].

OMonmoHanbHas noxaepkka: OIUHOKHN POMUTENh YacTO CTAJIKHBAETCS C
JOTIOJTHATELHON HArpy3KO# 110 00eCIeUeHIIO SMOIMOHATBHON MOIEPIKKH pe-
Oenky. ComacHO UCCIIeJOBAHUSIM Ka4eCTBO SMOIMOHALHBIX B3aMMOOTHOIIICHHH
MEKJIy POIUTENIEM U PEOCHKOM HTPaeT PELIAIOIIYI0 POJib B TICHXOCOLHATBHOM
pasButuu nocienHero [Smith, J., 2019].
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Opranuzanus ObiTa U (PUHAHCOBAsI OTBETCTBEHHOCTh: OJIMHOYECTBO B BOC-
MMATAaHUH TAKXe BJICUET 32 COO0W HEO0OXOTUMOCTh d(h(HEKTHBHOW OpTraHW3aIldN
ObITa ¥ puHAHCOB. MccnenoBanus MOYEPKUBAIOT, YTO CIIOCOOHOCTh OUHOKOTO
ponuTtens obecreunBaTh 0a30BbIe MaTepHAIbHBIC HYXIbI CEMBU TIPSIMO BIUSET
Ha YPOBEHB 0JIarornoiryyus AeTeH.

Pa3Butne oOpazoBaTenbHBIX HHTEPECOB: OIMHOKUN POIUTENH TaKXKe UTPAET
KITFOUEBYIO POJIb B CTUMYJIHUPOBAHHU 00pa30BaTEIbHBIX HHTEPeCcOB pedeHka. OH
JIOJKEH OBITH CITOCOOCH CO37aTh MOAICPKUBAIONTYI0 00yUJaIONIyI0 CPEay U CTH-
MYJIHPOBATh aKaJeMHUUYECKUi porpecc. MccaenoBanre yka3piBaeT Ha BAXKHOCTb
aKTUBHOTO yJacTHs POAMTEIS B 00pazoBaTebHOM Tiporiecce [Davis, N., 2017].

B menom, 3ddexTrBHOE BOCIIMTAHUE B YCIOBUSX HEMOJHOW CEMBbU Harpsi-
MYIO CBSI3aHO C T€M, HACKOJBHKO YCIICITHO OJWHOKHHA POJUTENH CIPABISETCS C
SMOIIMOHAILHBIMU, (PMHAHCOBBIMU U 00Pa30BaTEeIbHBIMU aCIEKTaMU. JTO Tpe-
OyeT He TOJBKO PEeCcypCcOB W OPTaHU3AIMOHHBIX YCHIIMWA, HO M TIOHUMAaHUS 0CO-
OCHHOCTEH Pa3BHUTHUS JIETCH B TAKUX YCIOBHSIX, YTO SBISCTCS MPEAMETOM JIallb-
HEHIINX WCCIIeIOBAaHUN B OONIACTH MEAATrOTHKH ¥ CEMEHHON TICHXOIOTHH.

CornuaneHas aganraius aereii: [lenarornyeckue CTpaTeruu TaKXKe BKIIFOYA-
10T B ce0s1 TIOMOIIH JAETSM B COIMAbHON amantanuu. MccnegoBanus mokas3pIBa-
0T, YTO TIOJJICP’KKA CO CTOPOHBI YUUTENICH U CBEPCTHUKOB MOXKET CYIIECTBEHHO
BIHSATH HA YCIIENTHOCTh aIaliTallid ATl M3 HETIOHBIX CEMEH.

CornmanpHasi aanTaius jJeTeld, BOCIUTHIBAIOIIUXCS B YCIOBUSIX HEMIOTHOW
CEMBH, SABISIETCS CIIOKHBIM M MHOTOTPAaHHBIM IPOIIECCOM, TPEOYIOIINM BHUMA-
TENBHOTO B3MIsAJa U TIIyOOKOTO MOHUMAHUS TEarOrnYecKoil 0OIeCTBEHHOCTH.
Hwxe nmpecraBieHb! KITIOUEBbIE aCTIEKTHI, BRITEKAIOIIHE M3 TOCIEIHAX UCCIIEI0-
BaHUH B 3TOM 00MacTy.

Ponp oOmiecTBa m yuuTened B conuanbHOM WHTerpanuu: McciemoBanwue,
nposeaeHHoe Li u Sun (2021), oOpamjaer BHUMaHUE Ha BIUSHUE COIUAIBHOM
cpenbl Ha aJlanTaluio JIeTed u3 HemonHbIX cemel. [loguepkuBaeTcs, 4ToO MOj-
JICp’KKa CO CTOPOHBI OOIIECTBA U YYUTENEH SIBISETCS KIIOYEBBIM (DaKTOPOM B
YCIICIIHON COIMAIbHON MHTErpallii. AKTUBHOE y4acTHE B IIKOJIbHBIX MEPOTIPH-
SITUSAX U CO3/IaHUE JPYKECTBEHHON aTMOchepsl CriocoOCTBYIOT (DOPMUPOBAHUIO
TTO3UTHUBHOTO ombITa B o0mectse [Li, H., Sun, M., 2021].

[Monnepkka yuuTenel U MeAaroriueCKux KOJJICKTHBOB SIBJISICTCS KITFOUCBBIM
MOMEHTOM JJIsl YCIIEIIHOM COIMANIbHON aJanTaluy ACTed U3 HEMOJHBIX CeMeH.
Opranuzaiys BHEKIACCHBIX MEPONPUATHH, TJE JIETH MOTYT MPOSBUTH CEOs U
HaWTH OOMTUH SI3BIK CO CBEPCTHUKAMH, CIIOCOOCTBYET OOJIee IMOJTHOMY BKITIOUC-
Huto. [1IKoNbHBIC aJIMUHUCTPAIIUU MOTYT CHITPATh KIIFOUEBYIO POJIb B CO3JaHUU
Ipy>KeCTBEHHOH aTMOC(epHl, T/Ie IETH U3 HETIOHBIX CEMEH TyBCTBYIOT ce0s KOM-
¢doptHO. [IporpaMmbl IO Pa3BUTHIO COIUAIBHBIX HABBIKOB M B3aUMOJICHCTBUIO
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MOTYT CITOCOOCTBOBATh JIyUIICH afanTalyu. Y4YUTeIs MOTYT JOCTUYb JTYYIIUX
pe3ybpTaToB, YYUTHIBAS WHAWBHIYyaJbHBIE TIOTpeOHOCTH AeTei. OpraHu3arus
JIOTIOJTHUTEIILHBIX YYEOHBIX 3aHSATHH, KOHCYJIBTUPOBAHUE U TOJIZICPKKA B OCBOE-
HUUW MaTepraja Mo3BOJISIOT COPMHUPOBATH TIOZUTUBHBINA OTIBIT 00yUEHHS.

Bnusinue cBepcTHHKOB M TpynmoBoid nuHamuku: Ford u Campbell (2019) B
CBOEM HCCIIEJIOBaHNHU OOpaliaroT BHUMaHHe Ha BaKHOCTh CBEPCTHHYECKUX OT-
HOIIICHUH TSl COIUAILHOM aIanTalliu AeTel. Y4acTue B KOJUICKTUBHBIX 3aHSTH-
X, CIOPTUBHBIX MEPOIPHUATHAX U TPYMIIOBBIX MPOEKTaX crIocobcTByeT hopMu-
POBaHHUIO TIO3UTUBHBIX B3aUMOOTHOIIICHUH U YKPEIUICHUIO CAMOOICHKH JISTCH 13
HerromHbIX cemeit [Ford, K., Campbell, E., 2019].

[cuxonorudeckasi MoJIepKKa B IIIKOJIE MOXKET OBITh BaXKHBIM JJIEMEHTOM
JUISL IeTeid U3 HeMOMHbIX ceMel. [IpoBeieHre TPEHUHTOB 110 PA3BUTHIO AMOITHO-
HaJbHON YCTOWYMBOCTH U OOYUYCHUE METOJIaM CITPABICHHUS CO CTPECCOM CIIOCO0-
CTBYET IICHXOJIOTHIECKOMY OJIaromoyyuio AeTei.

OO0pa3oBarebHBIC YUPEKIACHUS U OOIIECTBO B I[EJIOM MOTYT OKa3bIBaTh I10-
JIOKUTENHFHOE BIHSHNE Ha COIMANBHYIO aalTaInio, TTOAAEPKUBAs MyOnnIHbIe
KaMITaHUM U MEPOTIPUSATHS, HAlIPABIICHHBIC HA MTPEOIOJICHUE CTEPEOTUIIOB H CO-
3/IaHUE TOJIEP KUBAIOIICH CpeJibl AJIsl BCEX JIETEH.

B nienom, ycrieninas couuanbHas aanTaiiys JeTei U3 HeTOJIHbIX ceMel Tpe-
OyeT COBMECTHBIX YCHIIMKM 00pa30BaTebHBIX YUPESKICHUH, pOTUTEIIeH 1 o01Ie-
ctBa. [loneprkka Ha Pa3IMIHBIX YPOBHSX U CO3JIAHUE YCIOBUH JUISI TO3UTUBHOTO
00yUYeHHUS W B3aMMOICHCTBUS MOTYT CIIOCOOCTBOBATh YCTOMYHUBON W TapMOHWY-
HOM ajanTtanuu JeTeil B 0OIIeCTRe.

Ponb o6pazoBarenbHBIX yupexaeHuiti: O0pa3oBaTeIbHBIC YUPSKICHHUS TaK-
JKE UTPAIOT BXKHYIO POJIb B BOCIIUTAHUU JISTSH U3 HETIOMHBIX ceMeli. Mccnenosa-
HUS TIOKA3bIBAIOT, YTO CO3/IaHUE MOJICPKUBAIOIIEH CPEMIbI B IIKOJIE CITOCOOCTBY-
€T YCHEIIHOCTH yueObl M PA3BUTHIO PEOCHKA.

Cozmanune TojIepKuUBaronieii oopa3zoBarensHON cpeapl: OOpa3oBaTeTbHBIC
YUPEKCHUSI JIOJDKHBI CTPEMHUTBCS CO3/1aTh 00CTAHOBKY, B KOTOPOH KaXKIIblii pe-
OCHOK YyBCTBYET ceOsl IPUHATHIM H ITOAIEPKaHHBIM. DTO BKITF09aeT B ce0st pop-
MHUPOBaHUE JIPY)KECTBEHHOTO KOJUICKTHBA, TJIC YUUTEIIS U YUSHUKU COTPYIHIYA-
10T B TIpo1iecce 00ydeHMs] 1 BHEKIIACCHBIX MEPONPUATHH.

WuauBuyanbHblid MOAXOM K ydYalIuMcs: BaXXHO yYHTHIBaTH HHIUBUY-
abHBIE TIOTPEOHOCTH Ka)XI0TO pebeHka, 0COOEHHO TeX, KTO BOCIHUTHIBACTCS B
HernoiHOU cembe. OOpa3oBaTeNibHBIC MPOTPAMMbI U METOJMKH JIOJKHBI OBIThH
THOKWUMU, YTOOBI YIOBIICTBOPSITH PA3IMUHBIC CTHIN 00ydeHUsS W 00eCIIeUnBaTh
BO3MOYKHOCTH JIJIsl YCIIEIITHOTO BKJIFOUCHHS KaXJIOTO YUCHHUKA.

[Icuxonmormaeckast moaymepkka: (OOpa3oBaTeNbHBIE YUPEKIECHUS TOIDKHBI
oOecrneunBarb JA0CTYI K NCUXOJIOTHYECKON TOJIEPIKKE JIJISl IETeH, CTAIKHBAKO-
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IIUXCS C 3MOIMOHAIBHBIMY TPYJIHOCTSIMH B CBSI3U C CEMEHHBIMU H3MCHCHUSIMHU.
[lIxompHBIE TICHXOJIOTH W KOHCYJBTAHTHI MOTYT OKa3bIBAaTh IMIOMOIIh B PEIICHUH
po0JieM 1 00eCIIeunBaTh SMOIIMOHALHYE) CTA0MIIBHOCTD.

1. UneHTHdUKAIINAS SMOITMOHAIBHBIX TTOTpeOHOCTEH: OCyITeCTBICHHUE TIIa-
TENBHON JAMATHOCTUKH 3MOIIMOHAIBHOTO COCTOSIHUSI peOCHKA, BBISBICHUE BO3-
MOYKHBIX IPOOJIEM B CTPECCOB.

2. UnpuBunyansHbie KOHCYNBTaImu: [IpoBeeHre NepCOHATBHBIX KOHCYIb-
TaIUi ¢ IICHXOJIOTOM JUTS IeTeH, Tl OHM MOTYT BBIpa)kaTh CBOM YyBCTBa, 00CY k-
JIaTh CBOM BOTIPOCHI U MOJIY4aTh HHIUBUAYAIbHBIC PEKOMCHIAIUH.

3. I'pynmoBeIe ceccuu M OAIEPKKA OT CBEpCTHUKOB: OpraHu3aliis TpyIIo-
BBIX CECCHii, HAIPaBJICHHBIX Ha CO3JaHUE TOAJEPKUBAIOIIECTO COOOIIECTRa, T/e
JIETH MOTYT OOMECHHBATHCSI OITBITOM M 00peTaTh YBEPEHHOCTH B cele.

4. O0OyuyeHre SMOIMOHAILHON peryisiuu: Pa3BuTre HaBBIKOB YMOIIMOHAIb-
HOW CTaOMIIFHOCTH M CAMOPETYIISIIAN, YTO TIOMOTAET ETSIM JTyUIIIe CIIPaBISATHCS
CO CTPECCOM U aJIaliTUPOBATHCS K U3MEHEHUSIM.

5. Pabora ¢ cembeii: IIpemocTaBieHe TOIIECPKKHA HE TOIBKO CAMHUM JICTSIM,
HO ¥ UX CEMBbSIM, BKJTFOUAs POIUTEIICH, OTICKYHOB WU IPYTUX OJTU3KHUX POJICTBEH-
HUKOB.

6. CrieranibHbIC POTPAMMBEI JUIS IeTeH ¢ 0cOObIMU TToTpeOHOCTsIMU: Pa3pa-
00TKa ¥ peanu3aiis IporpamMmm, aJanTHPOBaHHBIX K HHIANBUIYAIbHBIM ITOTPE0-
HOCTSIM JICTEH C YYETOM UX BO3pacTa, 1oja, yPOBHS Pa3BUTHUS U OIBITA.

7. Tlcuxonormdeckoe oOydenwme: [IpoBeaeHue OOyJaroONIUX MEpPOTPUATHH
JUISL JICTeH, HAaITPABJICHHBIX HA MOBBIMICHUE UX TICUXOJIOTHYECKOW TPAMOTHOCTH U
MTOHUMaHUS COOCTBEHHBIX IMOITHIH.

O¢ddexTuBHas ncUXOMOTHYECKas! TOAEPKKA YUUTHIBACT WHIMBUIYaTbHBIC
0COOEHHOCTH KaXI0To pedeHka, co3maeT 0e30MmacHoe MPOCTPAHCTBO IS BBIpa-
JKCHHS YYBCTB W TIOMOTAeT UM Pa3BUBATHCS B CAMOCTOSITCIILHBIX U YBEPEHHBIX
JTUIHOCTSIX.

CoTpymHHUYECTBO ¢ pomuTeNssMu: B3aumojeiicTBue oOpa3oBaTENbHBIX Y4-
PEXICHUM C POAUTEISAMU JETEH M3 HEMOJIHBIX CEMEW UTPaeT BAXKHYIO POJIb B
oOecreueHUH yCIIEeNTHON COMaNbHON ajanTanuu. PerynspHoe o0iieHue, mpose-
JICHUE POIUTENbCKUX COOpaHU M CO3/TaHNE OTKPHITHIX KaHAIOB 00paTHOMN CBI3H
CHoCcoOCTBYIOT 3(p(hEKTHBHOMY COTPYIHHUYECTBY.

[Mommepskka oOpaszoBarenpHOTO TIporpecca: OOpa3oBaTeIbHBIC YUPESIKICHUS
JIOJDKHBI TIPEIOCTABIISITh HEOOXOMMBIE PECYPChI M IIPOTPaMMBI JIJIS TTOICPIKKH
00pa3oBaTeIbHOTO TIpoTrpecca IeTell W3 HETONHBIX CeMei. DTO BKITFOUAET B CEOst
MIPEIOCTABIICHUE JOMOTHUTEIBHBIX 3aHSATHH, THIOTOPUHTA U JPyTrUuX (HOpM IMOJI-
JEPKKH JIIST YICHUKOB.

Co3nanue OecnpensiTcTBeHHOro o0yueHus: OOpa3oBaTesbHbIC YUPEKACHUS
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JIOJDKHBI aKTUBHO OOPOTHCS ¢ BO3MOXKHBIMH CTEPEOTHIIAMU U JIUCKPUMHUHAIIACH.
Cozmanne OecrpensITCTBEHHON 00pa30BaTeIbHON Cpebl CIIOCOOCTBYET (hopMHu-
POBaHHUIO TIO3UTUBHOTO OOIIECTBEHHOTO BOCIPUSATHUS M TIOBBIIIAET CAMOOIICHKY
JIeTeH M3 HEIOJIHBIX ceMel. Peanmzarus wHANBUAYATH3UPOBAHHOTO 00pa3oBa-
TEJBHOTO IMOJX0/Ia MO3BOJISCT YUUTEIISIM JYUIlle YYUTHIBATh MOTPEOHOCTH KaXkK-
JIOTO yYeHHUKa. JTO BKIIIOYAET B ce0s afanTalfio MporpaMM, MpeaoCTaBlIeHUe
Pa3IMYHBIX METOMUK OOydYeHHsI U O0OeCIieueHUE JTOTIOHUTEIBHON MOIICPKKU
ipu HeoOxoanMocTH. LIIKoTpHBIE IPOTPaMMBI TOTHKHBI BKJIFOYATh B Ce0s1 KOMITO-
HEHTBI, HAMPABJICHHBIC HA TIOJIEPIKKY TICHXOJIOTMYECKOTO OJ1aronoiyJus AeTeH.
[IpoBenenne MepornpusTii M0 (OPMHUPOBAHHUIO TIOBUTHBHOTO CAMOBOCTIPHUSITHS,
pPa3BHUTHE HABBIKOB CIIPABJIICHUS CO CTPECCOM W YKPEIUICHHWE IMOIMOHAIBHOMN
YCTOWYHMBOCTH UMEIOT BAYKHOE 3HAYCHHE.

OOpa3zoBarebHBIC PEeCypChl JIOKHBI OBITh Pa3HOOOPa3HBIMH UM OTpPaXKaThb
pasnuyaHbIe ceMeiHble MosenH. Vcnonp3oBanne yqeOHBIX MaTeprUaIoB, KOTOPBIE
OTpaXKaroT pa3HOOOpa3nue CEMEHHBIX CTPYKTYP, CIIOCOOCTBYET CO3/IaHUIO BKIIFO-
YUTENBHON 00pa30BaTEIILHON CPEIBI.

AKTHUBHOE BOBJICUCHUE POJUTEINICH B 00pa30BaTEIIbHBIN MPOIIECC SBISCTCS
B2)KHBIM 3JIEMEHTOM OeCIpersITCTBEHHOTO 00ydeHns. Co3maHne OTKPBITHIX Ka-
HAJIOB OOIICHHUS, PETYJISIPHBIX COBEIIAHWUN M OOpPATHOM CBSI3U MO3BOJICT POJIH-
TEJSIM YyBCTBOBAThH CE0s1 BOBICUCHHBIMH U BIUSATEIFHBIMUA B 00pa30BaTEIbHOM
Mpolecce CBOUX JICTEH.

Pa3BuTHE MEXIMYHOCTHBIX HABBIKOB Y JIeTE€H B HEMOJIHOU ceMbe: Bocnura-
HUE JIeTeH B HEMOJHON CEMbE MOXKET MPENOCTAaBUTh YHUKAIBHBIC BBI3OBBI IS
Pa3BHUTHSI MEXJIMYHOCTHBIX HAaBBIKOB. DTH HAaBBIKH BKJIIOUAIOT B ceOS yMEHUS
3¢ (eKTUBHOTO OOIICHUS, COTPYIHHYECTBA, PEIICHUS KOH(PIUKTOB U yCTaHOBJIE-
HHS OTHOIICHWH. DPPEeKTUBHOE pa3BUTHE MEKITHIHOCTHBIX HABBIKOB TpeOyeT
CHEIMATLHOTO BHUMAHHUS U TIOJIEPIKKUA. BOT HECKOIBKO KITFOYEBBIX ACIIEKTOB:

Tpenunr mo koMmyHuKanuu: Opranu3anus 3aHATHH 10 Pa3BUTHIO HABBIKOB
OOIIICHNUS, BKITIOYAsi aKTUBHOE CIYIIaHKE, ICHOE BBIPAKCHUE MBICIICH U AIMOITUH,
a TaKke yBOXKUTEIFHOE OOIIeHHE.

Pabora ¢ smnarueii: CriennanbHBIC TPOTPaAMMBI 110 PA3BUTHIO IMITATHH, KO-
TOpBIE TIOMOTAOT IETSIM ITOHUMATh YyBCTBA M MOTPEOHOCTH APYTUX, YTO CIIOCOO-
CTBYeT OoJice ITYOOKHM U YCTOWYMBBIM OTHOIICHWUSIM.

Tpenunr pemenus koH(paukTOB: OOydeHHE CTPATETUsAM KOHCTPYKTHBHOTO
paspeiieHus] KOH(PIUKTOB, BKIIOYas YMEHHE HAXOAUTh KOMIIPOMHUCCHI M CIpa-
BEJUIMBO peIIaTh CIIOPEI.

PasButne camoyBaxkenus: llognmepkka (GopMUPOBAaHUS TONOKHUTEIBHOTO
CaMOBOCIIPHATHS y JETEH, 9TO CITOCOOCTBYET MX YBEPEHHOCTH U CIIOCOOHOCTH
BCTYTIaTh B OTHOIICHUS C OKPYKAFOIIUMHU.
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['pynmoBeie 3aHsATHs: YYacTHE B TPYNIIOBBIX aKTUBHOCTSX, HANIPABICHHBIX
Ha pa3BUTHE CONMAJHHBIX HABBIKOB, TAKMX KAaK WUTPHI, TBOPUECKHE MPOEKTHI U
COBMECTHBIC MEPOIPHUSTHSI.

Pabora ¢ memaroramm W pomuTENSIMH: B3amMOACHCTBHE C YUUTEISAMH H
POIUTENSIMU TSI CO3JaHUS TIOMJICPIKUBAIONICH CPENbl, TNe JETH MOTYT pa3BH-
BaTh MEXJIMYHOCTHBIC HABBIKM KakK B Y4eOHOM, Tak W B JOMaIlHeil 00CTaHOBKe
[Gordon, T., 1970].

OO6pazoBareabHbIC YIPESKIACHUS MOTYT CTaTh BaKHBIM (pakTopoM B (HOpMH-
pOBaHUU OJIATONIPUSATHBIX YCIIOBHUH JJIsl COIMAILHOM aIanTalliy JIeTeH U3 HeroJI-
HBIX ceMel. DPPeKTUBHOE BHEIPEHUE MOAOOHBIX MPAKTHK MOXKET 00eCIIeUnTh
JICTSIM HE TOJIBKO YCIICITHOE 00Y4YeHHE, HO U IICUXOJIOTUICCKYIO0 YCTOHUUBOCTh B
YCIIOBUSIX CEMEHHBIX U3MEHEHUH.

3akjayeHmne

O¢ddexTrBHOE BOoCTIMTaHNE JIETeH B HEMOJIHON CeMbe TPeOyeT KOMIUIEKCHO-
IO MOAXOAA, BKIJIIOYAIOIIEr0 3MOIMOHAIBHYIO MOAAEPKKY, HHINBUAYATH3ALHIO
o0y4eHHs W aKTHBHOE B3aMMOJEWCTBHE IIKOJBI ¢ ceMbeill. OOpa3oBaTenbHbIC
YUPEKICHHS UTPAIOT KIFOYEBYIO POJIb B (GOPMUPOBAHUN OJIarONPHUSATHON Cpeabl,
CIOCOOCTBYIOIIEH CONMAIBHON afjanTallii U JMYHOCTHOMY Pa3BUTHIO PEOCHKA.
CKOOpIMHUPOBAHHBIE YCUIIUS MENAroroB, IICUX0JIOI0B U POAUTEIEH MO3BOMISIOT
MUHUMH3UPOBATh HETATUBHBIE TIOCIEICTBUS CEMEHHBIX U3MEHeHnH. BaxkHo oT-
METHUTb, YTO YCTOMUMBBIN PE3YNIbTAT JOCTUTAETCS TOIBKO MPU CUCTEMHOMN U AJHU-
TENBHOMH Mefarorndaeckoit padore. PazoBbie Mephl MOJAEPKKU HE 00ECTIEUUBAIOT
MOJTHOLICHHON aJanTanuy pedeHKa K COUANbHBIM U yueOHbIM ycioBusM. HeoO-
XouMa pa3paboTKa CHEeIHaTbHBIX TPOTPaMM COTIPOBOXKICHHS I€TE U3 HEMoJI-
HBIX CEMEH Ha YPOBHE IIKOJIBbI M JOIIKONBHBIX yupexaeHuid. Ocoboe 3HaUeHUE
VIMeEeT MOBBIIIeHNE TPO(eCcCHOHATBHON KOMIIETEHTHOCTH TIEJar0TOB B BOITPOCAX
CEeMEIHON NEeNarornku U JETCKOM MCUXOJOTMH. DTO MO3BOJIAET CBOEBPEMEHHO
BBISBIISITh TPYOHOCTH ¥ 3G (EKTUBHO pearupoBaTh Ha HUX. Taxke BaKHBIM Ha-
MpaBJICHUEM SBISIETCS Pa3BUTHE WHKIIO3MBHON 0Opa3oBaTelIbHOM Cperbl, HC-
KJTIOYAIOIIEN CTUTMATH3aLUIO JIeTeH o ceMeitHoMy npu3Haky. CieayeT y4uThl-
BaTb, YTO YCIICLIHAs COLMAIN3alKs peOeHKa HaNpsAMYIO CB3aHa C YPOBHEM €ro
9MOLIMOHAJIBHON 0€3011acHOCTH B 00pa30BaTeIbHOM IIPOCTPaHCTBE. B 310l CBS-
31 ILIKOJIA I0JDKHA BBICTYTIATh HE TOJIIBKO Kak 00pa3oBaTelbHbIN, HO U KaK BOCIIHU-
TaTeNLHO-TOICPKUBAIONTNI HHCTUTYT. [lepCcrieKTHBHBIM HalpaBiIeHUEM Jallb-
HEHIINX HCCIea0BaHMH SIBIsIeTCs pa3padoTKa MHHOBAIIMOHHBIX MEAArornYeCKUX
TEXHOJIOTUH, HAIPABIEHHBIX Ha MOAJNEPKKY E€TEH U3 Pa3IMYHbIX TUIIOB CEMEN.
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AKTyaJIbHOCTb. AKTYaJbHOCTh TEMbI OOYCJIOBJIICHA POCTOM YHCIIA HEIOJI-
HBIX CeMell B COBPEMEHHOM OOIIECTBE M HEOOXOMUMOCTRIO Pa3paboTku 3dek-
TUBHBIX IEJJATOTUYECKUX TOAXO/I0B K BOCIUTAHHIO JIETCH B TaKUX YCIOBHSIX.
Bompoc commanbHON aganTamui ¥ TICHXOJIOTHYECKOTO OJaromoiydus meTei
npuoOperaer ocoboe 3HaYeHHE B KOHTEKCTE COBPEMEHHBIX 00pa30BaTENbHBIX
pedopM U WHKITIO3UBHOTO MTOIXO/A.

Hayunast HoBu3Ha. HayuHasi HOBU3HA MCCIICJIOBAHUS 3aKIIOYAETCS B KOM-
IJIEKCHOM PAacCMOTPEHHN TETarorMYeCcKNX, TCUXOIOTHIECKUX W COIHMAIBbHBIX
ACTICKTOB BOCITUTAHUSI JICTCH B HETIOJIHBIX CEMBSIX, a TAKXKE B aKIICHTE HA WHTE-
Tpalliil YCWJIMA CeMbU M 00pa30BaTENbHBIX YUPEKJACHUH IS TIOBBITICHUS d(-
(heKTUBHOCTH BOCITUTATEIBHOTO ITPOIECcCa.

IpakTuyeckass 3HAYUMOCTh. lIpakTHdeckas 3HAYMMOCTH HMCCIIETOBAHUS
3aKJIF0YAETCS B BO3MOXKHOCTH UCTIOJIB30BaHUS €T0 PE3yIbTaTOB B pabOTE MeIaro-
TOB, IIKOJBHBIX IICHXOJIOTOB M COITHABHBIX paOOTHUKOB. [Ipemmoxennbie mos-
XOJIbI MOTYT OBITh MPUMEHEHBI MPU pa3paboTKe 00pa3oBaTeIbHBIX MPOTPaMM,
HampaBJICHHBIX Ha MOIJCPKKY JAeTel N3 HETIOHBIX CEMEH, a TaKkKe TPH OpTaHu-
3allUU IIKOJBLHOW CPEJIbl, CIOCOOCTBYIOIICH MX COIMAIBHOM ajanTaluid U 3MO-
[IMOHATFHOMY OJIarOTIONYYHIO.
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Annotasiya. Bu moqalo bdyiik moktobagodor yasli (5-6 yas) usaqlarda kom-
munikativ soristonin formalagdirilmasini coxkomponentli, psixoloji-pedaqoji vo
foaliyyotyoniimlii nozoriyyslor asasinda hortorofii tohlil edir. Kommunikativ so-
rists usagin nitq bacariqlarinin, sosial-emosional inkigafinin, intersubyektiv {in-
siyyat tocriibasinin, koqnitiv foaliyystinin vo madoni-linqvistik miihitls qarsiliql
olagasinin kompleks sokildo formalagsmasini nozardos tutur. Todqiqatda hom Qoarb
psixologiyasinin (D.Hymes, U.Bronfenbrenner, M.Tomasello), hom do rus elmi
moaktobinin (L.Viqotski, A.Leontyev, M.Lisina, A.Zaporojets, D.Elkonin, A.Lu-
riya) fundamental nozori miiddealarina istinad edilorok kommunikativ bacariq-
larin inkigaf mexanizmlori agiglanir. Xiisusilo L.S.Viqotskinin modani-tarixi
nozariyyasi, M.I.Lisinanin kommunikativ tolobat konsepsiyasi, A.N.Leontyevin
foaliyyat nozariyyosi, eloca do A.V.Zaporojets vo D.B.Elkoninin oyun konsepsi-
yalar1 asasinda kommunikativ soristonin sosial va faaliyyot yoniimlii mahiyyati
dorindon osaslandirilir. Magalodo moktobagadar yasl usaglarda kommunikativ
inkisafin osas istigamatlori — nitq miihitinin zonginlogdirilmasi, rollu va situativ
oyunlar, interaktiv tolim texnologiyalari, sosial-emosional tolim, ailo vo mok-
tobagodar miiossiso omokdasligi, faaliyyotdaxili dialoq strukturlar: vo pedaqoji
innovasiyalar genis sokildo arasdirilir.

Acar sozlor: moktobogador yas dovrii, nitq inkisafi, kommunikativ sarigts, oyun
foaliyyati, sosial linsiyyat, foaliyyst nazariyyesi, pedaqoji texnologiyalar.
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Giris / Introduction

Miiasir dovrdo comiyyatin sosial-iqtisadi inkisafi, qloballagma, informasiya
texnologiyalarinin hoyatin biitiin saholorino niifuzu insanlarin qarsiligli iinsiyyato
hazirhigini, sosial adaptasiya bacariglarii vo kommunikativ madoniyyotini hor
zamankindan daha c¢ox aktuallagdirmigdir. Bu kontekstdo usaqlarin erkon yas-
lardan {insiyyotdo miistoqil, togobbiiskar, s6z vo davraniglarii diizgiin ifado edo
bilon soxsiyyatlor kimi formalasdirilmasi tokco pedaqoji prosesin deyil, hom do
genis sosial-iqtisadi inkisaf strategiyasinin miihiim taloblorindon birina ¢evril-
misdir. Xiisusilo boylik moktoboqador yas dovrii (5-6 yas) usaqglar ti¢iin kommu-
nikativ saristonin inkisafi onlarin sonraki tohsil hoyatinda, sosial miinasibatlor
sisteming inteqrasiyasinda vo soxsiyyat kimi formalagmasinda holledici rol oy-
nayir.

Kommunikativ soristo (communicative competence) anonavi monada yalniz
nitqin diizgiinlilyli vo ya soz ehtiyatinin zonginliyi ilo mohdudlagmir o, usagin
basqalart ilo qarsiligh slagoye daxil olmaq bacarigini, sosial situasiyalarda adek-
vat davranig niimayis etdirmasini, emosiyalarini ifado etmasini, homyasidlart va
boytiklorls anlasa bilmasini, dialoq vo monoloq nitq formalarindan magsadyonlii
istifado etmasini ohato edon kompleks psixoloji-pedaqoji anlayigdir. Bu bacarig-
larin tomali iso mohz moktobagodar yas dovriindo — oyun, omok, yaradici faaliy-
yat va gilindalik {insiyyat prosesinda qoyulur.

Boyiik moktobagadoar yasl usaglarin kommunikativ soristosinin formalasdi-
rilmasi probleminin aktualligi hom do ondan irali golir ki, miiasir moktobogador
todris programlar1 usaqlardan sosial-emosional, dil va nitq bacariglarinin inkisaf
etdirilmasini tolob edir. Lakin praktiki miisahidolor gostorir ki, usaqglarin bir his-
sosi homyagidlar ilo garsilighh miinasibatds ¢atinlik ¢okir, s6z ehtiyati mohdud-
dur, 6z fikirlorini ifads etmokda toraddiid edir, sosial situasiyalarda adekvat dav-
ranig vardislorine tam yiyalonmirlor. Bu iso bir sira faktorlarla — ailodos iinsiyyat
modelinin zsifliyi, rogomsal texnologiyalara haddindon artiq vaxt sorf olunmast,
iinsiyyotyoniimlii oyun foaliyyatinin azalmasi, tolim prosesindoe kommunikativ
yanasmalarin kifayat qadar tatbiq edilmomasi ila baglidir.

Biitiin bunlar boylik moktoboqgador yash usaglarin kommunikativ soristosinin
maqsadyonlii sokilda, elmi-pedaqoji asaslarla formalagdirilmasini aktuallagdirir.
Miiasir todgiqatlarin noticalorine gora, kommunikativ bacariqlar usagin idrak
inkisafi, emosional sabitliyi, empatiya hissi, tolim motivasiyast va sosiallasma
saviyyasi ilo six baghdir. Bu baximdan, {insiyyst bacariglarinin inkisafi hom pe-
daqoji maqsad, hom da sosial-psixoloji ehtiyac kimi ¢ixis edir.

Problemin tadqiqi ham do nazari baximdan shomiyyastlidir. Kommunikativ
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saristonin strukturu, komponentloari (dil, sosial, pragmatik, emosional komponent-
lar), onlarin formalagma mexanizmlori, yas xiisusiyyotlori {izro inkisaf dinamika-
st halo do tam aragdirilmamis saholordondir. Praktik baximdan iso kommunika-
tiv bacariqlarin inkisafin1 tomin edon metod vo texnologiyalarin optimal sokildo
secilmasi torbiyoci-miiollimlor vo valideynloar ii¢iin boyiik shomiyyat kasb edir.

Bu todqgigatin aktualligi, homginin moktobaqodor tohsil miiossisolorindo tot-
biq olunan miiasir kurikulumlarin tolablori ilo do miioyyaen edilir. Azarbaycanin
yeni moktobogodor tolim standartlarinda usaqlarda dil-iinsiyyot bacariglarinin, 6z
fikrini sarbast ifads etma, sosial-emosional davranig modellorins yiyslonma kimi
bacariglarin inkisafi osas noticolordon biri kimi gdstorilir. Buna baxmayaraq,
kommunikativ soristonin formalasdirilmasi lizrs inteqrativ vo sistemli pedaqoji
mexanizmlorin totbiqi, homginin torbiyogi-miiallimlorin pesokar hazirlig1 saho-
sindo halo do bosluglar qalmaqdadir.

Boylik moktobaqgodor yasli usaqlarda kommunikativ soristonin formalasdi-
rilmasi nozari, metodik, eyni zamanda praktik baximdan miihiim elmi-pedaqoji
problemdir. Bu problemin holli {i¢iin usaq soxsiyyeotinin yas xiisusiyyatlorinin
nazors almmasi, kommunikativ foaliyyatin mogsadyonlil toskili, inkisafetdiri-
ci miihitin yaradilmasi, homg¢inin ailo vo moktobogodor tohsil miiossisolorinin
omokdashg1 xiisusi ohomiyyot dasiyir. Elmi aragdirmalar gosterir ki, usaqlarin
golocok akademik nailiyyatlori, sosial adaptasiya soviyyasi, emosional saglamligi
vo hotta davranis strategiyalari bu yas morhoalosinds olds etdiklori kommunikativ
tocriibolordon ohomiyyatli dorocods asilidir [Bronfenbrenner, U., 1994; Tomasel-
lo, M., 2003].

Kommunikativ soristo (kommunikativ kompetensiya) anlayisi miiasir pe-
daqogika va psixologiyada usagin iinsiyyat prosesini maqsadyonlii sokilds idara
etmosi, sosial qarsiligh tosir zamani adekvat nitq davranigi niimayis etdirmosi,
hamg¢inin miixtelif kommunikativ situasiyalarda dili funksional sokildo totbiq
etma bacarigi kimi izah olunur [Hymes, D., 1972]. Bu baximdan, kommunikativ
saristo yalniz nitq qabiliyyati ilo mohdudlagmir; o hom do sosial, emosional, kog-
nitiv vo moadoni bacariqlarin qarsiligl sintezindon ibarat miirokkob struktur kimi
doyorlondirilir.

Tadqigatin magsadi. Boyilik moktobogodor yash usaglarda kommunikativ
saristonin formalasdirilmasi yollarint nazari vo metodoloji baximdan asaslandir-
magq, bu prosesin effektivliyini artiran pedaqoji vasito vo texnologiyalari miioy-
yanlogdirmak.

Tadqigatin obyekti. Boyiik moktoboaqodor yasli usaglarin kommunikativ in-
kisafi.

Tadqigatin predmeti. Boyiik moktobogodor yas dovriindo kommunikativ so-
ristonin formalagdirilmasina tosir edon pedaqoji, psixoloji vo sosial mexanizmlor.
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Osas tadqiqat sual. Boylik moktobagodar yasgh usaqlarda kommunikativ
sorigtonin formalagdirilmasinda ailo, sosial miihit vo miiasir pedaqoji texnologi-
yalarin rolu no doracodo shomiyyatlidir vo bu amiller usaqlarin nitq, sosial va
emosional bacariglarinin inkisafina neca tosir gostorir?

Tadqiqat suallari:

e ailo vo sosial miihit faktorlar1 usaglarin kommunikativ soristosinin inkisafin-
da hans1 komponentlora (linqvistik, pragmatik, sosial-emosional) daha ¢ox
tosir gostorir?

e miiasir pedaqoji texnologiyalar (interaktiv oyunlar, layihs vo dramatik faaliy-
yatlor) usaglarin kommunikativ sorigtosinin inkisafina neco tosir gostorir vo
hans1 komponentlori daha ¢ox stimullagdirir?

Problemin qoyulusu

Miiasir moktobaqadar tohsil sisteminda 5-6 yash usaqglarin idrak vo emosio-
nal saholorinin inkisafina genis yer verilso do, onlarin ¢oxkomponentli kommu-
nikativ saristosinin (linqvistik, pragmatik, sosiolinqvistik vo emosional-kommu-
nikativ) hodofyoniimlii inkisaf mexanizmlori sistemli totbiq olunmur. Problem
ondan ibaratdir ki, roqomsallagma, ailodaxili canli tinsiyyat qithig1 vo tolim miihi-
tindo ononovi (reproduktiv) metodlarin iistiinliik toskil etmasi sobabindon bdyiik
moktobagodoar yaslh usaqlarin real sosial situasiyalarda dialoq qurmaq, empatiya
nlimayis etdirmok vo miinaqisoalori nitq yolu ilo hall etmok bacariglar1 zaif qa-
lir. Tolim standartlarimin toloblori ils real tocriibs arasindaki bu ziddiyyst boyiik
moktobogodor yasda kommunikativ sorigtonin ailo, sosial miihit vo miiasir pe-
daqoji texnologiyalarin sintezi daxilindo arasdirilmasini bir problem olaraq or-
taya qoyur.

Tadqiqgatin metodlar:

Tadgigatin garsisina qoyulmus moagsod vo vozifolorin hoalli {i¢lin asagidaki
elmi-metodoloji metodlar kompleksindon istifads edilmisdir:

e Nozori-metodoloji tahlil. Movzu ilo bagli Qorb vo Rusiya elmi moktoblori-
nin fundamental psixoloji-pedaqoji adobiyyatinin, daxili vo xarici elmi mon-
balorin retrospektiv tohlili.

e Miiqayisali-tarixi vo konseptual tahlil. Viqotskinin modoni-tarixi, Leont-
yevin foaliyyot vo Lisinanin kommunikativ ehtiyac nozoriyyolorinin miasir
interaktiv tohsil modellori ilo miiqayisoli sokilds uzlasdirilmasi.

e Sistemlosdirmo vo iimumilosdirma. Boyiik moktobogodor yash usaglarin
kommunikativ soristosini toskil edon forgli komponentlorin vo bu inkisafa
tosir edon sosial-pedaqoji amillorin qruplasdirilaraq vahid struktur model ha-
lina goatirilmosi.
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Tadqiqatin vazifalori:

1. kommunikativ soristonin struktur komponentlorini miisyyonlosdirmak;
kommunikativ inkisafin psixoloji mexanizmlorini tohlil etmak (Viqotski, Li-
sina, Elkonin, Tomasello va s. asasinda);

3. boyiikk moktabagadar yagda kommunikativ saristonin formalasdirilmasina to-
sir edon amillori miisyyonlasdirmak;

4. pedaqoji prosesds effektiv iisul vo vasitalari sistemlosdirmak;

5. oyun foaliyyati va interaktiv tolimin kommunikativ inkisafdaki rolunu goster-
moak;

6. ailo vo tarbiyagi-miiollim amokdagliginin shamiyyastini asaslandirmag.

Osas hisso / Main part

Mahiyysat etibarilo, miirakkab, coxkomponentli bir proses olan kommunika-
tiv soristo 6z inkisaf dinamikasina mohz moktobagoder yasdan baslayir. Makto-
bogador yasda kommunikativ serigtoni miioyyon edon bacariqlara asagidakilar
aid etmok olar:

e Dbagqalari ilo sosial miinasibat qurmagq istoyi;

e homsohbatini dinlomak, tinsiyyati qurmaq bacarigi;

e emosional empatiya, miinaqige vaziyyatlorini hall etmok bacarigi, nitqden is-
tifado etmak bacarigi;

e Dbagqalar ilo iinsiyyet qurarken riayst edilmali olan norma vo qaydalar1 bil-
moak.

Rusiyada psixologiya elminin aparici niimayandalari L.S.Viqotski, M.M.Li-
sina, A.A. Leontyev, D.B.Elkonin, A.V.Zaporojets va A.R.Luriya usaqlarda nitq
vo linsiyyat bacariglarinin inkisafinin mohz sosial miihit vo insan foaliyystine
osaslandigimi elmi sokildo osaslandirmislar. Viqotski (1984) gosterirdi ki, nitq
yalniz dil sisteminin manimsanilmasi deyil, sosial qarsiligli tasir prosesinds usaq
tarafindon monimsanilon psixoloji alatdir. Onun fikrincs, usaq nitqi avvalca sosi-
al dialoq formasinda istirak edir, sonra bu dialoq tadricon daxili nitqs, daha sonra
diisiinca funksiyasinin tonzimloayici mexanizmina gevrilir.

Kommunikativ bacarigin formalagdirilmasinda ilkin olaraq daxili niyyst va
ya xarici motivasiyaya malik olmaq xiisusilo vacibdir. A.A.Leontyevin fikrincs,
iinsiyyet qurarken usaq yalniz 6z nitqinin inkisafi ti¢iin deyil, qars1 terofs lazimi
tosir gostormoak tiglin danigmalidir [Leontyev, A., 1971].

Lisina (1986) iso usagin nitq inkisafinin asasin1 kommunikativ ehtiyacin tos-
kil etdiyini irali siiriirdii. O, gostorirdi ki, usagin boyiiklorlo vo homyagidlarla
iinsiyyoto motivasiyasi giiclii olmadiqda, nitqin biitiin struktur komponentlorinin
inkisafi zoifloyir. Bu yanagma moktobogador pedaqogikanin praktikasinda mii-
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hiim shomiyyat dasiyir, ¢iinki kommunikativ bacariglarin formalasdirilmasi pro-
sesindo motivasiyanin giiclondirilmasi osas pedaqoji vozifalordon birino gevrilir.

Smirnova (2008) boylik moktobaqgadar yasli usaglarin kommunikativ saristo-
sinin inkigafini sortlondiron amillorin asagidakilardan ibarat oldugunu geyd edir-
di:

e usagin sosial voziyyati;

e bdyiiklor vo hamyasidlarla iinsiyyato tolobat;

e usaqlar ii¢lin yaxin inkisaf zonasini yaradan birgo foaliyyot (aparict oyun
foaliyyati) vo tolim (asas1 oyun faaliyyati).

Usaqglarin moktobogodor tohsil miiossisolorine calb edilmosi onlarla kom-
munikativ soristonin inkisafi ti¢lin sistemli is aparmaga olverisli sorait yaradir.
Moktobagodor yasgh usaqlarin kommunikativ soristosi yas xiisusiyyotlorindon,
mokandan asili olaraq dayisir, inkisaf edir. Kommunikativ saristonin formalas-
dirilmasina bir sira amillor: sosial sorait, yas, cinsiyyot, usaqlarin fordi xiisusiy-
yatlari, foaliyyat, tohsil iginin togkili vo linsiyyst mokaninin xiisusiyyatlori va s.
amillor tosir edir. Kommunikativ saristonin inkigafi insiyyatin mozmunu, monovi
yOniimil, ohato dairasi, optimalligi, miixtalifliyi va ¢evikliyi ils alagoli olur.

Boytlik moktobogodor yash usaglarin kommunikativ sorigtosinin inkisafi is-
tigamotinda torbiyoci-miiollim usaqlarm psixi voziyyatlori ilo yanasi, hom do
nitqin imumi inkisafinin tozahiir soviyyasini nozoro almalidir. Bu yas dovriindo
usaqlarin kommunikativ soristosini diizgiin inkisaf etdirmak ti¢iin moktobagador
miossisolordo foaliyyot gostoran pedaqoji kollektivin psixoloji-pedaqoji tohsilo
yiyolonmosi, pesokar kompetensiyalara malik olmasi, agagida verilmis strategi-
yalar1 bilmaesi vacibdir:

e usaqlarin yas xiisusiyyatlori;

e {insiyyetin toskili {i¢iin optimal yollar;

e usaq qruplarmin iinsiyyat prinsiplori;

valideynlorlo is tisullari.

Kommunikativ kompetentliyin formalasmasinin vasitslorindon biri do rollu
oyunlardir. D.B.Elkonin vo A.V.Zaporojetsin todqiqatlart gostorir ki, boyiik mok-
tobagadar yash usaqlar tigiin oyun aparici faaliyyat néviidiir vo mohz oyun za-
mani {insiyyat bacariqlart on tobii sokildo inkisaf edir. Oyun moktobaqodor yaslh
usaqlarin osas foaliyyatidir. Usaqlar iiglin oyun zoka, psixi proseslor vo soxsiyyo-
tin timumi inkisafi tiglin zoruri sort hesab olunur. Onlar nagillar, hekayolor, oyun-
lar vo oyuncaqlar vasitosilo otraf alomlo tanig olur, onu dyranir vo dork edirler,
tofokkiirlorindo 6zlori iiglin hoyat modeli qururlar. Bozon kigikyaslt usagla tin-
siyyatdo on ¢atin goriinon masalalar belo oyun vo oyuncaglar vasitasilo asanligla
hall oluna bilor.

Oyun ugaga sosial rollar1 sinamaq, dialoq formalarint menimsamok, konflikt
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va omakdasliq voziyyatlarini tocriibadon kegirmok, nitqi moagsadyonlii sokilds is-
tifado etmok imkant1 yaradir. Elkoninin (1971) fikrinco, oyun usaqda “qeyri-iradi
tinsiyyat”don “iradi vo moagsadli iinsiyyat”s ke¢idin asas mexanizmidir.

Boytlik moktobaqodor yas dovrii (5—6 yas) usagin sosial vo kommunikativ
bacariqlarinin intensiv sokilde formalagdigi morholadir. Bu proses yalniz mok-
tobogodor miiossiso vo pedaqoji miihitdon asili olmayib, hom do usaq ailosinin,
hamyasid qruplarmin vo genis sosial miihitin tesiri ilo miloyyon olunur. Ails vao
sosial miihit usagin nitq inkisafi, emosional intellekti vo sosial adaptasiyasina
halledici tosir gostarir.

Ailado nitq miihitinin zonginliyi usagin séz ehtiyati, ciimlo qurma bacarigi
va dialoqg madoniyyatino birbasa tosir edir. Hart vo Risley torofindon aparilan
aragdirmalar gostormisdir ki, usagin ailosindoki giindslik dialoq migdar1 vo key-
fiyyati onun kommunikativ soristosinin inkisaf soviyyaesi ilo six baglhdir. Belo
ki, zongin nitq miihiti olan usaglar hom linqvistik, hom do pragmatik bacariglari
daha yiiksok soviyyado menimsayirlor [Hart, B., & Risley, T., 1995].

Vigotskinin moadoni-tarixi nozoriyyasi kontekstindo valideyn usagin “ilk di-
aloq torafdas1” kimi ¢ixis edir. Usagin nitqi avvalca sosial qarsiligh tesirds for-
malasir vo valideynin dil niimunolori, ifado torzi, dialoq texnikas1 usagin daxili
nitqinin strukturunu formalasdirir. Lisina gostarir ki, usagin iinsiyyots olan daxili
ehtiyaci yalniz valideyn torofindon stimullasdirildiqda effektiv inkisaf edir [Lisi-
na, N., 1986].

Ailo usaga giindolik hoyat situasiyalarinda dialoq qurmaq, sobob-notico
olagolorini ifado etmok, emosiyalarini idaro etmok imkani yaradir. Masolon,
yemok bisirorkon, oyun oynayarkon vo ya giindalik tapsiriglar: yerino yetirorkon
valideyn-usaq dialoglar1 nitqin real istifadosini tomin edir.

Boytlik moktobogador yasli usaqlarin homyasidlari ilo qarsiligh foaliyyati on-
larin kommunikativ bacariqlarini siiratls inkigaf etdirir. Tomasello (2003) vurgu-
layir ki, usaglar birgo foaliyyot zamani nitqin mogsadli istifadesini monimsayir,
homyagidlarin niyyatlorini basa diismoyi 0yronir vo qarsiliqli anlasmani inkisaf
etdirir [Tomasello, M., 2003].

Bronfenbrennerin ekoloji modeli (1994) gostorir ki, usagin kommunikativ
saristosi sosial miihitdo formalasir. Makrosistem, yoni comiyyatin dil vo davranis
normalar1, usaq liglin nitq qaydalariin dyronilmasinda asas rol oynayir. Eyni za-
manda mikrosistem (bagca qrupu, qonsular) usaga interaktiv iinsiyyat vo sosial
rol davranigi imkanlar1 yaradir [Bronfenbrenner, U., 1994].

Homyasidlar arasinda omokdasliq vo rogabat situasiyalar1 usaga nitqi moqso-
do yonoltmoyi, dialogda movqeyini ifads etmayi, konfliktlori nitqlo hall etmayi
Oyradir. Bu praktiki tocriiba oyunun tobii gorgivasindo bas verdikdo daha effektiv
olur [Elkonin, D., 1971; Zaporojets, A., 1986].
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Miiasir dovrds usaqlar sosial miihits televiziya, kompiiter oyunlar1 vo onlayn
resurslar vasitosilo daxil olurlar. Passiv media istehlaki nitqin inkisafini mohdud-
lagdira, interaktiv platformalar, onlayn hekayolor vo amokdasliq oyunlar iso {in-
siyyat bacariqlarini giliclondira bilor. Bu aspekt valideynlorin vo torbiyag¢i-miiol-
limlorin nozarati ilo tonzimlonmalidir.

Usagin kommunikativ sorigtosinin inkisafinda ailo vo moktobogodor miios-
sisonin omokdaslig1 boyiik shamiyyato malikdir. Moktobagodar tohsil miiassisalo-
rindo caligan torbiyogi-miiollimlor kurikuluma uygun olaraq usaqlarin hortorofii
inkisafin1 tomin etmokls yanasi, onlarla {insiyystde va qarsiligh slagads hazir-
lanmuig tovsiyolori nozoro alaraq is sisteminin bagqa bir vacib hissosini — ailolorlo
omokdaslig1 hayata kegirmolidir. Ails ilo garsiliglt miinasibatlorin qurulmasi, in-
kisaf etdirilmosi usaqlarin kommunikativ saristosinin formalagdirilmasina komok
edir vo onu dastoklayir:

e Birgo planlasdirilmis faaliyyatlorda valideyn evdo rollu oyunlar toskil edir,
usagin yaratdigi hekayolori dostokloyir.

e Mbolumat miibadilasi prosesinda torbiyoci-miiollim usagin inkisaf soviyye-
sini valideynlo paylasir, miivafiq tapsiriglar verir.

e Emosional va sosial dastok zamam usagin davranigi vo nitqi barodo vali-
deyn vo torbiyagi-miisllim birgs strategiyalar hazirlayirlar.

e Fordi yanasmada hor bir ugagin sosial vo nitq xiisusiyyatlori nozors alinaraq
fordi inkisaf plan1 hazirlanir.

Ailolorlo omokdasliq usagin dialoq, omokdasliq, empatiya vo nitqin moagsadli
istifadosi bacariglarini giiclondirir.

Miiasir tohsil strategiyalart usagin moktobo hazirliq soviyyesinin Sl¢iilmo-
sindo kommunikativ saristoni asas gostoricilordon biri kimi qobul edir. Bu, bir
torofdon moktob miihitindo usagin dors prosesine qosulmasi, miiollimin tolimatla-
rin1 anlayaraq yerina yetirmasi vo hamyasidlar ilo omokdagliq etmasi {igiin talab
olunur. Digor torafdon, kommunikativ soristo soxsin golocok sosial foaliyyatinin,
omok bazarinda raqabot qabiliyyatinin, ictimai foalliginin asasim toskil edir. Co-
miyyotin doyison sosial-iqtisadi toloblori fonunda effektiv iinsiyyot bacariglari
erkon yaglardan formalasdirilmali olan asas XXI asr bacariqlart sirasina daxil
edilmisdir.

Aragdirmalar gostorir ki, kommunikativ soristo asagidaki komponentlori
0zilinda birlosdirir:

e Linqvistik (soz ehtiyati, fonetik vo qrammatik normaya uygun nitq);

e Sosiolinqvistik (sosial situasiyaya uygun nitq formasi);

e Pragmatik (dialoq qurmaq, névbolosmok, sual vermok vo cavablandirmaq);

e Emosional-kommunikativ (empatiya, emosiyalarin taninmasi, miinasibot
qurmagq bacariqlari);
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e Koqnitiv (nitqin mantiqi qurulmasi, ardicilliq, sobab-natico alagolori) [Smir-

nova, E., 2008].

Bu komponentlarin eyni vaxtda inkisaf etdirilmasi pedaqoji prosesin magqsad-
yonlii sokildo toskil olunmasini tolob edir. Kommunikativ soristonin formalas-
dirilmas1 usagim harmonik inkisafinin aparici istiqgamatlorinden biridir. Makto-
bogoador yas dovriindo iinsiyyat bacariglarinin asaslart qoyuldugu {i¢iin bu proses
kompleks, sistemli vo elmi osaslandirilmis yanasma tolob edir. Torbiyoagi-miialli-
min maqsadi usagl yalniz diizgiin danigmaga dyrotmok deyil, hom do onu sosial
miihitds 6ziinii ifads edon, qarsiligh anlasma vo amakdasliq prinsiplorini menim-
somig, emosional cohotdon sabit, sosial baximdan foal soxsiyyot kimi formalas-
dirmaqdan ibaratdir.

Natica / Conclusion

Boylik moktobagoador yasli usaglarda kommunikativ soristo ¢coxkomponentli
va kompleks inkisaf prosesidir. Usaqlarmn nitq, sosial vo emosional bacariqlarinin
inkisafi ails, sosial miihit vo miiasir pedaqoji texnologiyalarin koordinasiyali tasi-
rind baghdir [Vigotskiy, L., 1978; Lisina, N., 1986]. Belolikls, usagin moktabaqo-
dar tohsil miiessisasinda oldugu tohsil miihiti onlarin kommunikativ kompetentli-
yini inkisaf etdirmok potensialina malikdir vo bu baximdan, maktabaqodar tahsil
miassisasinda ¢alisan torbiyaci-miiallimlor boyilik maktabagodar yasl usaqlarin
kommunikativ inkisaf funksiyasmi giiclondirmok ii¢iin qarsiya qoyulmus asagi-
dak1 hadaflors uygun is sistemi hazirlayib totbiq edirlor:

e moktabaqadar yaslt usaglarin kommunikasiya bacariqlarinin inkisafinin pe-
daqoji foaliyyetin asas moqsadi kimi nozoro alinmast;

¢ inkisafetdirici foaliyyatlor sisteminin tolima totbiqi;

o moktobagodaor miiessisalarle ailolor arasinda moktobaqador yaslt usaqlarin
kommunikasiya bacariqlarin1 inkisaf etdirmok moqsadile six amokdaslhigin
hoyata kegirilmosi;

e torbiya¢i-miiallimlor {igiin hazirlanmis psixoloji ve pedaqoji tdvsiyalorin
nazare alinmasi.

Tovsiyalor
1. Nitqin inkisafi yalniz s6z ehtiyati va qrammatika ilo mshdudlagmamali, dia-

log, oyun vo amoakdaslhq foaliyystlarine yonaldilmalidir [Elkonin, D., 1971;

Tomasello, M., 2003].

2. Valideyn va tarbiyagi-miiallim amakdasligi usagin nitq va sosial bacariqlari-
nin sistemli inkisafini tomin etmolidir [Hart, B., & Risley, T., 1995; Lisina,
N., 1986].

3. Miiasir pedaqoji texnologiyalar (interaktiv oyunlar, layihe vo dramatik foa-
liyyatlor) usaglarin kommunikativ soristosinin formalasmasini siiratlondirir
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[Bronfenbrenner, U., 1994; Zaporojets, A., 1986].

4. Usagin {insiyyat togobbiislori miisbat gqiymotlondirilmoali vo nitq foaliyyotino
maragi artirilmalidir [Lisina, N., 1986; Tomasello, M., 2003].

5. Torbiyogi-miisllimlor vo valideynlor fordi yanagma prinsiplorini totbiq etmo-
li, usagin fordi nitq va psixoloji saviyyasini miitlaq nazors almalidir [Vigots-
kiy, L., 1978; Leontyev, A., 1978].

Magqalanin aktualli@i. Miiasir pedaqoji vo psixoloji aragdirmalar gdstorir ki,
usaglarin nitq vo linsiyyot bacariqlarinin inkisafi birbasa olaraq onlarin moktobo
hazirliq soviyyasini vo sosial adaptasiyasini miioyyen edir [Hart, B., & Risley, T.,
1995; Smirnova, E., 2008]. Lakin praktik tocriibado valideyn vo torbiyag¢i-miiol-
limlor usaglarin coxkomponentli kommunikativ soristosini sistemli gokildo inki-
saf etdirmokdo ¢otinliklorlo qarsilasirlar. Bu sobobdon boyiik moktobogodor yasli
usaqlarda kommunikativ soristonin formalasdirilmasi mévzusu hom nazori, hom
do praktik baximdan aktualdir.

Magqalanin elmi yeniliyi. Elmi yenilik ondan ibaratdir ki, todqiqatda ilk dofo
olaraq Qoarb vo rus elmi moktoblorinin fundamental nozoriyyolori sintez edilorok
boyiik moktabagadar yasl usaqlarin kommunikativ soristasinin biitév va sistemli
foaliyyot modeli irali siiriilmiisdiir. Ovvalki todqigatlardan forqli olaraq, burada
nitq inkisafi yalmz linqvistik qaydalarin menimsanilmasi kimi deyil, ailo mikro-
miihiti, homyasid qruplar1 vo interaktiv pedaqoji innovasiyalarin kosigsmosindo
formalagan dinamik, ¢oxkomponentli bir struktur kimi asaslandirilmisdir. Bu in-
teqrativ yanagma usaq soxsiyyatinin sosiallasma mexanizmlorino dair yeni nozori
vo metodoloji perspektivlar agir.

Mboqalonin praktik shomiyyati. Todgigatin naticolori torbiyogi-miiollimlor
va valideynlor {iglin konkret praktiki tovsiyolor toqdim edir. Bunlar arasinda fordi
yanasma prinsiplori, oyun vo layiho osasli foaliyyatlorin totbiqi, interaktiv texno-
logiyalardan istifado vo ailo moktobaqador miiassiso omokdashigimin giiclondiril-
mosi yer alir. Bu tovsiyolor usaglarin moktob miihitino adaptasiyasini asanlas-
dirmaq vo onlarin kommunikativ soristosini sistemli inkisaf etdirmok {igiin real
totbiq saholori yaradir.
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Annotasiya. Todgiqatda humanizm anlayisi elmi-pedaqoji aspektdon tohlil
edilmis, moktoboqadar yasli usaqlarda humanist miinasibatlorin formalagdiril-
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nan miisbot gshromanlarin (obrazlarin) moktobaqadar yaslh usaglarda humanist
miinasibatlorin inkisafina gostordiyi tosirlordon bohs edilir.
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Giris / Introduction

Humanizm latin mansali s6z olub, humanus — insani, basari demakdir. Miiasir
tolim-torbiyonin osas prinsip vo formalarindan biri kimi humanizmin elmi-pe-
daqoji sociyyosi, ilk dofo XVII asrdo ¢ex pedaqoqu Y.A.Komenski torofindon ve-
rilmigdir. Humanist pedaqogikanin banisi kimi Y.A.Komenski bels hesab edirdi
ki, insanin torbiyosi agsagidaki dord {insiirli 6zlindo birlogdirmalidir:

1. humanizm vo demokratizm torbiyasi;

2. vatonparvarlik vo timumbaosgori hisslor torbiyosi;

3. amoksevarlik torbiyasi;

4. diizliik, dogruculuq vo xeyirxahliq hisslorinin torbiyasi [Komenski, Y., 1947].

Miiasir dovrdo moktobagodar yaslh usaqlarda humanist miinasibotlorin for-
malagdirilmasi yoniindo kurikulumun imkanlarindan genis istifado etmoklo on-
larda humanist hisslorin inkisafina nail olmaq miimkiindiir. Hor bir moggalo iizro
oldo edilon naticolar bilik vo bacariq vermoklo yanasi, onlarda insani hisslorin do
formalagmasina sorait yaradir.

Moktobagador yas dovriindo usaqlarda humanist miinasibotlorin inkisaf etdi-
rilmasi magsadils talimin asagidaki formalarindan istifads olunur:

1. badii odobiyyat vo nitqin inkisafi mosgololorindo usaglarda bodii obrazlar va-
sitosilo menovi-emosional doyarlerin formalagdiriimasi;

2. tolim xarakterli mosgololor zamani usaqlarda humanist yanagsmanin formalas-
dirilmast;

3. otraf alomlo tanisliq mosgolalorindo usaqglarin canli vo cansiz tobistlo tanigligi
zamani onlarda humanist hisslorin torbiyo edilmasi.

“Usaq htiquglar1 hagqinda” Azorbaycan Respublikasinin Qanununda usaqg-
larin beraborhiiquglu oldugu ve yasamaq, normal soraitds fiziki, aqli, monovi
cohotdon inkisaf etmok hiiququnun oldugu qeyd edilir. Onlarin saglam vo toh-
liikosiz miihitdo yasamaq, yaratmaq, eyni zamanda hoyat vo saglamliqlarinin
mihafizo edilmosi, saglam inkisafi, ekoloji cohotdon tomiz goraitin yaradilmasi,
keyfiyyatli yemok, igmoli tomiz su ilo tochiz olunmaq hiiququ vardir. Har bir usa-
gin hortorofli inkisaf etmok, milli vo imumbasori doyarloro uygun, humanizm vo
oxlaqi prinsiplor osasinda torbiys olunmasi usaqlarin osas hiiquqlarindan biridir.
Usaglar onlarin psixi vo monovi inkisafina zorarli olan tosirlordon (zorakiliq, qod-
darliq vo s.) qorunmalidir. Homginin usaqglarin azadliq vo soxsi toxunulmazliq,
vicdan, fikir vo s6z azadligi, ona hormotlo yanasilmasi hiiququnun olmasi onla-
rin humanist saxsiyyst olaraq yetismoasindo xiisusi shomiyyat kasb edir [“Usaq
hiiquglar1 haqqinda” Azorbaycan Respublikasinin Qanunu, 1998].

“Tohsil haqqmnda” Azorbaycan Respublikasinin Qanununda qeyd edilir:
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“Moktabaqodar tohsil tohsilin ilkin pillasi olmagqla, ailenin, comiyystin marag-
laria uygun olaraq, usaqglarin erkon yas dovriindon intellektual, fiziki vo psixi
inkisafini, sado amok vordiglorine yiyalonmasini, istedad vo qabiliyyatinin {izo
¢ixarilmasini, saglamliginin qorunmasini, estetik torbiyosini, tobioto vo insanlara
hassas miinasibstinin formalagmasini tomin edir” [“Tohsil haqqinda” Azarbaycan
Respublikasinin Qanunu, 2009].

Tohsil sisteminin baslica vazifasi, xalqinin milli, oxlaqi, humanist, manovi
vo modoni doyarlorino dorindon yiyslonon, onu qoruyan vo daim inkisaf etdiron
insan torbiya etmokdir [“Tohsil hagqinda” Azorbaycan Respublikasinin Qanunu,
2009].

Aragdirmalar gostorir ki, usaglarda monovi-oxlaqi doyarlorin, humanist mii-
nasibotlorin, toxoyyiiliin, diinyagoriisiiniin formalasdirilmasi badii odobiyyat
niimunalari vasitesilo, obrazlarin yaradilmasi yolu ilo hoyata kegcirilir. Badii ob-
razlar yaratmaqla usaglarin miixtolif rollar1 ifa etmosi onlarda humanist hisslo-
rin — xeyirxahlig, sevinc, dostlug, morhomaot, qaygikeslik, nazakatlilik vo digor
doyorlorin formalagmasina miihiim tosir gdstorir. Usaglara humanist miinasibot-
lorin agilanmasinda daha tasirli vasite kimi torbiyoa¢i-miiollimin nitqinin aydin,
solis vo tosirli xarakter dagimasi miihiim amildir. Nitqin emosionallig1 obrazlari
canlandirarkon usaqlarda humanist tasirin giiclonmosine sorait yaradir vo onlar
sanki bu prosesin bilavasito istirak¢isina ¢evrilir, miixtalif hiss vo hoyocan kegi-
rir, obrazlara garsi miinasibatlori doyisir, 6z horokatlorinds diizgiin davranis va
roftarin nolordon ibarat oldugunu anlayirlar. Ona goro do moktobaqodor yas dov-
riindo usaqlarda humanist doyarlorin torbiys olunmasi prosesinds mohz humanist
mozmunlu seirlor, nagillar, hekayolor, obrazlar va rollar secilmoalidir. ifa etdiklori
obrazlar1 canlandirarkon gohromanin kegirdiyi hiss vo hayacanlar1 dork edorak
diizglin qiymotlondirmolori usaqlarin humanist keyfiyyatlora yiyalonmolorine
miisbat tasir gostorir, meydana ¢ixan miixtalif suallar onlarin tofokkiir foaliyyati-
ni aktivlosdirir, tohlil etmo bacariglarinin inkisafina sorait yaradir.

Problemin qoyulusu

Miiasir dévrdo moktobogodar tohsil miiossisolorinds usaqlarda humanist mii-
nasibatlorin inkisaf etdirilmasi ononovi tolim miihiti soraitindo bir sira problem-
lorin ortaya ¢ixmasina sobob olmusdur. Yeni tolim texnologiyalarindan istifado
etmoklo torbiyagi-miisllimlor usaq morkozli miihitin yaradilmasina togobbiis
gostormoklo bu problemi aradan qaldira bilorlor. Usaqlarda humanist miinasibot-
lari inkisaf etdirmok {igiin moktobagadar tohsilin kurikulum programini bilmoklos
yanast, onlarin praktik foaliyyatdo totbiq edilmosi vacib vo ochomiyyaetlidir. Mok-
tobagador tohsil programinin mozmununu bilmak vo har yas qrupu lizro tolim-tor-
biys iginin mogsadlorini miioyyonlosdirmoklo yeni humanistyoniimlii soxsiyyot-
larin yetigdirilmasine nail olmaq miimkiindiir.
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Metodlar

Moqalada, asason, nozari-analitik, eyni zamanda miisahids vo miisahibo me-
todlarindan istifado etmoklo moaktobagadar tohsil miiassisalorinds tolim zamani
usaqglarda humanist hisslorin formalasdirilmasina nail olunmusdur.

OIsas hisso / Main part

Moktabagadar yas dovriinde menavi-axlaqi doyarlorin agilanmasi magsadile
tolim prosesinds oxunan badii adabiyyat niimunalori (hekayalor, nagillar va s.),
movzu otrafinda aparilan sohbatlor usaqlarin diinyagoriisiiniin formalagmasina,
emosional vo intellektual inkisafina ohomiyyatli tosir gdstorir. izahli-illiistrativ
vasitolordon vo ayani, rangarong sokillordon istifads etmok do magsadouygun he-
sab edilir.

Prof. $.0liyevanin “Maktoboqgadar tohsilin aktual problemlari” adli monog-
rafiyasinda geyd edilir: Usaqlarin monavi torbiyasi 6z kokiine, qan yaddasina
bagliligin tomin edilmosinds mithiim yer tutur. Gonc naslin monavi tarbiys edil-
masini zaman, dovr, 6lkemizin ictimai-siyasi qurulusu tolab edir. Tocriiba gosto-
rir ki, monavi-axlaqi doyerlors malik olan insan:

e votonini sevir, asl vatandas olur, diismanls barismaz olur;

e votoninin yeralt1 vo yeriistii sorvetlorini oziz tutur;

e tomiz va pak olur, yalan danigmir, paxil olmur;

e omoli ilo s6zii arasinda six vohdat olur;

e daim 6ziline nazarat edir, davranislarini qiymotlondirir;

e omoksevar olur, etdiyi yaxsiliglarin oavazini gozlomir;

e {ziino vo bagqalarina hormat edir;

e tovazokar olur;

e Dbagqgasinin olino géz dikmir, halal zohmaotlo yagamagi hor seydan iistiin tutur;
e 9oqgidesindon donmiir vs s. [Oliyeva, S., 2010].

Usaglarin bu ciir boyilimasi comiyyatin an iimds vazifalorindon biridir. Tolim
zamani1 moktabaqadar yaslt usaqlarda humanist hiss vo miinasibatlorin forma-
lagdirilmasi magsadils tarbiyagi-miiollim nagil vo hekayalori yalniz oxumaqla
kifayatlonmali deyil, eyni zamanda personajlarin xarakter xiisusiyyatlori izah va
miizakirs olunmali, usaqlar onlarin miisbat cohatlarilo yaxindan tanig edilmalidir.
Ogor tarbiyagi-miiollim nagil vo hekayalori oxumagqla kifaystlonarss, bu zaman
gozlonilon torbiyavi tasirlori vo miisbat naticoni alde etmok miimkiin olmaz. To-
dqiqat apararkon Nasimi rayonu 22 sayli korpalor evi-usaq baggasinda usaqlara
“No tokorson asina, o ¢ixar qasigma” nagilini oxudum. Nagili oxuyan zaman
izahli-illiistrativ sokillorden ds istifado edoarak tiilkii ilo durnanin bir-birins dost
deyorak, lakin dostluq veo yoldagliga lageyd miinasibat basladiklorinin izahini
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verdim. Daha sonra usaqlara “Dostluq neco olmahdir?”, “Sizca tiilkii vo durna
diizgiin yoldasliq edo bilirlormi?”, “Tiilkii vo durna nozakotli davransaydilar neco
edo bilordilor?”, “Onlar bir-birino daha neco davrana bilordilor?”, “Nagilin so-
nunda hansi naticoyo golmok olar?” vo s. bu kimi suallar verorok onlarin fikrini
oyrondim. Usaqlarin cavablar1 miixtalif oldu, yoni bazilori nagil personajlarini
miisbat, digor bir qismi iso monfi xiisusiyyatlorin oldugunu sdylodilor. Tiilkiiniin
ovvalca durnaya nazakatsiz, hérmotsiz yanagmasini pisladiler, sonra iso durna-
nin tlilkiiyo qarsi eyni horokoti etdiyini 6z fikir vo diigtincolori ilo dilo gotirdilor.
Usaglardan 12 nofar tiilkii vo durnanin horakatlorini pisloedi, 8 nofar iso onlarin
davraniglarini diizgiin hesab etdi. Usaglardan aldigim cavablardan sonra 8 nofors
nagilin qisa mozmununu yenidon danisaraq bu haqda s6hbat apardim. Sohbot
zamani usaqlar tiilk{inii monfi obraz hesab etdiklori ii¢iin onu boyanmodiklorini,
durnanin davranigini iss tiilkiiniin lageyd miinasibatins cavab olaraq bels etdiyi-
nin dogru oldugunu bildirdilar. Verilon cavablar usaglarin suallar1 6z diislincalo-
rino uygun sokildo cavablandirdiglarini gostorir.

Usaqlara nagilin asas mogsodinin nodon ibarat oldugu hagqinda molumat ver-
dim. Onlara humanist miinasibatlorin mahiyyastini izah etmays ¢aligdim. Nagil-
daki gohromanlarin somimi olmadigini vo buna goro do dostluglarinin yarimgiq
qaldigint sdylodim. Bundan sonra usaglar monim fikrims sorik oldular vo nagil-
dan diizgiin natico ¢ixarmaga basladilar.

V.A.Suxomlinski usaqlarin safligini qorumaq {i¢iin onlarda diinyaya miisbot
baxis formalasdirmagin vacib oldugunu xiisusi qeyd etmisdir. “Mon torbiyonin
giiciing gotiyyatlo inaniram” — deyan Suxomlinski hor bir insanin sonraki hoya-
tinda erkon yas dovriindo evdo vo moktobdo aldigi ilk torbiyoni vacib va holledici
hesab etmisdir. O demisdir ki, miiallim hor usaga diqqgat yetirmak iiciin kifayot
godor monavi giica sahibdirso, adalstli ola bilor. Usaqglar gozollik, oyunlar, nagil-
lar, musiqi, rosm, toxayyiil, yaradiciliq diinyasinda yasamalidirlar [ Suxomlinski,
V., 1979, s.25].

Bodii  osorlor vasitesilo usaqlara humanist keyfiyyotlorin asilanmasi
Oziinomoxsus yer tutur. Usaqlar nagil vo hekayolori dinloyorkon monovi keyfiy-
yatlorla, gohromanlarin humanist, qeyri-humanist davranig vo roftarlarini 6zlori
giymatlondirirlor. Badii asorlor vo obrazlar usaqlarin aydin diisiinmosino sobob
olur, onlarda manavi torbiyonin, humanist keyfiyyatlorin inkisafina tosir gostarir.
Usagqlar obrazlarin yerindo 6zlorini tosovviir edorok, homin obrazlari canlandir-
maga caligirlar.

Alman pedaqoqu I.F.Herbart torbiyonin mogsodini xeyirxah insanin forma-
lagmasinda gérmiisdiir. O, bu mogsadi daimi vo doyismoz hesab edorok mdveud
miinasibatloro uygunlasmagi, miioyyan edilmis qayda-gqanunlara hdrmot etmoyi
vo tabe olmagi bacaran adamlar torbiyslondirmayi nozords tutmus, bildirmisdir
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ki, torbiyag¢i-miiallim hatta pozulmus usaqlarda miisbat cohatlari tapmalidir, lakin

buna tez nail ola bilmoaso, moyus olmamalidir [Riistomov, F., 2006, s.55-57].

Tolim zamani usaqlarda humanist miinasibatlori formalagdirarken torbiyo-
¢i-miollimlor asagida geyd edilonlorin totbiqino nail olmalidirlar:

1. sosial miinasibotlor sisteminds usaqlarin birlikdo omokdagliq etmosino sorait

yaratmag;

2. torbiyagi-miisllimin 6z fikirlorini moqsadsuygun va yerindo istifado etmosi,
humanist miinasibotlorin formalagdirilmasi prosesindo hoyatdan, badii osor-
lordon niimunslor gatirmasi;

. usaglarda somimiyyat, odalot, nozakot hisslorini formalasdirmag;

. vatana mahabbat, magrurluq hisslorini torbiys etmok;

. usaglara diizliik, dogruguluq, sadolik hisslorini 6yrotmok;

. usagin sohv etdiyi zaman sohvini etiraf edorok onu diizoltmoyo ¢aligsmasini,
homg¢inin yoldasliq, dostluq hisslorini torbiyo etmok;

. usaqlara hiiquq vo vazifalarinin nalordon ibarat oldugunu dyrotmok;

. usaqlarda qocalara vo yasli insanlara qars1 hormot vo qaygikes davranis torbiya
etmok;

9. komok etmok vo qarsiligl yardimlasmanin faydali oldugunu onlara monim-

satmok.

Toalim prosesindo torbiyag¢i-miiollim usaqlara qaygikeslik hissini formalasdi-
ran zaman onlarin daxili alomins niifuz etmayi bacarmali, onlarda bu hissi inkisaf
etdirmolidir. Badii osorlor usaglarda hiss vo hoyocan yaratmagla yanasi, onlarda
xeyirxahliq, tovazokarliq bir ¢ox humanist keyfiyyostlor formalasdirir, eyni za-
manda usaqlarda pisliys, odalotsizliyo, vicdansizliga garst monfi miinasibot ya-
ranmasina sabab olur.

Moktobagadar tohsil miiossisolorindo usaqlarda humanist keyfiyyotlorin for-
malagdirilmasinda nagil vo hekayslorin oxunmasi zamani sokilli albomlardan,
oyani niimunalordon, audio vo video materiallardan istifado mogsodo nail olmaq
ticiin osas vasitolorden biridir. Bu kimi tasirlordon sonra usaqlarin fikirlori vo ya-
ranan yeni humanist toosstiratlar giymotlondirilmoli vo doyorlondirilmalidir.

Professor Nuraddin Kazimov yazir: “Istoso do, istomoso do miiallimin dediyi
hor bir s6z, atdig1 hor bir addim elo-obaya, xalqa, dovlato, votono miinasibatin
gostoricising ¢evrilir. Miiollim unutmamalidir ki, onun apardig tolim-torbiyo isi-
nin yliksok soviyyodo olmasi vo ya bu iso barmagarasi baxmasi, lakin hor han-
st ehtiyaci olan sagirdo lazimi qayg1 gostormomasi va ya ona qarsi bigano qal-
masi1 6z xalqina, 6z votonino neco xidmot etdiyinin bariz niimunosi olur; neco
vatanporvar oldugundan xabar verir... Miiallimin glindslik pedaqoji foaliyyati asl
votonparvarlik niimunslori {i¢iin real meydandir” [Kazimov, N., 2009].

Tolim foaliyyati zamani usaqlar torbiyavi shamiyyat dastyan rollar1 vo obraz-
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lar1 canlandiraraq insani miinasibotlori, hayat1 dork etmayin yollarimi Syronirlor.
Bu prosesi birlikdo yasayan usaqlar obrazin, gohromanin kegirdiyi duygu vo hiss-
lari 6z daxilinds yasayirlar.

Usaqglarda monoavi alomin formalasdirilmasinda onlarin duygu va hisslorinin
torbiys edilmasi asas rol oynayir. Duygu vo hisslorin inkisafi usaqlarda insanla-
ra garsi miinasibotlordo zongin monovi diinyanin formalagmasina sorait yaradir.
Usaq hoam sevmayi, hom do nifrat etmayi dyronir, usaq monaviyyatinin tomali
mohz bu vaxt formalasir.

Moktobagadar yas dovriindon baslayaraq usaqlarda humanist keyfiyyatlorin
formalasdirilmasi vacibdir. Ciinki humanizm elo bir oxlaqi keyfiyyatdir ki, bu,
usaqlarda erkon yas dovriindon baslayaraq torbiys olunmalidir. Usaglarda huma-
nist keyfiyyatlorin inkisafi mogsodyonlii, planli, miitosokkil vo sistemli olaraq
hayata kegirilmolidir.

Humanist keyfiyyotlorin, hiss vo miinasibotlorin formalasdirilmasimnin mok-
tobagodor yas dovriinde xiisusi mévqeyi vo shomiyyati vardir. Homin dovrde
formalasan humanist keyfiyyotlor usaqlarin sonraki monovi inkisafinda, onun
saxsiyyat, vatondas, homginin insan kimi yetismasinds xiisusi rol oynayacaqdir.
Boylik moktobaqador yas dovrii (3—6) elo bir moarholoadir ki, bu zaman humanist
hiss vo miinasibatlorin yaranmasi vo formalagmasi {i¢iin bir sira obyektiv asaslar
vardir. Miiasir, doyison comiyyatimizda tolim va torbiyonin milli vo iimumbasori
doyorlor asasinda aparilmasina qayidis bu yasda soxsiyyetin 6z loyaqgotini dork
etmosing, onda bir sira humanist keyfiyyatlor agilanmasina osaslt zomin yaradir.

Moktabaqadar tohsil miisssisolorindo aparilan todqiqatlar gostorir ki, usaq-
larda humanist hisslorin torbiyo edilmosi erkon yas dovriindon baslayaraq ovvoal
boyiiklarlo, sonra isa tolim prosesinde homyasidlart ilo qarsiliqli miinasibotdo re-
allagir: basqalarinin sevincino vo kodoring sorik olur, onlara qaygikes vo hossas
miinasibat gostarirlor.

Toalim prosesindo oxlaqi keyfiyyotlorin tomoli erkon yas dévriindon baglaya-
raq qoyulur, sonraki moarhalslords iso yuxar1 yas qruplarinda kegirilon tolim foa-
liyyatlori vasitasilo inkisaf etdirilir.

Toalim foaliyyati prosesinds usaqlarda hayata, otraf aloma qarst foal miinasi-
bat, tosirli davranig vo digor humanist miinasibotlor meydana golir. Homin dévr-
do boytiklor usaqglara obrazli, emosional miinasibat gostormali, onlarin kegirdiyi
hiss vo hoyocani doqiq miisahido edorok istiqgamot vermoyo ¢aligmalidirlar. Belo
olan halda usaqlar da torbiyagi-miisllimlorino garsi miinasibatlorinde mohab-
bot, hormot, homginin etinasizliq kimi emosional hisslor niimayis etdirirlor. Bu
yas dovriindo onlarda utancaqliq, sorbastlik vo ya 6ziine inamsizliq, paxilliq vo
yaxud yoldasina qaygikes miinasibot formalagmis olur. Biitiin bu x{isusiyyatlor
usaqlarin otrafdaki insanlarla qarsiligli miinasibotinin asas gostoricisidir. Tolim
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prosesinds usaqlar bdyiiklorin niimayis etdirdiklori miinasibat niimunalarini sosi-
al baximdan qobul edilon davranig modeli kimi doyarlondirir, bu miinasibotlorin
mozmununu v sosial shomiyyatini gavramaga c¢alisaraq, monimsomays vo totbiq
etmoyo cohd gdstorirlor. Bu, usaglarin sosiallasmasina, monoavi keyfiyyotlorinin
formalagmasina va soxsi inkigafina miithiim tosir gostarir.

1. Badii tofokkiiriin inkisafi mosgolosindo usaglarda humanist doyorlorin in-
kisaf etdirilmoasi magsadils tadris olunan “Qurd va qoca” nagilina digqst edok:

Bir giin qoca odung¢u mesodo toloya diismiis qurda rast goldi. Qurd qocaya
yalvardi ki, onu tolodon qurtarsin. Qoca toloni agib onu buraxdi. Qurd tolodon
¢ixan kimi onu parcalamaq istodi. Yoldan kecon bir dovsan bu ohvalati goriib
ayaq saxladi. O, qocaya komak etmak istadi. Dovsan dedi:

— Mon sonin toloni aga bilmoyino inanmiram. Qoy, qurd ayagini toloyo salsin,
g0rliim acga bilorsonmi?

Qurd tozodon ayagini toloyo saldi. Qoca toloni baglayib dovsana “sag ol” dedi
v yoluna davam etdi.

Nagildan belo naticoyo golmok olar ki, toloyo diison qurda komok edon qoca,
qurdun etibarsizlig1 ilo rastlasir. Baxmayaraq ki, o, qurda morhomot gostororak
onu tolodon xilas edib hoyatini qurtarmisdi, qurd onu yemok istoyon zaman do-
vsan qocaya komok edir vo qurd yenidon toloyos diigiir. Nagilin mozmunundan
gorlindiiyli kimi, yaxsiliq itmir, buradan “Yaxsiliq edon yaxsiliq géror” kimi tor-
biyovi fikir meydana ¢ixir, yoni bir-birina garst morhomatli vo rohmli olmagin
vacibliyi vurgulanir.

2. Badii tofokkiiriin inkisafi mosgalosindo usaqlarda humanist doyarlorin in-
kisaf etdirilmosi mogsadila tadris olunan “Qar1 nononin sohvi” nagilin1 nozordon
kegirak:

Biri var idi, biri yox idi. Uzaq kondds bir qar1 nons vardi. O, inayi vo pisiyi
ilo yagayirdi. inoyinin adi Giimiis, pisiyinin ad1 iso Mostan idi. Qar1 nona inayinin
siidiindon pendir hazirlayib bazarda satar, dolanardi. O, Mostani he¢ sevmoz, ¢ox
vaxt da incidordi.

Giinlorin bir glinii gar1 nono yatanda Mostan motboxo kegib balalari iigiin
yemok gotiirmok istoyonds siid qabina toxundu va siidii asirdi. Qar1 nono saso
ayildi, Mostani o ki var doydii. Moastan kiisiib mesoya qacgdi vo aglamaga basladi.

Glinlorin bir gilinli gart nonanin daxmasindaki siganlar xabar tutdu ki, Mastan
kiisiib evdon gedib. Acgodz siganlar motboxo darasib gar1 nononin hazirlayib ba-
zarda satacagi pendirin hamisin yedilar.

Qar1 nono Mastani ddyiib incitdiyine pesman oldu....

O, Giimiislo mesays gedib Mastan tapdi, ondan {izr istayib eve qaytardi. O
giindon onlar birlikdo mehriban yagamaga basladilar.

Nagilda gar1 nenenin pisiyine qeyri-humanist, kobud davranisi onun qari
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nanadon uzaqglagmasina sobab olmusdur. Oziyyst ¢okdikden sonra yanlis roftari-
na gora pesmangiliq hissi kegiron qar1 nono 6z sohvini diizoldir.

Moktabaqader yas dovrii usaq soxsiyyatinin togokkiil tapdigi morhalo kimi
doyorlondirilir. Demoli, usaqlarda humanist doyarlorin inkisaf etdirilmosi, hu-
manist miinasibatlorin torbiys edilmasi tolimin imkanlarindan istifadoni nazordo
tutur. Bu prosesdo usagin soxsi tocriibosini inkisaf etdirorok genislondirmok vo
onun roftarinda humanist miinasibatlorin yaranmasina nail olmaq vacibdir.

A.S.Makarenko torbiya isi haqqinda demisdir: “Torbiya ¢ox asan isdir, torbiya
xosbaxt isdir. Oz iistiinliiyii etibarilo miistosna doracade qiymatli, dorin duyulan,
real monavi tominati cohotindon heg bir is torbiyo isi ilo miigayiso edilo bilmoz.
Tarbiyonin moqsadi olmalidir”. Usaqglarda humanist keyfiyyatlorin formalasdiril-
masi iizro aparilan torbiys islorinin mogsadi olmali vo bu moagsadin hoyata kegi-
rilmasi li¢iin real is, foaliyyat lazimdir. Tolim prosesinin humanist prinsiplor tizo-
rindo togkil olunmasi usaq bagcasinda kegirilon fonlorin imkanlarindan istifado
etmok bacarigina malik olmasini torbiya¢inin qarsisinda asas vozifs olaraq qoyur.
Xiisuson mogsadli sokilda toskil edilon torbiyovi todbirlorin kegirilmosi usaqlarda
humanist doyarlorin inkisafina yol agir”” [Makarenko, A., 1983].

Usaq soxsiyyatinin vo sosial davraniglarinin formalagsmasinda kollektiv vo
miiollim miihiim rol oynayir. Onun 6ziinomoxsus xarakteri, davranis xiisusiyyat-
lari, insanlarla miinasibot qurmaq bacarigi, osason, kollektiv miihitds inkisaf edir.
Kollektivda yaranan qarsiliqlt miinasibotlor usagin daxili alomi ilo yanasi, onun
digor insanlara miinasibotini do iizo ¢ixarir. Usagin tolim prosesindo qarsilasdigi
iki osas subyekt asagidakilardir:

e 0z yasidlari, digor usaqlar;
e torbiyagi-miiallim.

Usaqglarda somimilik hissi kimi humanist doyor moktobaqodor yas dovriindon
baslayaraq formalasir. Somimilik hissinin asasinda tolim zamani torbiyagi-miiol-
limin rohborliyi altinda usaqglarda yoldaslarina qarsi digor humanist hisslor do
inkisaf edir. Usaqlar arasinda sosial miinasibotlor formalasir, onlarda birgs oyna-
magq arzusu hovaso ¢evrilir. Bir-birilorino 6z oyuncaqlarii gostormok, bir-birin-
don xosu golmoak, bir-birini gérands sevinmoak, sad olduqglarini dils goatirmok kimi
hisslor vo fikirlor meydana golir.

Usaglarda humanist miinasibatlorin torbiys olunmasinda hal-ohval tutmagq,
bir-birinin voziyyati haqqinda maraglanmaq kimi hisslorin formalasdirilmasi da
humanizm torbiyasinin asas tinsiirlorinden hesab edilir. Byilik moktoboaqodoar yas
dovriindo usaqlarda qaygikeslik hissinin yaranmasinin sahidi oluruq. Qaygikeslik
hissinin torbiys olunmasinda usaqglarin dogum giinlorinin geyd edilmasi, digor
bayram va todbirlorin toskil edilmosi onlarda humanist hiss va keyfiyyotlorin in-
kisafina tosir gdstoran asas vasitodir.
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Moktobagadar tohsil miiassisalorinds usaqlarda humanist keyfiyystlorin in-
kisaf etdirilmasi tigiin lazimi soraitin tomin olunmasi vacibdir. Taskil edilon soh-
naciklor, tadbirlor, bayram proqramlari zamani pedaqoji soxsiyyot amili do osas
rol oynayrr.

Usaglarda monavi keyfiyyatlorin torbiys olunmasinda ailo maigot mévzusun-
da togkil edilon ssenarilorin ohomiyyati onlarda xeyirxahliq hissinin torbiyo olun-
masina xidmat edir.

Tolim zamani usaqlarda humanist keyfiyyatlorin formalasdirilmasi moqso-
dils asagidaki goraitin yaradilmasina diqqot yetirmok lazimdir:

1. humanist doyarlor haqqinda real voziyyoti 6yronmok, usaqlarin miistoqil foa-
liyyatino dair normalar hazirlamaq vo humanist meyillori agkar edoarak iizo
¢ixarmag;

2. tolim prosesinds usaqlarin 6z yasidlar ilo amokdagliq etmolorine digqoti ar-
tirmagq;

3. usaqlarda humanist doyorlorin formalasdirilmasi magsadilo masgolonin
mogsad, mozmun vo xiisusiyyatlorini diizgiin miioyyonlosdirmok;

4. usaqlar liglin mosgolo zamani humanist miithit yaratmaq, onlarin istodiklori
obrazi canlandirmasina gorait yaratmag;

“Qurani-Korim”ds insanlarin xeyir iglor gérmosi, bir-birlorino faydali ol-
mast, siilh, omin-amanliq, qgohum-oqroba ilo nozakatli roftar, boyiiklora hormat,
pis amollordon uzaq olub xeyir omollorlo mosgul olmaq vacib omollorden sayilir.
Pisliyo, ziilmo qarsi olmagq, yaxsiligla cavab vermok xeyirxah is, xeyirxah omol
sahibi olmaq tdvsiyo olunur. insansevarlik, insanparvorlik Qurani-Korim ayalo-
rindo tez-tez islodilir [“Qurani-Korim”, 1992].

Moktabaqadar yas dovriinds usaglarda xeyirxahliq hisslorinin torbiys olun-
masina digqot yetirmok lazimdir. Xeyirxahliq hissi oxlaqi cohatdon usagin torbiyo
edilmasino osaslanaraq hoyata kegcirilmolidir. Torbiyagi-miisllim usaqlarla mii-
nasibotindo kobudluga yol vermomaoli, giiloriiz, son, mehriban olmali, 6z bacariq
va qabiliyyatlorini pesokarcasina totbiq etmolidir. Homginin ailonin, xtisuson do
valideynlorin 6vladlarinda xeyirxah hisslor formalasdirmasi vo torbiyo etmasi va-
cibdir. Bozon ata vo ana ugagi torbiyo edon zaman kobud roftara iistiinliik verirlor.
Bu ciir torbiyo metodu usaqda qorxu hissi yaradir vo sosial miinasibatlordo noyi
diizglin edib-etmayacayins dair fikirlor formalasdirir. Valideynlor usagin torbiyo-
sinda vahid prinsips omol etmolidirlor. Belo ki, ata vo ananin usagin torbiyosi ilo
bagli magsad vo yanagmalari vahid olmalidir.

Usaqlarda tofokkiir, toxoyyiil, bir s6zlo oqli foaliyyotin humanist anonolor
osasinda inkisaf etdirilmasi mogsadils torbiyaci-miiollim 6z didaktik foaliyyaotini
mohz humanizm prinsiplori asasinda qurmagi bacarmalidir.
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Noatica / Conclusion

Aparilan aragdirmalarin naticasi olaraq qeyd etmaliyik ki, maktobagodar yas-
It usaqlarda humanist miinasibatlorin inkisaf etdirilmesindo masgalolorin tosiri
olduqca shamiyyatlidir. Har bir masggals nlimunasinds usaqlarda humanist hisslor
oyanir v onlar 6zlorins lazim olan insani keyfiyyotlori mohz buradan monimse-
mis olurlar.

Mosgolalorde humanist miinasibatlorin inkisaf etdirilmosinda tolim prosesinin
imkanlarindan, forma vo yollarindan somorali istifado olunmalidir. Tolim mohz
humanist hisslor asasinda toskil olunduqda daha ¢ox keyfiyyatli vo effektiv olur.
Moktoboaqgadar tohsil miisssisalorindo kecirilon bodii adobiyyat moggololori za-
mani usaqlarda humanist hisslorin vo miinasibatlorin formalagdirilmasi moagsadi
ilo torbiyagi-miiollim nagil vo hekays gohromanlarinin obrazlarindan niimunslor
gotirir. Miisbot keyfiyyatloro malik obrazlar usaqlarda humanist hisslor oyadir,
onlarda toxayyiil, tofokkiir, diinyagoriisii inkisaf edir va sevinc, kadar vo mor-
homaot hisslori formalasir.

Tohlillorden bu gonasta golmak olar ki, moktabagodar yasli usaqlarda hu-
manist keyfiyyatlorin formalagsmasinda dostluq vo yoldasliq hisslori miihiim rol
oynayir, onlar sosial miinasibatlor sisteminda amokdasliq bacarigina yiyalonirlor.
“Dostunun olmasi kdmayinin olmas1 demokdir”, fikrinin usaqlara tolqin edilmosi
dostluqda, yoldasliqda sadagatli, etibarli olmagi formalasdiran miihiim va vacib
amillordon biri kimi ¢ix1s edir, dost dosta komok etmoli, ona daim doastok olmali-
dir. Tarbiyagi-miiallimin bu istiqgamatds magsadyonlii va sistemli sokildo hoyata
kecirdiyi foaliyyatlor moktobagador yash usaglarda humanist hisslor vo miinasi-
botlor formalagdirir.

Magqalonin aktualhigi. Miiasir dovrde moktobagodar yasli usaglarda huma-
nist hiss vo miinasibatlorin formalagdirilmasi mithiim pedaqoji problemlordon bi-
ridir. Erkon yag dovriinds xeyirxahliq, morhomot, qaygikeslik, qarsiliglt hormat
va amokdasliq kimi keyfiyyatlorin inkisaf etdirilmasi usagin manovi-oxlaqi inki-
safinda miihiim rol oynayir. Bu baximdan, tolim prosesinin imkanlarindan istifa-
do etmoklo humanist miinasibatlorin formalasdirilmasit mosolasi elmi vo praktik
cohotdon aktualdir.

Mbagqalanin elmi yeniliyi. Usaq morkozli xarakter dasiyan tolim prosesindo
usaqglarda humanist miinasibatlorin formalasdirilmasi obraz va rollarin canlandi-
rilmast (rollu oyunlar, teatrlagdirma) vasitosilo hoyata kegirilir. Demoli, mokto-
bogadoar yash usaqlarda insanparvorlik, xeyirxahliq, empatiya, morhomat, qaygi,
hérmat vo s. humanist hisslarin formalasdirilmasi yalniz nozari faaliyyato asas-
lanmaqla mohdudlasmamali, praktik foaliyyotdo do miistoqil, sarbast sokildo dy-
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formalasdirilmasinda talim prosesinin imkanlarindan istifads yollar

ronmoanin somoraliliyi artirtlmalidir.

Mbogqalonin praktik shamiyyati. Mogalodo togdim olunan metodik yanas-
malar, nlimunolor vo tdvsiyalor torbiyagi-miiollimlor torafindon moggalalorin
planlasdirilmast vo hoyata kegirilmosi prosesindo istifado oluna bilor. Todqiqat
materiallarn usaqlarda morhamat, xeyirxahliq, dostluq, qarsilighh hdrmet, qaygi-
keslik vo amokdasliq kimi humanist keyfiyyatlorin inkisaf etdirilmosi {izro prak-
tik faaliyystin tokmillasdirilmasine xidmaot edir. Eyni zamanda slds olunan nati-
colar tolim programlarinin zonginlosdirilmasi vo pedaqoji kadrlarin hazirlanmasi
prosesinds totbiq oluna bilar.
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Annotasiya. Mogqalods ibtidai sinif sagirdlerinds axlaqi-menavi doyarlarin for-
malasdirilmasinda “Tasviri sanat” fonninin rolu elmi-pedaqoji aspektds sistemli
sokilda tohlil edilmisdir. Qeyd olunur ki, tosviri sonat yalniz estetik torbiyonin
vo yaradiciliq gabiliyyatlorinin inkisafina deyil, hom do sagirdlordo votonpor-
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do estetik torbiyo vo diinyagoriisiinii formalasdirir, onlarin oxlagi-monovi key-
fiyyatlorinin inkisafina sorait yaradir. Natica etibarils, “Tasviri senat” fonninin
moqsadyonlii vo sistemli todrisi ibtidai sinif sagirdlorinin hortorofli inkisafina,
milli vo basori doyoarlora hormot ruhunda torbiyasine, homginin onlarin yaradici
va sosial bacariglarinin formalagsmasina mithiim t6hfo verir.
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Giris / Introduction

Miiasir tohsil sistemlorinin asas prioritetlorindon biri sagirdlords yalniz bilik,
bacariq vo vardislorin formalasdirilmasi deyil, eyni zamanda onlarin hortorafli in-
kisafinin tomin edilmosidir. Bu inkisafin mithiim torkib hissasini sagirdlords ox-
lagi-monavi torbiya, estetik torbiyo, sosial masuliyyat hissi vo milli-bogori doyor-
larin formalasdirilmasi togkil edir. Xiisusila ibtidai tohsil morhalasinds bu, daha
aktual xarakter dasiyir, ¢linki usagin diinyagoriisii, doyarlor sistemi vo emosional
miinasibatlori mohz homin dévrds formalagsmaga baslayir.

Movzu ilo bagh aparilmig ovvalki todqiqatlarin tohlili gdsterir ki, usaqlarin
oxlagi-monavi va estetik torbiyasinda incasanatin, xiisusilo tasviri sanatin rolu
hom Azarbaycan, hom do xarici 6lke alimlorinin diqget morkezindo olmusdur.
Azorbaycan pedaqoqglarindan A.N.Abbasov, H.H.Ohmadov, 9.9.Agayev, F.A.
Riistomov vo digor todqiqatgilar sagirdlorin oxlaqi-monovi torbiyasinin nozori
osaslarini, milli-bagori doyarlorin tohsil prosesindo formalasdirilmasi yollarini
arasdirmiglar. Eyni zamanda tosviri sonatin estetik torbiyo vasitosi kimi imkan-
lar1, usaqglarin yaradiciliq gabiliyyatlorinin inkisafina tasiri vo milli-madani irsin
monimsadilmasinds rolu ils bagli miixtalif elmi asarlor yazilmisdir.

Xarici elmi todqiqatlarda iso incasanat tohsilinin usaqlarin emosional inkiga-
fina, sosial bacariglariin formalagmasina vo doyarlor sisteminin zonginlogmae-
sina tosiri genis sokildo Gyronilmisdir. Xiisusila L.S.Viqotski, J.Piaje, H.Qard-
ner vo digor alimlorin nozori yanagmalarinda incosonatin goxsiyyetin hortorafli
inkisafinda miithiim vasito oldugu vurgulanmigdir. Miiasir arasdirmalar gostarir
ki, tosviri foaliyyot usaqlarda empatiya, omokdasliq, tolerantliq, masuliyyat vao
Oziiniiifada bacariglarinin inkisafina miisbat tosir gostorir.

Movceud elmi adobiyyatin tohlili gostorir ki, bu sahods bir sira elmi-nozari
vo praktik mosololor arasdirilmamis olaraq qalmaqdadir. Ik névbodo, qeyd et-
mok lazimdir ki, Azarbaycan soraitinds ibtidai siniflorde “Taosviri sonat” fonninin
oxlagi-monavi doyarlarin formalasdirilmasina tasiri sistemli sokilds tadqiq edil-
momigdir. Aparilmis todqiqatlarin oksoriyyati ya estetik torbiyo mosalslorine, ya
da imumilikds monavi tarbiya problemlarina hasr edilmis, tasviri sanatin bu pro-
sesdoki konkret imkanlar1 ayrica todqiqat obyekti kimi kifayst qodor 6yronilmae-
misdir. Ikincisi, ibtidai siniflor {izra dors mazmununun oxlaqi-monavi doyarlorlo
inteqrasiyasi, bu istiqgamotds istifado olunan metod vo texnologiyalarin effektiv-
liyi barado empirik molumatlar mohduddur. Ugiinciisii, tosviri sonat dorslorinda
milli-madani irs nlimunalorinin monavi tarbiyayas tosirinin qiymatlondirilmasi ilo
bagh tadqiqatlar azliq toskil edir. Bundan slava, miisallimlarin bu sahads istifado
etdiklori pedaqoji yanasmalar vo praktik foaliyyat niimunslori kifayot godor timu-
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milosdirilmomisdir.

Togdim olunan todqgigat mohz bu bosluglarin aradan galdirilmasina xidmot
edir. Aragdirmada “Tasviri sonot” fonninin ibtidai sinif sagirdlorinin oxlaqi-meno-
vi inkisafina tosiri nozori vo praktik aspektlordon kompleks sokildo tohlil edilocok,
darsliklarin va todris materiallarinin mozmunu giymatlondirilocek, miisllimlarin
tocriibosi vo sagirdlorin foaliyyati osasinda konkret noticolor aldo olunacaqdir.
Tadqiqat naticasindo oxlaqi-monavi doyarlorin tosviri sanat doarslorine inteqrasi-
yasinin somorali yollari miioyyonlosdirilocok, praktik metodik tovsiyolor hazirla-
nacaq va ibtidai tohsil marhalasinds bu istigamatds aparilan islorin tokmillogdi-
rilmosi ticlin elmi-pedaqoji osaslar toqdim olunacaqdir. Beloliklo, todgigat hom
nazori baximdan movecud elmi adobiyyati zonginlagdiracok, hom do miiollimlorin
praktik foaliyyatindo istifado oluna bilocok metodik tovsiyolorin hazirlanmasina
tohfo veracokdir.

Problemin qoyulusu

Miiasir tohsil sistemlorindo sagirdlorin oxlagi-monavi torbiyasi prioritet is-
tigamotlordon biri olsa da, todris praktikasinda bu mogsadin reallagdirilmasin-
da miiayyon ¢otinliklor mévcuddur. Xiisusilo “Tasviri sonat” fonninin todrisindo
diqgot, osason, texniki bacariqlarin formalasdirilmasina yonalir, fonnin torbiyoe-
dici potensialindan iss sistemli gokildo istifads olunmur.

Ibtidai sinif sagirdlorinin yas vo psixoloji xiisusiyyotlorino uygun olmayan
movzularin segilmasi, dorslorin formal vo monoton togkili, interaktiv vo yaradici
tisullarin mohdud totbiqi tasviri sonat dorslorinin axlaqi-monavi tosirini zaiflodir.
Eyni zamanda miisllimin metodik vo pedaqoji hazirliq soviyyasi, elocs da estetik
todris miihitinin yetorinco qurulmamasi bu problemi daha da aktuallasdirir.

Bu baximdan, “Tesviri senot” fonninin ibtidai sinif sagirdlorinin oxlagi-mons-
vi torbiyasindo rolunun arasdirilmasi vo todrisinin tokmillosdirilmosi aktual pe-
daqoji problem kimi ¢ixis edir.

Tadqigat metodlari

Magqalonin hazirlanmasinda kompleks tadqiqat metodlarindan istifads edil-
mis, todqgiqatin moagsadino uygun olaraq asagidaki metodlar totbiq olunmusdur:

Elmi-nazori tahlil metodu. “Tasviri sonat” fonninin todrisi, oxlaqi-monavi
torbiyo, estetik inkisaf vo ibtidai tohsil morholasindo soxsiyyotin formalasmasi ilo
bagli yerli vo xarici elmi-pedaqoji adobiyyat, normativ sonadlor vo miiasir tolim
yanasmalari tohlil edilmisdir.

Miiqayisali tahlil metodu. “Tosviri sonat” fonninin miixtolif tohsil sistemlo-
rindo (yerli vo beynolxalq tocriibolordo) todris xiisusiyyatlori, fonnin torbiyoedici
imkanlar1 va totbiq olunan metodlar miiqayisali sokildo aragdirilmisdir.

Miisahida metodu. Tbtidai siniflordos tosviri sonat dorslerinin miisahidasi osa-
sinda sagirdlorin yaradiciliq foaliyyasti, dersds foalligi, emosional miinasibati vo
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oxlagi-monavi dayarlora yonalik davranislart qgiymotlondirilmisdir.

Tocriibanin iimumilasdirilmasi metodu. Tasviri sanat darslorinds milli-ma-
doni movzularin, yaradici tapsiriqlarin vo interaktiv foaliyyatlorin totbiqi iizrs pe-
daqoji tocriibonin naticolori imumilosdirilmisdir.

Tasviri va analitik metodlar. Olds olunan faktlar vo miisahido naticolari sis-
temlasdirilmis, tohlil edilmis va elmi baximdan sarh olunmusdur.

Bu metodlarin tatbiqi “Tasviri senat” fonninin ibtidai sinif sagirdlerinin ox-
lagi-monovi torbiyssinds rolunu elmi-nozori vo praktik baximdan kompleks so-
kildo aragdirmaga imkan vermisdir.

Osas hisss / Main part

Miiasir dovrds iimumi tohsilin qarsisinda dayanan asas moqsadlorden biri
sagirdlorin yalniz bilik, bacariq vo vardislera yiyalonmasi deyil, eyni zamanda
saxsiyyat kimi formalagmasi, comiyyasts yararl va oxlaqi doeyarlors malik bir ford
kimi yetisdirilmoasidir. Bu baximdan, tohsil sisteminds torbiyayoniimlii fonlorin
rolu xiisusi shomiyyat kasb edir. “Tasviri sonat” fonni do mohz bu ciir torbiyavi
funksiyaya malik fonlordon biridir vo oxlagi-monovi doyarlorin sagirdlore asilan-
masinda miithiim vasito kimi ¢ixis edir [Agayev, O., 2006, s.86-90].

Tasviri sonat darslori ugaqglarin estetik zovqiiniin formalagmasi, gozslliyi derk
etmasi va yaratmasi ilo yanasi, onlarin daxili alomine, monaviyyatina, oxlaqi diin-
yagoriislino tosir gostorir. Bu fonn vasitosilo usaqlarda omoksevarlik, diiriistliik,
sabir, diqget, mosuliyyst, amakdaslig, vatons sevgi kimi monavi keyfiyyastlor
formalagdirila bilor. Roasm ¢okmok, miisahido etmok, tobioto digqotlo yanasmagq,
otrafdaki insanlar1 vo hadisslori duymagq va onlar1 estetik dilds ifads etmok usag-
larda ham emosional zanginlik yaradir, ham do onlarda empatiya vo moerhomat
hisslorinin inkisafina kdmok edir.

Oxlaqgi-monovi torbiyonin somarali olmasi {igiin tosviri sonat dorslorinin op-
timal sokildo toskili zoruridir. Bu, bir torafdon, todris materiallarinin mogsadouy-
gun se¢ilmosi, digor torofdon iso onlarin monovi mozmunla zonginlogdirilmasi
ilo baghdir. Tosviri sonat darslorinds istifade olunan materiallar yalniz texniki
bacariglarin inkisafina yonolmomoli, hom do dorin monovi anlamlar dagimalidir.
Masalan, sagirdlora milli-madeni irsimizle baglh movzularin toqdim olunmasi,
Azarbaycan xalcalari, miniatiirlori, qadim abidslari, xalq senatkarligi niimunale-
rinin Oyradilmasi onlarda milli kimlik, tarixi yaddas, vatonparvarlik va qlirur his-
si yaradir. Eyni zamanda bu mdvzular estetik vo manavi tarbiyani paralel sokilda
tomin edir [Bayramov, 9., 1961, 5.279-287].

Tadris prosesindas secilon movzular sagirdlorin yas soviyyasine uygun olaraq
morholoali sokildo togqdim edilmalidir. Kigikyaslt usaqglarla tobiotin gozalliklori,
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ailo, dostluq, qaygikeslik kimi anlayislar iizorinds iglomok miimkiindiir. Ranglo-
rin se¢imi, kompozisiyanin qurulmasi vo movzuya yanagma usagin diisiinco vo
hiss diinyasini oks etdirir vo eyni zamanda formalasdirir. Masalon, “Anam ti¢lin
hodiyys”, “Dostumla gozinti”, “Tobioti qoruyuruq” kimi movzularda ¢okilon
rosmlor hom yaradiciligi inkisaf etdirir, hom do insani miinasibatlor sistemino
dair diistinmoyo sévq edir [Ohmadov, H., 2006, s.65-73].

Bundan olava, tosviri sonat darslorinde miizakirs vo doyarlondirms tisulun-
dan istifado, sagirdlorin bir-birlorinin islorino miinasiboat bildirmesi, fikirlorini
osaslandirmasi oxlaqgi-monavi inkisaf baximindan shomiyyatlidir. Miisllimin bu
prosesa nazarati vo diizgilin yonoaltmosi sagirdlorin tolerantlig, hormot, adalot kimi
dayarlori monimsomasinae kdmoak edir. Masalon, bir sagirdin digorinin asarini qiy-
motlondirorkon ifado torzi, miinasibot formasi onun oxlaqi inkisaf soviyyosinin
gostariciloridir.

Optimal todris dedikdo, homginin tolimin interaktiv, yaradici vo motivasiya-
edici sokildo qurulmasi da nazords tutulur. Ogor dors prosesi monoton, formal
vo tokrarlayicidirsa, bu zaman no yaradiciliq inkisaf edir, no do monovi doyorlor
manimsanilir. Halbuki, qrup islori, sorgilor, straf miihitlo baglh layiholor, tematik
rosmlor vo oyun elementlori ilo togkil olunan dorslor sagirdlorin hom motivasi-
yasini artirir, hom do oxlaqi-monovi baximdan onlara tosir gosterir [Olizads, O.,
2008, s.275-289].

Natico etibarilo, tosviri sanot fonninin tadrisi yalniz estetik torbiys vasitasi
deyil, eyni zamanda oxlagi-monovi doyarlorin monimsadilmosi {i¢lin do genis
imkanlar yaradir. Bu imkanlardan somarsli sokilds istifado etmok {iglin todris
materiallarinin mozmun baximindan zongin vo moaqsadyonlii sokildo se¢ilmosi,
dorslorin iso sistemli va yaradici formada togkili zoruridir. Beloaliklo, tosviri sonoat
dorslori vasitosilo formalasan monovi keyfiyyotlor sagirdlorin timumi soxsi inki-
safinda ovozsiz rol oynayir.

“Tosviri sonat” fonninin axlagi-monovi torbiyads effektivliyini tomin edon
osas amillordon biri do todris miihitinin diizgiin togkili vo miisllimin pesokar ya-
nasmasidir. Rongaranglik, estetik zovqlo tortib olunmus sinif otagi, sagirdlorin
islorinin niimayis etdirilmasi liclin ayrilmis gusolor, sorgilor ligiin divar panellori
kimi sado, lakin tosirli miihitlor usaglarda sonoto maraq oyadir, onlarda &ziinii
ifado etmok vo yaradici diisiinmok arzusu formalasdirir. Bu ciir emosional-moti-
vasiyaedici miihit homg¢inin sagirdin 6z daxili alomino daha dorindon enmosino
va otrafdaki doyarlori dork etmosine imkan yaradir [Olizads, ©., Mahmudova, P.,
2013, s.133-147].

Usaglarda oxlaqi-monavi torbiysnin formalagsmasinda miisllim faktoru mii-
hiim ohomiyyat kosb edir. Tosviri sonot miiollimi yalniz texniki bacariqlart oy-
rodon bir goxs deyil, hom do monavi 6rnok olmalidir. Miisllimin estetik zovqii,

72 MOKTOBOQODOR vo IBTIDAI TOHSIL, 2026, No2



Roagsans Abdurohimova. “Tasviri sonat” materiallarinin optimal tadrisi
axlaqi-monavi dayarlorin monimsadilmasinin miihiim vasitasi kimi

davranigi, linsiyyot modoniyyati vo sagirdloro miinasibati onlarin soxsiyyatinin
formalagsmasinda bilavasito miihiim rol oynayir. ©gor miiollim sagirdin yaradi-
ciligimmi doyorlondirir, onu diqgatls dinloyir, har bir fordi soxsiyyst kimi gobul
edirso, bu, sagirdin hom 6zlinoinam hissini artirir, hom do empatiya vo basqasina
hérmoat kimi doyarlorin inkisafina tokan verir [Hagimov, 9., Sadiqov, F., 1987,
s.147-169].

Tasviri sonat yalniz texniki tosvir vardiglorinin formalagmasi {igiin deyil, dii-
siinco torzinin, estetik hisslorin vo doyarlorin inkisaf etdirilmosi ti¢lin do olverisli
bir sahadir. Usaqlar cox zaman sozlo ifads eds bilmadiklori duygu vo diisiin-
colori ronglorla, xotlorlo, formalarla ifado edirlor. Bu baximdan, tosviri sonot,
bir ndv onlarm daxili alominin, psixologiyasinin dyronilmasi vasitosine gevrilir.
Mosoalon, sagirdin ¢okdiyi bir ailo sohnosi, dostluq rosmi vo ya tobiot tosviri onun
hom psixoloji durumunu, hom dos hansi doyarlors yaxin oldugunu gdstors bilar.
Miiollim bu rosmlori diggotlo analiz etdikdo usagin emosional vo monovi inkisaf
saviyyasini miigahido edo, ehtiyac olduqda korrektiv torbiyos iisullari totbiq edo
bilor [Qaralov, Z., 2003, s.33-38].

Bununla yanasi, tocriiba asash foaliyyotlor — yoni sargilor, rosm miisabigolo-
ri, kollektiv panolarin hazirlanmasi, “sonat giinii” layiholori vo ya ustad dorslori
kimi tadbirlor sagirdlorin hom &zlorine, ham do bir-birilorine garst miinasibotlo-
rini formalasdirir. Belo todbirlords usaqlar birlikdo islomoyi, omokdasligi, mosu-
liyyati boliismayi va bir-birlorinin islorine hdrmotls yanagsmagi dyranirlor. Bu iso
kollektiv ruhun formalagmasi, qarsiligli anlagma, tolerantliq vo qarsiligl doyar-
londirms kimi axlaqi keyfiyyatlorin inkisafina sobab olur.

Daha bir mithiim mogam iso yerli vo global doyarlorin inteqrasiyasidir. Tos-
viri sanat darslorinds yalniz milli doyerlorlo mohdudlasmaq deyil, eyni zamanda
bosori mévzulara da toxunmagq sagirdlorin diinyagoriisiinii genislondirir vo uni-
versal dayarlors aciq olmasini tomin edir. Masalon, “Siilh rosmi”, “Tabisti qoru-
yaq”, “Diinyamiz birdir” kimi mdvzular usaglara hom qlobal problemlor bars-
do diisiinmok imkani verir, hom do onlarda masuliyyat hissi va tolerantliq kimi
doyorlori formalasdirir [Qasimova, H., 2002, s.188-207].

Umumilikdo, tosviri senatin todrisinde moagsad yalmz rosmi dyratmok deyil,
hom do sagirdin daxili alomini formalasdirmaq, onu otrafindaki insanlara, tobioto,
milloto vo bosoriyyato mosuliyyatli bir soxsiyyst kimi yetisdirmokdir. Tasviri
sonot dorslori bu mogsodo ¢atmaq tigiin on zorif vo tosirli vasitolordon biridir.
Optimal togkil olunmus dors prosesi vo moagsadyonlii se¢ilmis mozmun bu fonni
oxlaqi-monavi doyorlorin monimsodilmasindos effektiv vasitoya ¢evirir.

Miiasir dovrds tohsil sistemi tokco bilik va bacariqlarin 6tiiriilmasi ilo moh-
dudlasmamali, hom do soxsin monovi diinyasinin formalasmasina, sosial vo ox-
laqi mosuliyyat hissinin inkisafina xidmot etmolidir. Bu baximdan, tosviri sonat
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fonni usaqlarin hom estetik torbiyasi, hom do oxlaqi-menavi doyarlorinin inki-
safinda miihiim rol oynayir. Sagirdlorin estetik baxisini formalasdirmaqla yana-
s1, tosviri sonat onlar diisiinmaya, hiss etmays, empatiya gostormaya vo insani
doyorlori monimsomoya yonoldir.

Kigikyash sagirdlorls oxlaqi-monavi doyarlorin agilanmasi istigamatinds apa-
rilan islordo asagidaki suallara cavab tapmaq miihiim ochomiyyot kosb edir:

e Tosviri sonat nadir?

e  Onun mahiyyati nolordon ibaratdir?

e Bu fonnin osas bélmalori hansilardir?

e Sagirdlordo monavi-oxlaqi keyfiyyotlori formalasdirmagq tigiin hansi iisul vo
vasitolordon istifado edilmolidir?

Toasviri sonatin inkigafinda taninmig rossamlarin, heykoltoraslarin, memarla-
rin, homginin bu sonato dair fikirlor sdyloyan filosoflar, psixologlar vo pedaqog-
larin 6nomli xidmaotlori olmusdur. Aparilan arasdirmalara osason, demok olar ki,
tosviri sonot qadim dovrlordon bari insan ruhuna giiclii tesir gdstoran incosanat
novlorindon biridir. Bu sonot sahosino rosm, qrafika, rongkarliq, heykoltorasliq,
dekorativ-totbiqi sonat vo memarliq daxildir. Tosviri senat niimunalori basoriyyo-
tin moadoni irsinin oavozolunmaz inciloridir. Rasm oasorlori kompozisiya iizorindo
qurulur vo bu kompozisiyada movzuya aid elementlorin qarsiliql alagosi, biitiin-
liikdo monzara, detall1 tosvir vo uygunluq asas yer tutur. Tosvirin formasi vo yaran-
dig1 miihit bu sonatin asas obyektidir. O, is1q-k6lga vo perspektiv kimi qanunlara
tabedir. Bunu Qobustandaki qodim qayaiistli rosmlordo — ov sohnolorinin, insan
vo heyvan fiqurlarinin tesvirlorindo aydin sokilde miisahido etmok miimkiindiir.
Bu tosvirlor zaman kegso do, tamasacilarda heyranliq hissi yaradir [Kazimov, N.,
2003, 5.247-253].

Tosviri sonat Avropa dlkolorinda Intibah dévriinde 6z ¢igoklonmo morholosine
catmis, daha sonra Sorqde do inkisaf etmisdir. Bu sahonin gorkomli niimayon-
dolori — F.Brunelleski, L.B.Alberti, Donatello, Mikelancelo Buonarroti , Tisian
Vegellio, Corcone, Yan van Eyk, Roje van der Veyden, Leonardo da Vingi, Rafael
Santi va basqalar1 diinya incosonatindo silinmoz iz qoymuslar. Masolon, Leonardo
da Vinginin “Mona Liza”, “Sonuncu sam yemoyi”, Rafael Santinin “Madonna
vo usaq”, Mikelancelonun “David” vo “Usyankar qul” osorlori bu giin do sonatin
zirvalari hesab olunur.

Azorbaycan tosviri sonatinin tarixino nozor salsaq, [IV-VI asrlordo Maraga vo
Tabriz goharlorinds yaradilmis asarlorin bu sonat sahasinde miihiim yero sahib ol-
dugunu gororik. Sonraki dovrlorde Sultan Mohommaod, Aga Kiirok Isfahan, Mir-
zo Omin kimi sonatkarlarin yaradiciligi da bu onenani zonginlogdirmisdir. ©9zim
Ozimzado, Sattar Bohlulzado, Mikayil Rohmanzado, Tahir Salahov, ©li Sakit kimi
sonatkarlar iso Azarbaycan tosviri sonatinin inkisafina boyiik tohfalor vermislor.
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“Tasviri sonat” fonninin tadrisi prosesinda kigikyash moktoblilorin yas xiisu-
siyyatlori nozoro alinmagqla tosviri sonatin asagidaki osas névlorinin dyradilmasi
maqsadouygun hesab edilir:

Qrafika. Etimologiyasina gora, bu termin Yunan sozi olub, rasm, sokil mo-
nalarini ifads edir. Aragdirmalar gostorir ki, islomo texnikasina gora qrafika rasm
vo ¢ap lizro olmaqla iki qrupa boliiniir. Miiasir dovrdo boyiik maraq doguran rosm
osarlori do xarakterik xiisusiyyatlorina, mozmununa gors miixtolifdir.

Dekorativ-tatbiqi sonat. Bu sonot ndviine, osason, naxislar vo bozoklor daxil-
dir. Onlarda xalqin milli ruhu, yasam torzi, badii estetik goriislori, adot-ononalori
ifado olunur. Xalgagiliq, dulusguluq, zorgorlik, toxuculuq dekorativ totbiqi sono-
tin bariz niimunaloridir. Bu sonotin asas Unsiirlori handasi, bitki, kalligrafik, ast-
ral ornamentlar hesab edilir.

Ornament vd onun névlari. Azorbaycan xalq senstinds xiisusi yeri olan or-
namentlor diinyada 6ziinomoxsuslugu ilo segilir. Xalq yaradiciliginda rongkarliq,
xalgaciliq, milli geyimlor, badii tikmolar, aksesuarlar va s. tistiinliik togkil edir.

Rangkarhq. Tosviri sonatin on qodim névlorindon olan rongkarligda hoyat
haqiqatlori asarlords badii obrazlarla tosvir olunur. Emosionalliq, gézsllik onun
baslica olamoatloridir. Komponentloari iso kompozisiya, kolorit, is1q-kolge sayilir,
ronglorin ahongdarlig1 osas sortdir. Rongkarligin badii-estetik cohatlorine gors
miixtalif novleri mévcuddur.

Aragdirmalar gostorir ki, tosviri sonatin Oyrodilmasi prosesindo yuxarida
gostarilonlorlo yanasi, perspektiv, kompozisiya vo onun gqanunlari, simmetriya vo
asimmetriya, hamginin kompozisiyanin komponentloari tohsil vo torbiyayoniimlii
mosololor do digqot morkozindo saxlanmalidir. Ibtidai siniflordo tosviri sonatin
monimsadilmasi olduqgca ¢otin proses oldugu ii¢lin dyrodenlordon pesokarliq,
psixoloji va pedaqoji hazirliq, yoni O6yrononlorin fordi xiisusiyyatlorini, hazirliq
saviyyalorini, istok va arzularini, ruhi vaziyyetlorini dyronma bacarigi tolob olu-
nur.

Oyrononlorin moktobagodor dévrde monimsadiklori bilik vo bacariqlara osas-
lanaraq, moktobda tosviri sonat fonninin todrisi prosesindo dyrodon torofindon bir
sira vozifolorin hayata kegirilmosi pedaqoji-psixoloji cohatdon zoruridir:

e proseso baglamazdan ovval dyrononlorin bilik vo bacariq soviyyelorinin
miioyyanlosdirilmasi;

e secilocok materiallarda oxlaqi-monovi doyorlorin verilmo imkanlarinin &yra-
nilmosi;

e yeri goldikco togdim olunan sual vo tapsiriglara oxlaqi-monavi {instir vo
elementlorin lizo ¢ixarilmasi tosirinin nozors alinmas;

e tosviri sonat {izro islordo oxlagi-monavi doyarlorin monimsadilmasine zomin
yaradilmasi;
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e Oyrononlor arasinda raqabot miihitinin yaradilmast;

e Oyronanlorda bilik vo bacariqlara siiurlu miinasibotin asilanmast;

e Oyronanlords sosial vo kommunikativ saristonin formalagdiriimasi;

e tobioto sevgi hissinin, ona qaygili miinasibotin asilanmasi, monimsadiklori-
nin hoyatla slagolondirilmasi vo aldiqlart tosssiiratlarinin ifadosi;

e ronglori se¢gmo bacariglarinin asilanmast;

e portret, agya (agac, qaya, heyvan va s.), monzors rasmlorinin canli miisahi-
dosi va tosviri;

e oxu materiallariin mozmunu ils tasviri sonat asarlorinin miiqayisali tosviri
vo materiallarda oxlaqi-monovi ideyanin 6no ¢ixarilmast;

e xalqm moigati, tarixi vo madeniyystine dair dekorativ-totbiqi sonati, dogma
diyarin natiirmort vo peyzajlari, bu sahodo miixtolif mozmunlu miintozom vo
sistemli iglorin aparilmast;

e tosviri sonat osarlorinin, o ciimlodon xalq geyimlori, xalga, naxig elementli
osyalarin miisahidasi, garsilagdirilmasi vo onlara miinasibatinin dyronilmasi;

e vaxtasiri monzors sokillorinin miisahidosi vo onlara uygun tosvirlorin ¢okil-
mosi;

e tosviri sonat {izro bilik vo bacariglarin Azarbaycan dili, oxu, musiqi, hoyat
bilgisi fonlorindon qazanilanlarla slagolondirilmasi va s. [Korimov, Y., 2007,
s.123-175].

Toasviri sonot materiallari tobiotin vo yasadigimiz comiyyatin biitiin saholo-
rini 0ziinds bu vo ya digor doracodo ehtiva etdiyindon insanin oxlaqi vo monovi
keyfiyyatlorine do tesir gostorir. Vatonporvarlik torbiyssi haqqinda diisinerken
biitlin fonlorin mozmununda vatonporvorlik ruhunun tocossiimii duyulur, anlasi-
lir vo basa disiiliir. Masalon, monzars tablolarina baxis kegirilorkon dyronanlo-
rin tobiot hagqindaki toossiiratlari, toxayyiildo canlandirilan peyzaj-monzoralori,
caylar, mesolor, gollor, barli-baharli baglari va s. yaddasda oyadilir, natico etiba-
rilo, orijinal kompozisiyalarin qurulmasina olverisli zomin yaranir [Korimov, Y.,
1975, 5.296-305].

I sinifdo Abdulla Saiqin “Xoruz” seirinin todrisi prosesindo sagirdlora xoruz
sokli toqdim olunur. Oyrononlar dyradenin kémoyi ilo sokli miisahido edir, onun
olamotlorini (goriiniisiinii, ronglorini, horokotlorini (durusunu, gozisini), pipiyini,
dimdiyini, qanadlarimi, ayaqlarin1 miisahide edirlor. Sonra dyraden sinfs suallar
verir: “Xoruzun basqa ev quslarindan forqi nadir?” “O no ilo yemlonir?” “Sokil-
doki cansiz xoruz, hoyatdaki canli xoruzdan na ilo forqlonir?” “Na {i¢lin xoruza
deyirlor: ay pipiyi qan xoruz, gozlori morcan xoruz, son no tezdon durursan?,
qisqirtb banlayirsan, qoymursan yatmaga... xoruzun faydasi nadir?” [Tosviri
sonot, 2021, 5.53-62].

II sinifds “Yarpaqlardan naxis quraq” mdvzusu ilo slagadar 6yronanlors yar-
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paqlar, “fincanda giil” rosmi toqdim edilir. Burada mogsad yarpaqlardan naxis
diizoltmok, onlara goriilocok islorin texnologiyasini basa salmaq, dekorativ kom-
pozisiyalar yaratmagq iizra sado biliklor vermokdir. On baslicasi iso gérma, diisiin-
mo vo miisahido qabiliyyatlorini inkisaf etdirmoklo onlarin oxlaqi-monavi keyfiy-
yatlorine miisbat tosir gostormakdir.

Oyrodon &yronanlore sual verir:

— Yarpaqlarin 6lgiilori necadir?
— Miixtolifdir (kigik, boyiik, qir¢in-qirgin).
— Bos ronglori?
—  Onlar da miixtolif rongdadirlor (sari, yasil, qirmizimtil).
— Fincandaki giil hagqmnda ns deyas bilarsiniz?
Oyrononlor rosma baxaraq miixtolif fikirlor irali siirdiilor:
“Fincan yaxs1 ¢okilib”. “Gozaldir”. “Giil agib”. “Adamin xosuna galir”.
Oyrodon olava edir:
— “Giildanda giil” kompozisiyasini siz do qura bilorsinizmi?
Oyrononlor hovaslonoerak bir agizdan cavab verirlor:
Bali!
Elo iso baslayn.
Oyranonlar faaliyyato baslayirlar, 6z bacariglarini niimayis etdirirlor. Tocriiba
gostarir ki, dyrononlor yarpaqlari 6lgii-bigilorino gora garsilasdirir, birini digori
ilo avozlayir, uygun olanlarini secir, kompozisiyani yaratmaga caligirlar. Belo-
liklo, 6yronanlor isi davam etdirirlor. Sonda galib olan faal vo bacariqli sagirdin
hazirladig1 “Fincanda giil” kompozisiyasi s6zla doyarlondirilir vo l16vhaden astlir.

Oyrodon sinfa miiraciot edorok deyir: “Usaqlar, is gororkon tolosmok olmaz.
Xalq arasinda deyilon “Taloson tondirs diisor” atalar sozii hanst moenani ifado
edir?” Oyrononlor deyirlor: “Toloson ¢ox sohva yol verar. Sabir vo tomkinlo go-
rlilon is yaxsi olar”.

Tasviri sonot {izro aparilan islor 6yrononlora miixtalif bilik vo bacariglar ver-
makls fiziki, psixoloji hazirhiginin, oxlagi-monavi keyfiyyatlorini vo yaradici qa-
biliyyatlorini yliksaltmoya giiclii tokan verir [Tosviri sonat, 2022, 5.46-63].

I sinifdo Oyranenlora votonparvarlik torbiyasi lizro zoruri bilik vo bacarig-
larin asilanmasi qarsiya moqgsad qoyulur. Oyraden bununla slagodar dyronanloro
“Qizil pay1z”, “Kiirtin sahilindo”, “Qudyalgay”, “Alma baglar1” tablolarini tog-
dim edir. Mozmunun agilmast ilo olaqodar miisahiba aparilir. Oyrodon geyd edir
ki, sanatkarin bu peyzajlar1 vermokdo magsadi, tasvir olunan detallari, kompozi-
siyan1 ronglorin dili ilo 6yronenlors ¢atdirmaqdir. Oyronanlor anlayirlar ki, bura
vatondir, Azarbaycanin hor qaris torpagi votonimizdir, vatonimiz gozoldir, yeriis-
tii, yeralt1 sorvatlorlo zongindir. Sair Mommod Arazin dediyi kimi:
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“Voaton mono ogul dess na dordim,
Mamir olub gayasinda bitordim”.

Ona gora do Susanin azad olunmasinda gohroman ogullarimiz canlarimi foda
etdilor. Tablonun mozmunu 6yronanlordo heyranliq hissi oyadir, onlarin estetik
zOvquini inkigaf etdirir. On baslicas1 iso “Azarbaycan dili”, “Hoyat bilgisi” va
“Musiqi” fonlorinin mozmununu slagolondirmok imkani yaradir [Tosviri sonat,
2023, 5.78-89].

Tacriibo gostorir ki, I-I1I siniflorde aparilan tosviri sonat iizra islorin sistemli
toskili, IV sinifds dyronanlorin daha miirokkob kompozisiyalar1 miistaqil sokil-
do yerino yetirmolorino gorait yaradir. Belo olan halda S.Bohlulzadonin “Xozorin
axsamlar1”, “Qizbandvsays gedon yol”, Ilkinin “Covdar”, “Palid mesosi”, M.Ab-
dullayevin “Azorbaycan ¢ollori”, “Sevinc”, B.Somoadovanin “Omok¢i qadin”,
Alxasovun “Donizds tufan” va s. tablolarindan istifade etmok olar. M.Abdulla-
yevin “Azorbaycan ¢ollori” osari toqdim edilir. Oyranonlor tablonu iki-ii¢ doqige
miigahido etdikdon sonra onlara asagidaki suallar iinvanlanir: “Tabloda hansi
fosil vo hans1t mokan tosvir olunmusdur?”’, “Goy iizii, ¢6l vo ¢omon neco tosvir
edilmisdir?”, “Collords nalor tosvir olunmusdur?”, “Tabloda hansi ronglordon is-
tifado edilmisdir?”, “Sokil xosunuza golirmi?”, “Galirsa, no ii¢lin?”

Tablonun mozmunu tosvir edilir. Isin sonunda Azarbaycan ¢dllorinin gozox-
sayan tobioti, onun ¢aylari, gollori, mesolori, bol mohsullu tarlalar1 vo digor tobii
sarvotlori haqqinda oxlagi-menavi keyfiyystlors tosir gostora bilocak el deyim-
larina, maraq doguran seirloro, atalar sozlorino vo tapmacalara miiraciot olunur.
Belolikla, dyrononlorin Azarbaycanla bagh tosovviirlori genislondirilir, intellek-
tual soviyyolori yiiksoldilir.

Bundan sonra Azarbaycan xalqinin gérkemli rossami S.Bohlulzadonin “Xozs-
rin axsami1” tablosu iizorinds iso yaradici xarakter verilir. “Tabloda sakit Xozoar,
donizin igorisindoki neft buruqlar tosvir olunub. Suyun iizorindo ag qagayilar
ugusur. Sag torofdo gqosabonin igiqlart goriiniir...” Tablonun kompozisiyasinin bir
qader miirakkobliyini nazars alaraq dyraden torafinden verilon suallarin har biri
Oyronanlorin diqqgatini tobiot 16vhalarinin agilmasina yonoldir. Masolon, “Tabloda
giinog siialart neca verilir?”, “Onlar donizin sularinda neca goriiniir?”, “Daoniz
neco goriiniir?”, “Hozin kiiloyin asmasini nodon bilmok olar?”, “Suyun {iziindoki
lopalor nalordon xobar verir?”, “Qagayilar no etmok istoyirlor?”, “Neft burug-
lar1 neco verilir?”, “Qohroman neft¢ilorin omoayi haqqinda no deyo bilorsiniz?”,
“Yaxinlasan axsam qaranligi Xozorin gorkomini neco dayisir?”, “Qosobonin go-
riniisii haqqinda no deyo bilorsiniz?”, “Rossam hansi ronglordon istifado etmis-
dir?”, “No {ligin?” [Tosviri senat, 2024, 5.38-67].

Oyrononlor suallara cavab verirlor. Onlarin hor birinin cavabinda oxlagi-mono-
vi dayarlorlo bagl ifadslar isladilir: “Daniz neftcilorinin amok gohromanliglari”,
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“Insanlarin qurub-yaratmagq hovasi”, “Buruglar insan aglinin vo omoyinin misil-
siz hiinorinin tocosstimiidiir”, “Xozorin ziimriid rongi”.

Tasviri sonat tizro aparilan belos islor dyronanlorin incesanat sahasinds bilik vo
bacariglarini genislondirmoklo yanasi, onlarin oxlaqi-monovi doyarlorinin inkisa-
fina da miisbat tosir gdstorir.

Natica / Conclusion

Tacriiba gostorir ki, “Tosviri sanat” fonni yalniz texniki bacariqlarin inkisa-
f1 iiclin deyil, eyni zamanda sagirdlarin axlaqi-menavi diinyasinin formalagsma-
s1 U¢ilin do genis imkanlar yaradir. Bu fonn vasitasilo usaqlarda amokseverlik,
diirtistliik, sobir, empatiya, hormot, omokdagliq vo votonparvorlik kimi yiiksok
doyorlar inkisaf etdirils bilor.

Aragdirma naticasinde miioyyon olunub ki, ders movzularinin magsedsuygun
secilmasi, milli-modani irse vo bagori dayarlors osaslanan materiallarin togdima-
t1, interaktiv vo yaradici todris iisullarinin tetbiqi sagirdlorin ham estetik, ham
da oxlaqi-monavi inkisafina shomiyyatli tohfs verir. Miizakirs vo doyarlondirms,
sorgilor, kollektiv layiholor, miisahido vo tocriiboyo osaslanan foaliyyatlor sagird-
lorin sosial bacariglarini, masuliyyat hissini, amokdasliq va qarsiligli hormaet kimi
doyorlori méhkomlondirir.

Eyni zamanda tosviri sonat dorslorinde miisllimin pesokar yanagmasi vo dors
miihitinin estetik vo motivasiyaedici sokilds toskili sagirdlorin yaradiciliq gabi-
liyyatini artirtr, onlarin daxili alomini zonginlosdirir vo empatiya bacariqlarini
gliclondirir.

Natica olaraq, demak olar ki, tosviri sonat fonninin magsadyonlii vo sistemli
toskili ibtidai sinif sagirdlorinin hom estetik zovqiiniin, hom do oxlagi-monovi
keyfiyyatlorinin inkisafina effektiv tosir gostorir. Bu yanasma tohsil prosesinin
osas moqsadi olan soxsiyyotin hortorofli formalagsmasina vo sagirdlorin comiyyato
faydali, masuliyyatli vo monavi doyarlora malik fordlor kimi yetismasine miithiim
tohfo verir.

Mbagqalanin aktuallii. Qloballagsma, informasiya bollugu va texnoloji inki-
saf fonunda usaqlarin monavi diinyasinin qorunmasi vo zonginlosdirilmasi xtisusi
aktualliq kasb edir. Bu baximdan, iimumi tohsil maktablarinds tadris olunan fon-
larin, xtisusilo do torbiyoedici potensiala malik olan tosviri sonot fonninin imkan-
larindan samarali istifads edilmasi zoruridir. Tosviri sonat fonni usaqlarin estetik
zOvquini inkisaf etdirmokls yanasi, onlarin oxlaqi-menavi diinyagoriisiiniin for-
malasmasina, milli-modoni doyarlorin monimsonilmasine vo vatonparvarlik ru-
hunun agilanmasina genis imkanlar yaradir. Ibtidai siniflords bu fonnin diizgiin
vo moqsadyonlii toskili sagirdlorin soxsiyyot kimi formalagsmasinda miithiim rol
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oynayir. Buna gora do, tosviri sanat dorslarinin oxlaqi-manavi tarbiys baximindan
Oyronilmasi vo tohlili miiasir pedaqoji elmin aktual problemlorindon biri hesab
olunur.

Mboqalonin elmi yeniliyi ondan ibaratdir ki, tosviri sonoat fonninin ibtidai si-
niflords oxlaqi-monavi dayarlorin formalagdirilmasindaki rolu sistemli sokildo
arasdirilmis, bu prosesin pedaqoji-psixoloji asaslar1 konkret dors niimunalori vo
praktik foaliyyatlor fonunda tohlil edilmisdir. Aragdirmada tosviri sonot dorsle-
rinds istifads olunan mdvzu se¢iminin, milli-moadani irsa asaslanan materiallarin,
rossamliq niimunoalorinin vo interaktiv lisullarin sagirdlorin monavi keyfiyyotlo-
rina tosir mexanizmlori miioyyonlogdirilmisdir. Eyni zamanda -1V siniflor iizro
konkret dors situasiyalar1 vo masgalolor osasinda tosviri senatin oxlaqi-monavi
torbiyo potensiali elmi cohotdon asaslandirilmis, bu sahodo movcud nozori yanas-
malar praktik tocriibs ilo alagolondirilmigdir.

Mboqalonin praktik shomiyyati ondan ibaratdir ki, burada irali siiriilon no-
tico va tovsiyalor ibtidai sinif miiallimlori, tosviri sonat miiallimlori, metodistlor
vo pedaqoji fakiiltolorin tolobolari {igiin faydali ola bilor. Toklif olunan dors nii-
munolori, mévzu se¢imi prinsiplori, miizakirs vo doyarlondirms tisullart tosvi-
ri sonot dorslorinin daha somoroli vo torbiyovi sokildo toskilino imkan yaradir.
Arasdirma materiallarindan imumi tohsil moktablorinds tosviri sonat dorslorinin
planlasdirilmasinda, dors vosaitlorinin hazirlanmasinda, metodik gostoriglorin is-
lonmasinds vo miisllimlorin ixtisasartirma kurslarinda istifado oluna bilor. Eyni
zamanda moqalodo togdim olunan yanasmalar sagirdlords estetik zovqiin, empa-
tiyanin, amaksevarliyin, votonparvorliyin vo digar oxlagi-monavi keyfiyyatlorin
formalasdirilmasina praktik dostok verir.
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Annotasiya. Maqalo miiasir dovrds sosial miihitin dayismasi, informasiya axi-
ninin artmast va ailo modelinds bas veran yeniliklor sobobindon kigikyagl mok-
toblilorin davranis vo torbiyesindo yaranmis miioyyon problemlordon bohs edir.
Bu problemlar ibtidai sinif sagirdlerinde kommunikasiya, intizam, masuliyyat,
omokdasliq bacariglarinin diizgiin formalasmasina monfi tasir gostorir. Proble-
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ginin giiclondirilmasi, sagirdydniimlii vo humanist yanasmalarin tatbiqi, elaco da
torbiyo isinin sistemli gokildo togkili miihiim shomiyyat kosb edir. Bu baximdan,
maqalads ibtidai tohsil marhalasinds usaqlarin torbiyssinds yaranan problemlar,
onlarin sosial-pedaqoji sobablori vo holli istigamatlori tohlil olunur vo gdstorilir
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lir. Maqalods miisllim, aile vo maktab miihitinin qarsiliqh faaliyystinin usagin
soxsiyyeot kimi formalasmasinda rolu asaslandirilir va praktik tovsiyalor toqdim
olunur. Qeyd olunur ki, hazirda camiyyatdo gedan proseslar, globallagma va tah-
sil sisteminda bas veranlor torbiye modelinds da doyisikliklarin aparilmasini
talob edir. Bu modelin asas mahiyyati ondan ibaratdir ki, torbiys sistemi usagin
iizerinda nazarats deyil, onunla birlikds olmaga asaslanmalidir.
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Giris / Introduction

Miiasir dovrde comiyyatda bas veron sosial-igtisadi vo globallagsma proses-
lori, hamginin inkisaf etmis Olkalorin tohsil sistemino inteqrasiya tohsilin biitiin
pillalorinda, xiisusilo do ibtidai tohsil saviyyasinds yenilosmo zaruratini meyda-
na ¢ixarmisdir. Tohsil artiq yalniz biliklorin &tiiriilmasi ilo mohdudlagmir, eyni
zamanda sagirdlorin goxsiyyet kimi formalagmasina, onlarin miistaqil diisiinma,
problem halletmo vo amokdasliq bacariglarinin inkisafina yonalir. Ibtidai siniflor
usagin Oyranmays miinasibatinin, idrak maraqlarinin vo sosial davranig bacariq-
larinin formalasdig1 asas marhsladir. Bu dovrds totbiq olunan tolim tisullart vo
togkilati formalar sagirdin golocok tohsil ugurlarina birbasa tosir gostarir.

Tohsilin va torbiyonin milli zominds yenilasdirilmasi ti¢lin gonc naslin mano-
vi saglamligina, milli doyarlor asasinda torbiys olunmasina, daxilon tomizlonmo-
sina diqqget artirilmalidir. Miiasir dovrds tohsilin mazmununu milli psixologiyanin,
milli torbiyonin, milli madeniyyastin asasinda yaratmaq miimkiindiir. Usaqlarin
diizgiin torbiys edilmasi onlarda dayerli insani keyfiyystlorin formalasmasina
gotirib ¢ixarir. Bizim vozifomiz milli-monavi dayarlora bagli, votenparver bir
nasil yetisdirmakdir [Baxisova, S., 2015, s.20-21].

Miiasir tohsil sistemindo sagirdde yalniz akademik biliklorin deyil, hom do
monavi-axlaqi keyfiyyatlorin formalasdirilmasi prioritet istiqgamotlordon biridir.
Ibtidai tohsil morholosi usaq soxsiyyetinin, xarakterinin, davranig normalarmin
va sosial miinasibatlorinin formalagdigi hassas dovrdiir. Bu dovrde yaranan tor-
biyo problemlari sonraki inkisaf marhalolorinds daha ciddi ¢atinliklara sabab ola
bilar.

Tacriiba gostorir ki, ibtidai tohsil marhalasinds usaqlarin tolim-tarbiyssinda
yol verilon kicik xotalar sonralar ¢ox ciddi, qarsisialinmaz ndqsanlar kimi 6ziinii
biiruzs verir. Ona gora do homin dovrds he¢ bir magami nazordon qagirmadan
tohsil programi osasinda foaliyyot gostormok, kicikyasli maktoblilori miistaqil
foaliyyots hazirlamaq lazimdir.

Miisahidslorden aydin olur ki, miiasir tohsil sisteminds sagird soxsiyyatinin
hartarafli inkisafi vo ugurlu sosiallagsmasi yalniz moktabin foaliyyati ilo mohdud-
lagmir. Bu prosesds ailo vo moktab arasinda somarsli amokdasliq miinasibatlori-
nin olmasi vacib rol oynayir.

Toqdim olunan tadgiqat mohz bu bosluglarin aradan galdirilmasina xidmaot
edir. Ciinki qloballagsma, informasiya texnologiyalarmin siiratli inkisafi, sosial
miinasibatlords bas veran doyisikliklor va ails institutunun transformasiyasi usaq-
larin torbiyasinds yeni problemlorin meydana ¢ixmasina sabab olmusdur. Sagird-
lords intizam pozuntulari, iinsiyyat ¢atinliklori, mosuliyyat hissinin zaiflomasi,
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aqressiv davraniglar vo tolimo maragin azalmasi kimi hallar moktob tocriibasindo
daha ¢ox miisahido edilir. Bu problemlorin halli yalniz miiollimin vo ya validey-
nin soylori ilo deyil, onlarin qarsiliqli amokdasligi noticesinds miimkiin olur.

Usag-valideyn-miiollim omokdaslig1 tohsil prosesinin vacib komponentlorin-
don biri olmagqla, usagin inkisafi iigiin vahid torbiyo miihitinin formalagdirilmasi-
na xidmot edir. Belo omokdasliq toroflor arasinda garsiliqli etimadin, mosuliyyot
bolgiisiiniin vo mogsad birliyinin yaranmasina gorait yaradir. Noticoda, usagin
fordi xtlisusiyyotlori daha dorindon Oyronilir, yaranan torbiys problemlori vaxtin-
da miioyyan edilir vo onlarin holli istiqgamatindo moqsadyonlii todbirlor hayata
kegirilir.

Mohz buna goro do ibtidai siniflordo torbiys problemlorinin usaqg-vali-
deyn-miiollim omokdasligi kontekstindo arasdirilmast hom nozori, hom do prak-
tik baximdan aktualdir. Todqgigatin asas moagsadi bu amokdasligin torbiys prob-
lemlorinin hoalling tasirini miioyyanlosdirmok, mdvcud ¢otinliklori tohlil etmok vo
onlarin aradan qaldirilmasi ti¢lin somorsli pedaqoji yanasmalar toklif etmokdir.

Problemin qoyulusu

Son illords ailo modelinds bas veran doayisikliklor, valideynlorin moggulluq
soviyyesinin artmasi, usaqlarin rogomsal miihitdo daha ¢ox vaxt kegirmosi vo
canli iinsiyyatin azalmasi torbiya prosesini miirokkoblogdirmisdir. Eyni zamanda
bozi hallarda valideyn vo miiollim arasinda sistemli omokdagligin olmamasi usa-
gin davranig problemlarinin vaxtinda askar edilmosino vo aradan galdirilmasina
mane olur.

Metodlar

Tadgigatda problemlo bagli pedaqoji adobiyyatlar, miixtolif materiallar vo
sonadlor dyronilmis vo nozari tohlillor aparilmigdir. Usagin soxsiyyet kimi for-
malagmasinda ailo vo moktobin rolu, eyni zamanda usaq-valideyn-miiollim ara-
sinda qarsiliqli miinasibatlor {lizro aragdirmalar hoyata kecirilmisdir. Usaqg-vali-
deyn-miiollim omokdasligi kontekstindo ibtidai siniflords torbiyo problemlorinin
halli istigamotinds praktik tovsiyslor verilmisdir.

OIsas hisss / Main part

Hor bir usaq todqiq olunmali qapalt bir alomdir. Usagin gizli qalan xiisu-
siyyatlorini gérmok vo nozoro almaq hor bir valideynin borcudur. Usag1 dyron-
mak dedikds, onun maragini, meyilini, aylonce va qabiliyyatini, oqli inkisafini
Oyronmodon vo ardicil izlomodon onu torbiyo etmok olmaz. Usagi diizgiin tor-
biya etmak li¢iin onun biitiin xiisusiyyatlorine hartorafli bolod olmaq lazimdir. Bu
midrik s6zlar va fikirlar tarbiyaci-miisllim, hamginin valideynin garsisinda ciddi
vazifs qoyur. Usagt sevmak azdir, onu tanimaq son daraca vacibdir. Hor bir insan,
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o climlodoan usaq, tokrarolunmazdir. Usaqglarin hor birinds 6ziinomoxsus xiisusiy-
yat vo qabiliyyot var. Bu gabiliyyetlori vaxtinda askara ¢ixarib inkisaf etdirmok
lazimdir [Karimov, Y., 2010, s.20].

Ibtidai tohsil marholosi usagin xarakterinin, davranis normalarmin, sosial mii-
nasibotlorinin vo manavi doyarlorinin formalasdigi asas dovrdiir. Bu morholado
meydana ¢ixan torbiyo problemlori vaxtinda miioyyon edilorok aradan qaldiril-
malidir. ibtidai tohsilde torbiys problemlorinin miioyyanlosdirilmasi vo onlarin
halli yollarinin islonib hazirlanmasi pedaqoji vo sosial ohomiyyat kosb edir.

Prof. ©.Pasayev va prof. F.Riistomov “Pedaqogika” darsliyinds ailo problem-
loarindon danisaraq gostorirlor ki, ailo miinasibotlorinin formalasmasinda saglam
pedaqoji, psixoloji miihitin olmasi kriteriyalar qismindo ailo doyarlarinin {istiin
tutulmasi, emosional momnunlug, mikrososial miinasibotlorin adaptasiyasi yeni
qurulan ailonin uzunoémiirlii olmasinda x{isusi shomiyyot kasb edir [Pasayev, O.,
Riistomov, F., 2002, s.168].

Azorbaycan Respublikasinin Konstitusiyasinda qadin hiiququ ve onlarin
ovlad torbiyasindo rolu genis sokildo agiglanir vo Konstitusiyanin 17-ci maddo-
sindo geyd edilir: “Comiyyatin 6zayi kimi ailo dovlatin xiisusi himayasindadir.
Usaglarin gaygisina qalmaq vo onlari torbiyo etmok valideynlorin borcudur. Bu
borcun yerina yetirilmosino dovlot nozarat edir” [Azorbaycan Respublikasinin
Konstitusiyasi, 1997]. Belo ki, ailo comiyyatin insan qruplarinin ilkin morholosi
olub, or-arvadi vo usaqlari 6z otrafinda birlegdiran insan qrupudur. Har bir insanin
monavi keyfiyyotlori vo davraniginin tomoli ailodo qoyulur.

Lakin miisahidolor gostorir ki, hazirda usaqlarin torbiyo olunmasinda tokca
ailo vo moktob miihitinin diizgiin togkil olunmasi kifayot etmir. Usagin yasadigi
mohosllada, kiicads, moktobds dostluq etdiyi yoldaslarinin oxlaqi da kigikyaslila-
rin torbiyasino giiclil tosir gostorir.

L.S.Vigodskinin fikrinco, “...sosial miihit, usaq torafindon todricon monim-
sonilon goxsiyyat xiisusiyyotlorinin formalagmasinin vo ya idealin real qarsiliqh
olagosi prosesindo bas veran sosial inkigafin asas monboyidir” [Vigotskiy, L.,
2000, s.65].

Valideynlor torafindon usagin hadsiz ozizlonmasi, onun hor ciir istoklarina,
toloblorina giizosto gedilmasi vo ona tam sorbastlik verilmasi do bir ¢ox problem-
lorin yaranmasina sobab olur. Bu baximdan, sagird soxsiyyatinin formalagmasi
ii¢ilin ailo ilo moktobin birlikdo omokdagliq etmasi bu giin tohsil sisteminin inkisaf
prioritetlorindondir.

Miiasir pedaqoji yanasmalara goro, usaq torbiyo prosesinin passiv obyekti
deyil, aktiv istirakgis1 kimi ¢ixis etmolidir. Usagin rolu asagidak: istiqgamatlori
ohatos edir:

* davranis qaydalarini dork etmok vo onlara omol etmayos ¢alismagq;
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* 0z horokotlorine géro mosuliyyat hissi dagimag;

» sinif yoldaslar1 vo miiollimlorlo omokdasliq bacariglarini inkisaf etdirmok;

* miinaqiso voziyyatlorinds 6ziinl idars etma va diizgiin qorar vermo vordislo-
rino yiyalonmok;

*  Oziinonazarst vo Ozilinlitonzimloms bacariqlarini formalagdirmag.

Kigikyasli moktoblinin bu proseso colb olunmasi onun 6ziinoinamini artirir
vo miisbat davranig modelinin formalagsmasina komok edir.

Ailo usagin ilk sosial miihitidir vo onun davranig xiisusiyyotlorinin formalas-
masinda halledici rol oynayir. Valideynin 6z 6vladini comiyyato faydali soxsiyyat
kimi yetisdirmosi ii¢lin osas mogsad vo vozifalori agagidakilari ohato edir:

* usaga sevgi, diggot vo emosional dostok gostormok;

» evdo miisbot psixoloji miihit yaratmag;

» giindolik rejim vo davranig qaydalarinin formalasdirilmasina nozarat etmak;

*  miollimlo miintozom olaqo saxlayaraq usagin tolim vo torbiyosi haqqinda
molumat almag;

* roqgomsal miihitdon istifadoyo nozarot etmok;

* usaga soxsi niimuno gostorarok mosuliyyst, hdrmoat vo amoksevorlik kimi

keyfiyyotlori asilamaq vo s.

Ibtidai sinif sagirdlorinin sosial vo monovi inkisafinda osas istiqgamotlondirici
soxs kimi miiollimin rolu asagidaki foaliyyatlori ohato edir:

* sinifdo miisbot vo tohliikasiz psixoloji miihit yaratmag;

*  hor bir sagirdin fordi xiisusiyyatlorini nozors alaraq soxsiyyotyoniimlii yanas-
ma totbiq etmok;

* davranis qaydalarini sistemli sokildo dyrotmok vo méhkomlondirmok;

» torbiyavi sShbatlar, sinif saatlar1 vo sosial foaliyyatlor toskil etmok;

* problemli davraniglarin soboblorini miioyyonlogdirorok fordi i aparmag;

» valideynlorlo miintezom amokdasliq slagolori qurmag;

»  zorurat yarandiqda moktob psixoloqu ilo birgs foaliyyat gostormok.

Miisllimin obyektiv, adalotli vo dostokloyici miinasibati sagirdlorin davrani-
sinin tonzimlonmosindo miihiim rol oynayir. Usag-valideyn-miiollim omokdagli-
g1 torbiys prosesinin ardicilligini, vahidliyini tomin edir vo asagidaki naticalorin
oldo olunmasina imkan yaradir:

» torbiys prosesinds vahid toloblorin gézlonilmaosi;

* davranig problemlorindoki ndgsanlarin erkon agkar edilmosi vo qarsisinin
alinmast;

* usagin psixoloji voziyyotinin diizgiin qiymatlondirilmasi;

» sosial uygunlagma vo tlinsiyyat bacariqlarinin inkisaf etdirilmasi;

* usagin 0zlino inaminin vo masuliyyat hissinin artmasi.
Bu omokdasliq sistemli sokilds toskil edildikds torbiys problemlorinin halli
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daha effektiv vo davamli olur.

Ibtidai siniflordoa torbiyo problemlorinin aradan qaldirilmasi kompleks yanas-
ma tolob edir. Bu prosesdo usagin aktiv istiraki, valideynin dostoyi vo miiallimin
pesokar rohborliyi qgarsilight olagods hoyata kegirildikdo miisbat noticolor aldo
olunur. Ugtorafli omokdashigin tomin edilmasi sagirdlorin monavi, sosial vo dav-
ranis inkisafinin diizgiin istiqgamotlondirilmosine vo saglam soxsiyyot kimi forma-
lagmasina xidmat edir.

Moktob vo ailonin rolu usagin soxsiyyat kimi formalasmasinda miihiim oho-
miyyat kosb edir. Tohsilin yaradict soxsiyyst formalasdirmaq missiyas: onun
humanist xarakterini meydana ¢ixarir, yeni mozmunun miioyyanlosdirilmosindo
nazora alinir.

B.B.Zankovski yazirdi: “Usaq soxsiyyat olmaga o vaxt baslayir ki, o, 6z-6zii-
nii dork edir, yavag-yavas inkisaf edir vo otrafdaki hor seyi 6ziinds toplayir. Elo
bir zaman golir ki, usaq 6ziinii digorlorindon ayirmagi 6yronir vo nainki bagqalari
ticiin, eloco do 6zii liciin soxsiyyat olmaga baslayir” [Zankovskiy, B., 1996, s.86].

Ibtidai siniflordo torbiys problemlori miiasir dovriin aktual pedaqoji mosalolo-
rindon biridir. Bu problemlorin effektiv halli miisllim, valideyn vo moktabin pe-
daqoji kollektivinin birgo foaliyyoti noticasindo miimkiindiir. Soxsiyyatyonimlii
yanagmanin totbiqi, miisbot sinif miihitinin yaradilmasi, sistemli torbiys iginin
togkili vo ailo-moktob omokdagliginin giiclondirilmasi ibtidai sinif sagirdlori-
nin monavi va sosial inkisafina miisbot tosir gostorir. Bu istiqgamatdo aparilan
mogsadyonlii foaliyyot golocokds saglam, moasuliyyatli vo comiyyato faydali gox-
siyyotlorin formalagsmasina xidmot edir.

Miiasir pedaqoji yanagmalara goro, ibtidai tohsildo torbiyonin asas mogqsadi
sagird soxsiyyatinin hartorafli vo harmonik inkisafidir. Buna gors do torbiys pro-
sesi birmonali sokildo soxsiyyotyoniimlii olmalidir. Bu mogsado nail olmaq {igiin
torbiya prosesi sistemli vo kompleks vozifolorin hoyata kecirilmosini tolob edir.
Mogsadin reallasdirilmasina goro miioyyonlosdirilon osas vozifolor agagidakilar-
dir:

* oqli va intellektual inkisafin tomin edilmosi;

» monovi-axlaqi inkisafin formalasdirilmast;

* sosial-kommunikativ bacariqlarin inkisaf etdirilmaosi;
» fiziki inkisafin dostoklonmosi;

* estetik-yaradici inkisafin tosviqi;

* miistoqillik vo togobbiiskarligin inkisafi.

Ibtidai siniflords tolim vo torbiyas islori sistemli sokildo hoyata kegirilorso, bu,
kicikyaslt moktablilorin hartorafli soxsiyyat kimi formalagsmasini tomin edor.

Usaq soxsiyyatinin formalasdirilmasinda miisllim-valideyn omokdasliginin
tosirlori boylikdiir. V.A.Suxomlinski demisdir: “Torbiyo prosesindo atanin 6v-
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ladlart Gigiin “giiclii o1”, yani niifuz sahibi oldugunu gostormok iiciin valideyn-
lari moktobo miimkiin qodor az dovat etmok lazimdir. Usagin basinda, iirayindo,
doftorindo, giindsliyinds nolor varsa, hamisini usaqlarin 6z valideynlori ilo qar-
siligli miinasibatlori ndqteyi nozordon doyarlondirmoliyik. Usagin ata vo anasini
moyus etmoasing yol verilmomalidir” [Suxomlinskiy, B., 1972, 5.96].

Tacriibo gostorir ki, pesokar miiollim sagirdlor vo onlarin ailo tizvlori ilo
somarali amokdagliq miinasibatlori qurarsa, sagirdlorin soxsi inkisafi, xarakte-
ri, davranislari, ailo tizvlori ilo qarsiligli miinasibatlori haqqinda informasiyaya
sahib olur. Bu, miisllimo sagirdlora siiratli tosir gostora bilocok torbiye iisulunu
prognozlasdirmagq tigiin sorait yaradir. Yuxarida qeyd olunan amillor miiallim vo
valideynlors bir-birils olaqoli sokilds foaliyyat gdstormok imkani verir.

Valideynlorin miiollimlorlo omokdaglhigr iki istigamotdo — qrup vo fordi so-
kildo hoyata kegirilir. On somarosli formalara — valideynlorin iimumi yigincagi,
kollektiv vo fordi miizakirslor, miihaziralor, konfranslar, ailoya getmok, valideyn-
larla birlikde miixtalif mévzuda fotomontajlarin tartibi, usaqlarin ol iglorinin sor-
gilori, birgo sinif bayramlarinin kegirilmosi aiddir.

Miisahidolorden aydin olur ki, valideynlarlo kollektiv isin genis formalar1 da
totbiq edilir. Buraya — genis pedaqoji informasiyanin verilmasi, tocriibo miiba-
dilesi, miivafiq ictimai royin yaradilmasi, sinif hoyatinda valideynlorin istirakini
tomin etmok daxildir. Bu is iki yolla hoyata kegirilir:

* pedaqoji moadoniyyatin artirilmasi va valideynlorin kollektiv sokilds biitlin sinif
sagirdlorinin tolim-torbiya islorinin soviyyosini yliksoltmasi;
* bu istigamatds tokmillosdirilmis valideyn assosiasiyasinin foaliyyati.

Bu isin asas mogsadi—ailods torbiya iginin foaliyyatini intensivlogdirmok, ona
maqgsadyodnlii, ictimai sosial xarakter vermokdir. Valideynlorlo igin asas formasi
sinif valideyn iclaslaridir. Usaqlarla usaqlarin tolim vo torbiyasindo miiollimin
uguru valideynlar ilo miiallimin amokdasliq alagalorindon asilidir.

Valideyn iclaslarinin miixtolif mévzu vo formalart mévcuddur. Asagida ve-
rilmis mdvzular Gizra toskil olunan doyirmi masada diskussiyalar va treninglor
kegirilir:

* kicikyaslt moktobli soxsiyyatinin formalagmasi;

* ailodo macburi, zor giicii ilo torbiyo;

* kicikyasli usaqlarm psixoloji-fizioloji inkisafi;

* usaq tocavizu;

* sinifdo torbiys isinin modellagdirilmasi;

* ailodo qarsiligli miinasibotlor;

» ailo hoyatinin qanunlari, sinif kollektivinin qanunlari. Miisllimlors bu isin tos-
lindo “valideynlor komitosi” kdmok gostorir.

Ibtidai sinif miiollimi valideynlora istor iclaslarda, istorso do doyirmi masalar-
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da izah etmolidir ki, ailods bdyiiklor usaqlarla somorali {insiyyat qurmag: bacar-
mali, usaga inkisafetdirici tosir gdstormok ti¢iin birgs foaliyyat zamani monologa
yox, dialoqa iistiinliik vermalidirlor. Dialoq zaman1 valideyn 6vladinin fikir vo
diisiincoalorini, istok vo arzularini bu prosesdo Oyronir, torbiyo isindo bunlara isti-
nad edir.

Miiollim kicikyasli moktoblilor ilo onlarin ailosi, dostlari, tolim foaliyyati vo
s. barado miioyyan qador sdhbatlor apardigda malum olur ki:

* ailodo miinasibatlor qonastboxsdir;

» ailo iizvlori arasinda emosional bagliliq yoxdur;
* ailodo saglam miihit hokm siirtir;

» ailodaxili miinasibotlords aqressiya giiclidiir.

Bundan sonra ailodaxili miinasibatlora, valideyn-6vlad miinasibotlorino dair
valideynlorlo sShbatlor aparilir. S6hbatds daha ¢ox usagi narahat edon mosalalor
miizakiro olunur, miinasibotlorin korreksiyasi li¢iin tovsiyalor verilir. Biitiin bun-
lardan sonra usagin tesovviiriinds ailodoki mdvqeyi, ona garsi neco miinasibat
baslondiyi barado miioyyan fikir formalagir.

Moktobds moktabin direktoru, torbiys islori iizra direktor miiavini vo moktob
psixoloqunun istiraki ilo konfrans togkil olunur. “Ailolorde usaqglarin torbiyosi”
movzusunda kegirilon konfransda agagidaki masalolorin halli istigamotinde mii-
zakiralorin aparilmasi mogsadouygun hesab edilir: Valideynlor ii¢lin usaqlarin
torbiyasinds hansi ¢otinliklor mévcuddur?

* Valideynlor usaqlarin torbiyosindo hansi {isullardan istifado edirlor?

* Valideynlorin pedaqoji taktinin usaqlara hansi tosirlori var?

» Usaga atasinin tosiri no dorocododir?

» Usagq liglin asudo vaxti neca togkil edirsiniz?

* Ailolords usaqlarin torbiyoasindo moktobdonkonar isin tokmillogdirilmasi iigiin
hans1 tokliflori qeyd eds bilarsiniz?

Usagqlarin torbiyasi zamani daha ¢ox valideynlorls kegirilon treninglordon is-
tifado olunur.

Belo treninglords hor iki valideynin istiraki mogsodouygundur. Valideynlor
ilo fordi ig — sdhbatlor, maslohat vo kigikyaslt moktablinin evina getmoklo hoya-
ta kegirilir. Uzunmiiddotli miisahidolordon sonra sagirdin xarakterindo, davrani-
sinda qlisur goron zaman miisllim valideynlorlo s6hbotlor aparir vo bu neqativ
hallarin aradan qaldirilmasi tigiin birlikdo miixtolif yollar axtarilir. Hor hans1 bir
mdvzu lizro moslohatlogsmolor kecirilorkon problem yasayan ailslorin valideynlori
dovot edilir. Eyni zamanda problemlorin aradan qaldirilmasi vo kdmok mogsadilo
ekspertlor do calb edilir. Bu, miisllim, psixoloq vo hiiquq-miihafize orqanlarinin
nlimayondasi do ola bilor.

Valideynlor tigiin toxmini maslohat mdvzulari agagidaki kimi ola bilor:
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* Usaq oxumagq istomir. Ona neco komak etmali?

* Ailado yegano usaq torbiyo olunur. Usagin davranisinda olan ¢otinliklori aradan
qaldirmagq ti¢iin hansi yollardan istifads edilmalidir?

* Ailodo kobudluq vo qarsiligli anlasilmazligin olmamasi ii¢lin no etmok lazim-
dir?

* Pis vordislori neco aradan qaldirmaq olar?

* Ailonin dagilma sabablorinin usaga na kimi tosirlori var?

Miisahidolor gostorir ki, sinif miiollimi, ailo vo usagin qarsiligh olago forma-
lar1 onun soxsiyyat kimi formalagmasina miisbat tosir gostorir. Bunu moktoblordo
movecud olan miisbot onona, somoarali tlinsiyyat oalagolori stibut edir. Sevindirici
haldir ki, valideynlor moktobs timumi iso kdmok maogsadilo golirlar.

Usag-valideyn-miiollim omokdasligi kontekstindo ibtidai moktobdo torbiya
problemlarinin halli istiqgamatinds asagidaki praktik tovsiyslorin totbiqi magse-
douygun hesab edilir:

» maariflondirici xarakter dasiyan valideyn iclaslarmin kegirilmasi;

* sagirdlorin inkisaf dinamikasinin miizakirasi ilo olagodar valideynlorlo fordi go-
rlislorin toskil edilmasi;

» kommunikasiya vasitolori ilo davamli slagonin tomin olunmasi.
Valideynlorin maariflondirilmasi moagsodilo asagida gdstorilmis tovsiyslora

omal olunmasi vacib hesab edilir:

* usaqglarin yas xiisusiyyatlori, davranis problemlori vo onlarin hall yollari haqqin-
da seminarlar vo treninglor toskili olunmali;

* ailodo diizgiin torbiyo miihitinin yaradilmasi, miisbat motivasiya vo nozarot
iisullar1 barado tovsiyoalor verilmoli;

* usaqlarla somorali iinsiyyat bacariglarinin formalasdirilmasina dostok gostoril-
moli;

* davranisinda nazoragarpan noqsanlari olan sagirdlor ligiin fordi torbiya planlari
hazirlanmals;

* sagirdlorin maraq vo qabiliyyatlorine uygun foaliyyatlor togkil olunmals;

» miisbot davranigin togviqi vo motivasiyaedici iisullardan istifado edilmoli.

Sinifdo miisbat psixoloji miihitin yaradilmasi ii¢lin nozords tutulmasi vacib

olan mosoaloloro nozor salaq:

* humanist vo dostokloyici miisllim-sagird miinasibatlorinin qurulmast;

» omokdasliq vo qarsiligli hormoto asaslanan faaliyyatlorin toskili;

» valideynlorin sinif vo moktob todbirlorins calb edilmasi;

* ailo—moktob omokdaghigini giiclondiron layiho vo sosial aksiyalarin kegirilmosi;
* usaqg-valideyn-miisllim Giglityiliniin istiraki ils torbiyayoniimlii todbirlorin togkili.

Rogomsal miihito nozaratin giiclondirilmosi magsadilo asagida gdstorilon tov-
siyalorin nozors alinmasi vacibdir:
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» valideynlors usaqlarin internet vo sosial sabaka istifadasinin tonzimlonmasi ilo
bagli tovsiyalorin verilmaosi;

* rogomsal tohliikesizlik va saglam informasiya mihitinin formalasdirilmasi tizra
maariflondirmas islorinin aparilmasi.

Yuxarida verilmis tovsiyalorin praktik totbiqi ibtidai siniflords torbiys prob-
lemlorinin qarsisinin alinmasina, moktob-ailo omokdasliginin méhkomlondiril-
masing, sagirdlorin sosial davranis bacariqlariin inkisafina vo iimumilikda, to-
lim-torbiyo prosesinin keyfiyyotinin yliksoldilmosino xidmot edo bilor.

Natica / Conclusion

Beloliklo, ibtidai siniflordo yaranan torbiyo problemlori kompleks xarakter
dasiyir vo onlarin formalagmasina hom ails, hom moktob miihiti, hom do usagin
fordi-psixoloji xiisusiyyatlori tosir gostarir. Miioyyon edilmisdir ki, sagirdlorda
intizam pozuntulari, derss maragin azalmasi, aqressiv davranis, iinsiyyat ¢otin-
liklori vo masuliyyat hissinin zaifliyi kimi problemlorin asas sabeblari valideyn
nazaratinin, ails-moktob olagolorinin zaif olmasi vo miisllim-sagird miinasibatle-
rinde fordi yanagmanin kifayat qader totbiq edilmomasi ila baglidir.

Aragdirmalar gostorir ki, torbiye problemlarinin qarsisinin alinmasida va
aradan galdirilmasinda usag-valideyn-miiollim omokdashigmin sistemli togkili
miihiim rol oynayir. Valideynlarlo miitomadi pedaqoji maariflondirms isinin apa-
rilmasi, fordi moslohatlorin verilmosi, sagirdlorin davranig vo inkisaf dinamikasi-
nin birgo izlonilmasi miisbat naticalors sabab olur.

Belaliklo, bela gonasto galinir ki, ibtidai siniflorde miisbat psixoloji miihi-
tin yaradilmasi, sagirdlora fordi yanagmanin totbiqi, motivasiyaedici vo huma-
nist torbiya iisullarindan istifads torbiya problemlarinin azalmasina ve kigikyagh
maktablilorin sosial uygunlagmasinin giiclonmasins gorait yaradir. Eyni zamanda
moktob vo ailo arasinda qarsiliglt etimada osaslanan omokdasliq sagirdlorin dav-
ranig madoniyyatinin formalasmasina, masuliyyat hissinin inkisafina vo talimo
maragin artmasina miisbat tosir gostarir.

Aparilan todqgiqatdan bu natico hasil olur ki, ibtidai sinifdo torbiys isinin
somaroliliyinin artirilmasi ii¢lin ailo-moktob omokdasliginin sistemli model
osasinda qurulmasi, profilaktik todbirlorin giiclondirilmasi va biitiin toraflorin
— miallim, valideyn vo sagirdin birgs foaliyyetinin tomin edilmasi zoruri hesab
olunur.

Mboqalonin aktualli@l. Miiasir dovrdo comiyyatdo bas veron sosial-iqtisadi
vo informasiya proseslori usaqlarin soxsiyyot kimi formalagmasina ciddi tesir
gostarir. Ragomsallasma, aile modelinde doyisiklikler, valideyn masgullugunun
artmasi, sosial sobakalorin tasiri, doyarlor sistemindo bag veran problemloar ibtidai
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sinif sagirdlorinin davranig vo iinsiyyat madoniyystinde miioyyan ¢otinliklorin
yaranmasina saobab olur. Bu baximdan, ibtidai siniflorda torbiyo mosolalorinin ak-
tuallig1 daha da artir.

Mboqalonin elmi yeniliyi ondan ibarotdir ki, yeni tohsil paradigmasi validey-
nlori tohsil prosesinin subyekti elan edib. Bu isa onlarin da 6z dvladlarimin tohsil
vo torbiyosinin keyfiyyotino goro mosuliyyat dagimalart monasina golir vo bu iso
ibtidai siniflordon baglamaq lazimdir. Bu baximdan, moqalads ibtidai siniflorde
torbiyo problemlori usag-valideyn-miiollim omokdagligi kontekstindoa tohlil edil-
mis, problemlorin tosnifati verilmis vo bu istiqgamatdo hazirlanmis tdvsiyalorin
totbiqi tolim-torbiyo prosesinin keyfiyyotinin yiiksoldilmosino vo sagirdlorin
hartorafli inkisafina xidmaot eds bilar.

Mboqalonin praktik shamiyyati. Todqgiqatin noticalori ibtidai sinif miiollim-
lari vo valideynlor tiglin torbiys isinin somorali togkili, moktob-ailo omokdagli-
ginin giiclondirilmasi vo sagirdlorin soxsiyyot kimi formalasdirilmasi mogsadilo
praktik tovsiyalor kimi istifads oluna bilar.
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Giris / Introduction

Miiasir dovrdas kigik maktab yasli usaqlarda miistaqil yrenms bacariglarinin,
tonqidi va yaradici tofokkiiriin, problem hall etma vordislorinin formalagdiriimasi
tohsil sisteminin prioritet istigamatlarindon biri hesab olunur. Qloballagsma, infor-
masiya comiyyatinin siiratli inkisafi vo tohsilde kompetensiya asasli yanagmanin
totbiqi sagirdlorin yalniz hazir biliklori menimsomasini deyil, hom do biliklori
miistaqil sokilds olda etmasini, tohlilini vo praktik faaliyystlords reallagdirmasini
zaruri edir. Bu baximdan, miistaqil igler talim prosesinin ayrilmaz torkib hissasi
olmagqla yanasi, sagirdlorin soxsiyyat kimi formalagsmasina xidmat edon miihiim
pedaqoji vasito hesab olunur.

Ibtidai tohsil pillasi sagirdlorin intellektual, psixoloji va sosial inkisafinin
tomal marhalasidir. Mohz bu dovrds onlarin dyranmaya miinasibati, idrak marag-
lar1, miistoqil faaliyyot bacariqlart vo tolim motivasiyasi formalasir. Buna gore do
ibtidai siniflords toskil olunan miistaqil islorin mazmunu, formast vo metodlari
sagirdlorin yas va fordi xiisusiyyatlorine uygun miisyyonlogdirilmalidir. Oks hal-
da, eyni tapsiriglarin biitlin sagirdlors totbiq edilmasi onlarin fordi inkisaf imkan-
larinin tam reallagsmasina mane ola va talimin samaraliliyini azalda bilar.

Miisahidolor gostarir ki, miistaqil islor sagirdlorin bilik ve bacariglarini moh-
komlondirmakls yanasi, onlarda masuliyyat hissinin, 6ziinenazarat vo dziliniiton-
zimloma bacariqlarinin, mantiqi ve yaradici tofokkiiriin, problem hall etma, qorar
gobul etmo vo amokdasliq vardislorinin inkisafina da miisbot tosir gostarir. Xii-
susilo ibtidai siniflorde miistaqil faaliyystin diizgiin toskili golocok tohsil mar-
halalarinds ugurlu dyranmenin asasini togkil edir. Bu sababdon miisllim miistaqil
islori planlagdirarken sagirdlorin psixoloji inkisaf saviyyesini, idrak imkanlarini,
maraq dairasini, dyranma tempini vo fordi ehtiyaclarint miitloq nozors almalidir.

Miiasir pedaqoji yanasmalar sagirdyontimlii vo diferensiallagdirilmis tolim
modelinin tatbiqini baglica istiqamat hesab edir. Bu yanagma hor bir sagirdin fordi
potensialinin iizo ¢ixarilmasina, onun inkisaf imkanlarinin genislondirilmasins vo
tolim prosesindo foaal istirakina sorait yaradir. Yas vo fordi xiisusiyyatlorin nozars
alimmasi osasinda toskil olunan miistoqil iglor sagirdlorin talim motivasiyasini ar-
tirir, onlarin idrak faalligini giiclondirir vo alds etdiklori biliklorin davamli mo-
nimsanilmasine imkan yaradir.

Tohsilin mezmununda bag veran yeniliklor, sagirdydniimlii talim modelinin
tatbiqi vo kompetensiya asasli kurikulumun talablari kicik maktab yasli usaqlarda
miistaqil foaliyyatin toskiline xiisusi diqqat yetirilmasini zoruri edir. Bu baximdan,
ibtidai siniflords miistoqil islerin diizgiin toskili aktual pedaqoji problemlordon
biri kimi ¢ix1s edir. i1k dofs olaraq, bu kontekstdo miistaqil islorin planlasdiriima-
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sinda “yas - idrak xiisusiyyati - tapsiriq formasi” modeli inteqrativ sokildo izah
olunur, todqigatda ibtidai siniflordo miistaqil islorin oyun elementlori vo oyani
vasitalorlo zenginlagdirilmosinin effektivliyi elmi cohotdon ssaslandirilir, bu ya-
nasmanin sagirdlorin miistaqil 6yronma bacariglarinin inkisafina tosiri gostorilir.

Tadgiqatin magsadi ibtidai siniflorde miistoqil islorin toskilinds sagirdls-
rin yas vo fordi xiisusiyyatlorinin nozoro alinmasinin nozori vo praktik osaslari-
n1 aragdirmaq, bu amillorin tolimin keyfiyyatine tosirini miioyyanlosdirmok va
miistoqil islorin somorali toskilinoe dair elmi-pedaqoji yanasmalari tohlil etmokdir.

Problemin qoyulusu

Miiasir tohsil sistemindo kigikyasli moktoblilordo miistoqil dyronmo bacarig-
larinin formalagdirilmasi prioritet istiqgamatlordon biri hesab olunur. Bu baxim-
dan, ibtidai siniflordo miistoqil islorin togkili xiisusi aktualliq kosb edir. Lakin
praktikada miistaqil tapsiriglar tortib olunarkon sagirdlorin yas, psixoloji vo fordi
xtlisusiyyatlori hor zaman kifayot qodor nozoro alinmir. Noticods eyni tapsiriglar
biitiin sagirdlors totbiq olunur ki, bu da onlarin idrak foalligina, motivasiyasina
vo tolim noaticolorino monfi tosir gdstors bilir. Buna goro do miistoqil islorin yas
vo fordi xiisusiyyatlor nazors alinmagqla togkili yollariin elmi-pedaqoji baximdan
arasdirilmasi todgigatin osas problemini togkil edir.

Tadqiqat metodlar:

Tadgigatin metodoloji asasini soxsiyyotyoniimlii tolim, inkisafetdirici tolim
vo diferensiallagdirilmis tohsil konsepsiyalar1 togkil edir. Bu yanasmalar tolim
prosesindo har bir sagirdin yas, psixoloji vo fordi xiisusiyyetlorinin nozoros alin-
masini, onlarin potensial imkanlarinin agkara ¢ixarilmasini va inkisaf etdirilmo-
sini nozordo tutur. Todqigat zamani ibtidai sinif sagirdlorinin idrak foaliyyotinin
xuisusiyyatlari, miistaqil islorin toskili prinsiplori vo fordilogdirilmis tolim yanas-
malar1 pedaqoji vo psixoloji aspektdon arasdirilmisdir. Mogalonin hazirlanma-
sinda kompleks todqiqat metodlarindan istifado edilmis, todgiqatin magsodine
uygun olaraq agagidaki metodlar totbiq olunmusdur:

Nozori tohlil metodu. Todgigat mévzusu il bagh pedaqoji, psixoloji vo me-
todik odobiyyatlar 6yronilmis, miixtolif alimlorin elmi yanasmalari nozori baxim-
dan tohlil edilmisdir. Bu metod mévcud elmi yanagsmalarin miiqayisoli sokildo
doyorlondirilmasine imkan vermisdir.

Miiqayiso metodu. Miixtolif miislliflorin baxiglari, metodik yanasmalari vo
elmi naticolori qarsilasdirilmis, onlarin oxsar vo forqli cohatlori miioyyon edil-
migdir. Miigayiso noticasindo tadqgiqatin mogsadine uygun elmi yanasmalar se-
¢ilmisdir.

Umumilasdirma metodu. Tohlil vo miigayiso noticesinde aldo olunan elmi
molumatlar imumilasdirilmis, mévzu iizra asas nazari naticalor formalasdirilmis-
dir. Bu metod todqiqatin elmi naticalorinin asaslandirilmasina xidmaot etmisdir.
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Sistemlagsdirma metodu. Toplanmis elmi molumatlar montiqi ardicilligla
qruplasdirilmis va sistemlosdirilmisdir. Bu yanasma todqiqat materialinin ardicil
va elmi asaslarla toqdim edilmasinag sorait yaratmisdir. Metodoloji yanasma sa-
girdlorin fordi inkisaf xiisusiyyatlorinin nozars alinmasi asasinda talim prosesinin
samaraliliyinin artirilmasina istigamotlonmisdir. Arasdirmada miistaqil islorin
togkilinin nazari osaslart dyronilmis, onlarin sagirdlorin idrak foalligina, motiva-
siyasina vo tolim noticaloring tasiri elmi-pedaqoji baximdan qiymotlondirilmisdir.

Osas hissa / Main part

Ibtidai siniflorde miistaqil islorin somoroli toskili sagirdlorin yas vo fardi xii-
susiyyatlorinin nazars alinmasimni tolob edir. Kicikyaslt moktablilorin psixoloji,
fizioloji va idrak inkisaf soviyyasi onlarin tolim foaliyyatinin xarakterins birbaga
tosir gostarir. Bu baximdan, miisllim miistaqil islori planlasdirarken sagirdlorin
diqget, yaddas, tofokkiir vo maraq xiisusiyyatlorini nazors almalidir.

Ibtidai sinif sagirdlorinin yas xiisusiyyatlori tolim faaliyyatinin toskilinde mii-
hiim rol oynayir. Bu dovr usaqglarin hom psixoloji, ham ds idrak baximindan in-
tensiv inkigaf marhalasi kimi xarakterizo olunur. Onlarin digqoti qeyri-sabit olur,
uzun miiddat eyni faaliyyat novii ilo masgul olduqda tez yorulurlar. Buna gora
do miistaqil islorin miiddati, mezmunu vo toqdim olunma formasi sagirdlorin yas
soviyyasine uygun miioyyanlosdirilmolidir [Bliyeva, F., Mommoadova U., 2014,
s.159]. Tapsiriglarin qisa, aydin vo maraqli sokilds toqdim edilmasi onlarin tolim
foaliyyatinds aktivliyini artirir.

Kigikyasli moktablilorin tofokkiirii osasen, konkret-obrazli xarakter dasiyir.
Onlar oyani materiallar, miisahidalor vo praktik faaliyyatlor vasitasilo verilon
molumatlar1 daha asan menimsayirlor. Bu sabobdon, miistaqil islorin toskilinde
sokillordan, sxemlordon, codvallardon, kartlardan v diger ayani vasitalordon isti-
fado moagsadsuygundur. Miiasir tolim texnologiyalarinin totbiqi sagirdlorin idrak
foalliginin yiiksolmasing, onlarin miistaqil dyronms bacariglarimin inkisafina vo
tolim naticolorinin yaxsilagsmasina sorait yaradir [Agayev, S., 2023, 5.96].

L.S.Vigotskinin fikrince, usagm inkisafi tolim foaliyyati ilo six baghdir vo
misllimin istigamatlondirici rolu onun potensial imkanlarinin {izs ¢ixarilmasinda
mithiim shomiyyat dastyir [Vigotskiy, L., 1999, s.112]. Bu baximdan, miiallim
miistaqil islorin teskilinds yalniz nazaratedici deyil, hom do istiqgamotlondirici
funksiyani yerina yetirmalidir. Sagirdlorin miistaqil faaliyyot zamani qarsilasdig-
lar1 ¢otinliklorin aradan qaldirilmasi, onlara zaruri maslshatlorin verilmasi vo foa-
liyyatlarinin diizgiin istiqgamatlondirilmasi talimin somaraliliyini artirir.

J.Brunerin fikrincs, sagird yeni biliklori miistoqil sokilde kosf etdikde onla-
rin manimsanilmosi daha davamli olur. Buna goére do, miisllim miistaqil islori
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elo toskil etmoalidir ki, sagirdlor aragdirma aparmaga, miiqayise etmoayo vo natico
¢ixarmaga tosviq olunsunlar [Bruner, J., 1960, s. 41].

UNESCO torafindon irsli siiriilon tovsiyoloro asason, qeyd etmok olar ki,
tolim prosesindo sagirdlorin fordi xiisusiyystlorinin nozors alinmasi inkliiziv vo
keyfiyyatli tohsilin asas prinsiplorinden biridir [UNESCO, 2020]. Hor bir sagir-
din 6yronmo tempi, maraq dairasi, qabiliyyati vo hazirliq saviyyasi forqlidir. Bozi
sagirdlor yeni molumatlar1 daha tez monimsadiklori halda, digorlori slave izaha
vo tokrara ehtiyac duyurlar. Bu forglorin nozoro alinmamasi bozi sagirdlorin to-
limds geri qalmasina, digorlorinin iso potensial imkanlarini tam reallagdira bil-
momasing sobab olur.

Sagirdlorin fordi xiisusiyyatlorine uygun tapsiriqlarin hazirlanmasi onlarin
tolimo maragini vo motivasiyasini artirir. Fordilosdirilmis tapsiriglar sagirdlorin
moveud imkanlarma uygun segildiyindon onlar tapsiriqlarin 6hdesinden daha
ugurla golir vo 6zlorindo inam hissi formalasdirirlar. Bu baximdan, diferensial
yanagmanin totbigi mithiim shomiyyat dasiyir. Diferensiallagdirilmig tapsiriglar
vasitosilo miiallim eyni moévzu iizro miixtalif ¢otinlik soviyyalorindo foaliyyot tos-
kil eds bilir. Belo yanagma har bir sagirdin 6z inkisaf soviyyasine uygun foaliyyot
gdstormasina sorait yaradir [ibrahimov, F., ®hmodova, M., 2007, 5.87].

Sagirdlorin maraq dairslorinin nozora alinmasi da miistoqil islorin somoros-
liliyino miisbot tosir gostorir. Maraq Oyronmo motivasiyasini giliclondiron osas
amillordon biridir. Tolim materialinin sagirdlorin maraqlarina uygunlasdiriimasi
onlarin idrak foalligini artirir vo aldo olunan biliklorin daha davamli monimsonil-
masing sorait yaradir. Psixoloji todqiqatlar gostorir ki, maraq vo motivasiya yiik-
sok olduqda sagirdlor tolim foaliyyotine daha foal qosulur vo miistoqil tapsiriglar
daha moasuliyyatls yerina yetirirlor [Agayev, S., 2023, s.184].

Ibtidai siniflorde miistoqil islorin toskilindo oyun elementlorindon istifado do
mithiim shomiyyat kosb edir. Oyun usaqlarin tobii foaliyyat formasi oldugundan
onlarin dyronmoyo maragini artirir vo tolim prosesini daha calbedici edir. Oyun
xarakterli tapsiriglar sagirdlorin amokdaslig, {insiyyat vo problem holl etmo ba-
cariqlarinin inkisafina miisbot tosir gostorir. Oyani vasitolordon istifads, qisa vo
aydin tapsiriglarin verilmasi tolim prosesinin daha interaktiv vo motivasiyali tos-
kilino imkan verir. Bu ciir foaliyyatlor sagirdlorin miistoqil islomok bacariginin
formalagmasina, idraki foalliginin artmasina, tolim naticolorinin yaxsilagmasina,
miistoqil diisiinmo gabiliyyatinin formalagmasina komok edir.

Beloliklo, aparilan tohlillor gdstorir ki, ibtidai siniflordo miistaqil islorin
somarali toskili liclin sagirdlorin yas vo fordi xiisusiyyetlorinin nozoro alinma-
s1 vacib pedaqoji sortdir. Yas soviyyesino uygun secilmis tapsiriqlar, diferensial
yanasma, oyani vasitolordon istifado vo miiollimin istiqamotlondirici foaliyyati
miistaqil islorin effektivliyini artiran osas amillor kimi ¢1xis edir.
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Ibtidai siniflordo miistaqil islorin somorali toskili sagirdlorin yas vo fardi xii-
susiyyatlorinin nozoro alinmast ilo six baghdir. Elmi-pedaqoji todqiqatlar gostorir
ki, kicikyasli moktablilarin psixoloji inkisaf xiisusiyyatlori onlarin tolim foaliyyo-
tinin mozmununa va togkilino birbasa tosir gostorir. Buna goro do miistoqil islorin
planlasdirilmas1 zamani sagirdlorin diqqet, yaddas, tofokkiir vo maraq xiisusiy-
yatlori nozoro alinmalidir.

Pedaqoji texnologiyalarin totbiqi tolim prosesindo sagirdlorin foalligini arti-
ran miihiim vasitolordon biri hesab olunur. H.ohmoadov geyd edir ki, tolim tex-
nologiyalarinin diizglin se¢ilmasi vo totbiqi sagirdlorin miistoqil foaliyyatinin
toskilino vo onlarin idrak foalliginin yiiksolmosine sorait yaradir [©Ohmadov, H.,
2007, s.160]. Bu baximdan, miistoqil islor yalniz biliklorin méhkemlondirilmo-
si vasitosi deyil, hom do sagirdlorin miistoqil diisiinmo bacariglarinin formalas-
dirilmasi vasitesi kimi ¢ixis edir. Miasir tolim texnologiyalar1 sagirdlorin fordi
xiisusiyyotlorinin nozera alinmasini tolob edir. F.8liyeva vo U.Mommodovanin
fikrinca, tolim prosesinds sagirdyoniimlii yanagmanin totbiqi onlarin maraq vo
ehtiyaclarinin 6donilmosing, naticados iso tolimin keyfiyyatinin yiiksolmosino im-
kan yaradir [Bliyeva, F., Mommodova U., 2014, 5.98]. Bu yanasma miistoqil islo-
rin toskilindo diferensiallasdirilmis tapsiriqlardan istifads edilmosini zoruri edir.

L.S.Viqotski tolim va inkisaf arasinda qarsiliqli alaqoni asaslandiraraq gostor-
misdir ki, sagirdin inkisafi onun mévcud imkanlari ilo potensial imkanlar1 arasin-
da formalasan inkisaf zonasinda daha somorali hoyata kecirilir [Vigotskiy, L.,
1999, s.114]. Buna goro do miiollim miistoqil islori sagirdlorin inkisaf soviyyo-
sino uygun sokildo qurmali, zorurat yarandiqda istiqgamatlondirici dostok gdstor-
molidir. Belo yanasma sagirdlorin miistoqil foaliyyat bacariglarinin inkisafina vo
daha ytiksok noticoalorin oldo olunmasina gorait yaradir.

Psixoloji todqiqatlar da gostorir ki, ibtidai sinif sagirdlorindo maraq vo moti-
vasiya tolim foaliyyatinin asas harokatverici qiivvalorindon biridir. V.V.Nurkova
vo N.B.Berezanskaya qeyd edirlor ki, tolim foaliyyotino garst miisbot miinasibot
vo maraq sagirdlorin idrak foalligini artirir, onlarin digqgoetinin daha uzun miiddot
saxlanilmasima imkan verir [Nurkova, V., Berezanskaya, N., 2024, s.192]. Bu
sababdon, miistaqil islerin mozmunu sagirdlorin yas xiisusiyystlorino vo maraq
dairalorino uygun secilmolidir.

Miistaqil islorin diferensial sokildo togkili hor bir sagirdin fordi imkanlari-
nin nozord alinmasia sorait yaradir. F.Ibrahimovun fikrinco, sagirdlorin hazir-
l1iq soviyyesine uygun tapsiriglarin toqgdim olunmasi onlarin miistaqil faaliyyato
maragini artirir vo tolim naticolorinin yiikselmasina sobab olur [ibrahimov, F.,
Ohmodova, M., 2007, s.91]. Bu isa tolim prosesinds fordilogdirmo prinsipinin
ohomiyyatini bir daha tosdiq edir.

Belolikla, elmi manbalorin tohlili gdstorir ki, yas vo fordi xiisusiyyatlorin
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nazora alinmasi ibtidai siniflordo miistaqil islorin toskilinin nozari vo praktik oasa-
sin1 toskil edir, sagirdlorin idrak foalliginin, tolim motivasiyasinin vo miistaqil
islomok bacariglarinin inkisafina miisbat tosir gostarir.

Natica / Conclusion

Miivafiq elmi-pedaqoji aragdirmalarin naticalori gosterir ki, ibtidai siniflor-
do miistaqil islorin somoraliliyi sagirdlorin yas vo fordi xiisusiyyatlorinin nozors
alimmasindan ohamiyyatli doracads asilidir. Kigikyasli moktablilorin psixoloji, fi-
zioloji vo idrak xiisusiyyatlorino uygun toskil olunan miistoqil islor onlarin tolim
foaliyyotine maragini artirtr, dorketma bacariglarmi giiclondirir vo olds olunan
biliklerin daha mohkem monimsanilmasini tomin edir.

Miiayyan edilmisdir ki, tapsiriqlarin yas soviyyasine uygun se¢ilmasi, ayani
vasitolordon istifads olunmasi, oyun elementlorinin tatbiqi va faaliyyst novlari-
nin doyisdirilmasi sagirdlorin diggetinin davamli saxlanilmasma va tslim moti-
vasiyasinin yliksaldilmasina miisbat tasir gdstorir. Eyni zamanda diferensial va
fordilagdirilmis yanagmanin totbiqi hor bir sagirdin 6z imkanlarina, potensialina
uygun inkisaf etmosino sorait yaradir.

Tadgiqat miisllimin istigamatlondirici foaliyysti, sagirdlorin fordi xiisusiy-
yatlorinin dyronilmasi vo miistaqil islorin homin xiisusiyystlors uygun planlas-
dirilmasi telim prosesinin keyfiyystini artiran asas amillordondir. Yas vo fordi
xlisusiyyatlorin nozoro alinmasi kigik moktob yasli usaqlarda miistoqil islomok,
Ozlinonazarat vo Ozlinlitonzimloma bacariqlarinin, mentiqi ve yaradici tofokkii-
rlin, problem hall etmo, gorar qobul etmo vo omokdagliq vordislorinin formalas-
masina da miisbat tosir gostarir.

Aparilan tohlillordon bu gonasto golmok olar ki, ibtidai siniflordo miistoqil
islorin togkili zamani yag va fordi xilisusiyyatlorin nazore alinmasi sagirdyoniimlii
talim miihitinin formalagmasina, tahsilin keyfiyyetinin yiiksoldilmasine vo mak-
toblilorin hartorafli inkisafinin tomin olunmasina xidmot edir. Irali siiriilon yanas-
malar miisllimlora dars prosesini daha maqgsadyonlii planlasdirmaq, tapsiriglari
sagirdlarin inkisaf soviyyasine uygunlagdirmaq va talimin samaraliliyini artirmaq
imkani yaradir.

Mbagqalanin aktualligi. Miistaqil islorin somarsliliyi onlarin sagirdlorin yas vo
fordi xiisusiyyatlorino uygun toskil olunmasindan shomiyyaotli dorocado asilidir.
Pedaqoji-psixoloji tadqiqatlar gosterir ki, ibtidai sinif sagirdlerinin diqqst, yad-
das, tofokkiir, maraq ve dyronms tempi baximindan farqli xtisusiyystlora malik
olmalar1 tolim prosesinde fordilogdirilmis vo diferensial yanasmalarin totbiqini
zoruri edir. Yag vo fordi xtlisusiyyotlorin nozors alinmamasi sagirdlorin tolim moti-
vasiyasinin zdiflomasing, idrak foalliginin asag1 diismasine va tolim naticalorinin
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istonilon soviyyado olmamasina sobab ola bilor. Bu baximdan, ibtidai siniflorde
mistoqil iglorin toskilinds sagirdlorin yas vo fordi xiisusiyyatlorinin nozors alin-
masinin nozari vo praktiki aspektlorinin arasdirilmasi, tolimin keyfiyyatino tosi-
rinin 6yronilmoasi vo somorali togkil yollariin miioyyonlosdirilmosi mévzunun
aktualligini sortlondirir.

Mboqalonin elmi yeniliyi. Todqigatin elmi yeniliyi ibtidai siniflordo miistaqil
islorin toskili prosesinds sagirdlorin yas vo fordi xiisusiyyatlorinin sistemli gokil-
do nozoro alinmasinin pedaqoji osaslarinin kompleks sokildo tohlil edilmosindo
ifado olunur. Moqaloado kigikyaslt sagirdlorin idrak ve psixoloji xiisusiyyatlori
miistoqil islorin mozmunu, formasi vo toskili prinsiplori ilo alagolondirilorok yeni
yanagma toqdim edilir. Elmi yenilik, homginin miistoqil islorin diferensial vo for-
dilosdirilmis formada toskili vasitosilo sagirdlorin motivasiyasinin artirilmasi,
tolim naticalorinin yaxsilasdirilmasi va idrak foaliyystinin inkisafi arasinda qarsi-
ligl1 olagonin asaslandirilmasindan ibaratdir.

Magqalanin praktik shamiyyati. Todqgiqatin praktik shamiyyati miistaqil igle-
rin toskili prosesindo sagirdlorin yag vo fordi xtlisusiyyatlorinin nozors alinmasina
dair ibtidai sinif miisllimlori {i¢iin konkret pedaqoji tovsiyalorin toqdim edilmo-
sindo ifado olunur. Bu arasdirmanin noticolori osasinda miiollimlor dors prose-
sindo miistaqil islori diferensial vo fordilogdirilmis sokildo toskil eds, miixtalif
¢otinlik soviyyalorinda tapsiriglar hazirlaya va sagirdlorin maraq dairosino uygun
foaliyyatlor totbiq edo bilorlor. Bu da hom zoif, ham do yiiksok hazirliqh sagird-
larin inkisafina eyni dorocods sorait yaradir. Todqigat pedaqoji foaliyyatdo totbiq
oluna bilon effektiv metodik asaslarin formalasdirilmasi vo ibtidai tohsil prosesi-
nin keyfiyyotinin yiiksoldilmosi baximindan miihiim praktik shomiyyat kosb edir.
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