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Abstract. By revealing the opinions in the literature about the Cultural
Historical Theory developed by Vygotsky, which is one of the import-
ant reflections of the preschool period, private speech behavior, environ-
mental and genetic development approaches, to clarify the areas where
it can be used in education and daily life and to prevent speech delay
in preschool children. is intended to be explained. In this study, first of
all, language and speech development periods are defined and the devel-
opmental process in these periods is explained according to Vygotsky’s
perspective and the developmental periods of children. Afterwards, chil-
dren’s self-directed speech behavior, its types and formation process, the
purposes it serves, environmental and genetic developmental periods
are introduced, and the differences between Piaget and Vygotsky about
self-directed speech behavior in children’s developmental periods are
presented. Finally, examples of the applications of children’s self-direct-
ed speech in daily life are given, and methods that teachers and adults
can use to encourage this type of speech in the preschool period and to
introduce developmental periods are explained.
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Annotasiya. Todqiqat isi L.Viqotski torofindon yaradilan, moktabaqo-
dor dovra aid masalslari 6zlinds oks etdiron Sosial inkisaf nozariyyasini,
xiisusi nitq bacarigi, otraf miihit vo genetik inkisaf haqqinda adobiyyat
aragdirmalarini isiqlandiraraq onun tohsil va tolimds tatbiq oluna bilaca-
yi saholori miioyyonlogdirmok, eyni zamanda moktobogodor yasl usag-
larda nitq longimasinin garsisinin alinmasi yollarini izah etmok mogsodi
dasiyir. Aragdirmada, ilk novbads, dil ve nitqin inkisaf dovrii miioyyon
edilmis vo bu dovrds gedon inkisaf prosesi Viqotski noqteyi-nazorindon,
nitq longimosi olan usaqlarn inkisafina uygun sokilds izah edilmisdir.
Daha sonra maqalada nitq longimasi olan moaktobagadar yaslh usaqlar-
da miistoqil nitq bacarigi, onun novlori, inkisaf morhololori, otraf miihit
vo genetik inkisaf dovrlori isiglandirilmis vo belo usaqlarda miistaqil
nitq bacariglarinin formalagdirilmasi ilo bagl Piaje vo Viqotskinin forg-
li yanagmalari, fikirlori tohlil edilmisdir. Qeyd etmok olar ki, mogaloda,
hamg¢inin nitq longimasi zamani miistaqil olaraq nitqi inkisaf etdirmonin
giindalik hoyatda tatbigine dair niimunalar verilmis, onu tasviq etmak vo
inkisaf dovrlorini tanitmagq tigiin miiollimlorin vo boyiiklorin istifado edo
bilacoyi metodlardan bshs olunmusdur.
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language development

1. INTRODUCTION Language, in its general definition, is a means of com-
munication developed in verbal or written form with various symbols created by
human beings, and is one of the most important features that make humans hu-
man. Language, which is the basic way of communicating with other people, rep-
resents all kinds of communication in which thoughts can be symbolized and thus
meanings can be transferred, and is the main element that distinguishes human
beings from other living creatures [Singh, 1997]. Language also gives us the abil-
ity to share our dreams, ideas and discoveries with others [Brewer, 2001]. What
we think about and know is actually influenced by the symbols and concepts
of which we are intensely aware [Owens, 2002]. Language acquisition plays a
major role in maintaining mental order. Language brings a symbol order to the
mind. The transformation of the concepts that emerge as a result of this mental
organization into symbols makes it easier to use these concepts. People integrate
the information they perceive more easily with the help of language. Language
also reflects the individual’s ability to combine mental data to form meaningful
wholes [Alpdge, 1991]. Apart from this, language is also a very effective tool for
solving problems and reevaluating and storing information [Singh, 1997].

1.1.Language Development in the Preschool Period: Language is a very
effective tool for the preschool child in organizing and structuring information,
identifying similarities and differences, and revealing cause and effect relation-
ships. Children often begin to use language more dramatically towards the end of
their second year of life to explore their relationships with other people and ob-
jects. Children’s curiosity about their environment develops over time, and they
begin to ask an increasing number of questions and get help from their peers and
adults to learn the names of objects around them. This rapid language develop-
ment seen in preschool children also has various reflections on children’s speech
behavior in daily life. Young children use language to encode their life experi-
ences, and this coding ability depends on the development of cognitive compe-
tencies that make it possible to process information in verbal form [Singh, 1997].
The transformation of information into verbal form reveals the act of “speaking”.
The concept of speech is generally understood as a form of communication with
other people that has a social purpose, a form in which words are used to con-
vey thoughts, and a very important tool in achieving personal-social harmony
[Bayko¢ Donmez et al., 1993; Singh, 1997]. A child with normal language devel-
opment learns as he gets older, how to start speaking, how to continue it, adapt it
to the environment he is in, and ultimately how to end it, in social interaction with
those around him. Children generally acquire speaking rules at different ages. For
example, children before the age of two start talking and continue talking without
waiting for the other person to listen to them. Towards the age of two and a half or
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three, they tend to turn to the person they are talking to and share what they have
to say before they start talking.

Children have difficulty showing any mental activity until the age of 2. In
the period until the end of the first month, no other behavior is observed in ba-
bies other than reflex movements such as sucking and holding. Between 1 and 3
months, babies begin to make movements such as sucking, opening and closing
their hands, touching their quilt without any purpose, and over time, they begin to
enjoy repeating these movements. Mother tongue education constitutes the most
important area of sensory perception education in the preschool period, because
mother tongue is the basic activity that makes people human. Every child is born
in a native language environment. Research has shown that the child acquires
the basic structural features of the native language spoken in his environment by
the age of 4-5. Native language is the most important means of communication
and communication. All mental abilities, perception, inference, making connec-
tions, comparison, generalization, classification, abstraction, narration, problem
solving and similar abilities are formed and developed in the mother tongue. The
development process of a baby is similar to the process of acquiring today’s char-
acteristics of a human being in his historical development.

Just as man first used his body, the objects in the environment, and later the
tools he made, and language as a prototype, to establish a relationship with the
outside world; The baby first uses his hands, arms, head and whole body to estab-
lish relationships with the environment. Vocal communication begins in the baby
with cries, screams, and chirps, and then these are followed by sounds, syllables,
single words, and short sentences. The most common opinion among experts
regarding language development is that all babies speak the same language by
6 months, that is, they make various sounds. In the second six months, the child
begins to develop a special sensitivity to the sounds he hears around him. As the
child begins to develop sensitivity to the sounds of his native language, the first
foundations for the development of his native language begin to form.

2. FACTORS AFFECTING LANGUAGE DEVELOPMENT

To determine the cause of speech delay in a child, it is necessary to first look
at the physical structure of the mouth. Morphological differences in the mouth
can physically hinder speech. For example, the frenulum, called the sublingual
ligament, may be holding the tongue lower than it should be. For this reason, the
child cannot use his/her language with sufficient agility. The child and adolescent
psychiatrist should first start the evaluation by performing an oral examination
and, if necessary, sending the child to an ear, nose and throat specialist. Again,
slow development of the mouth and surrounding muscles may prevent healthy
speech. This can also create feeding and swallowing problems. It would be useful
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for the psychiatrist to ask questions in this direction.

Hearing problems in children can also cause speech delay. Families can usu-
ally understand severe hearing problems by not looking at the sound, but mild
hearing problems delay speech. When applying to a child and adolescent psy-
chiatrist, this should be taken into consideration and examined in detail, and it
should be checked whether the child can hear by making a few sounds. In ad-
dition, the child should be referred to the ear, nose and throat department for a
hearing test, and treatment should be planned according to the results of the test.
The psychological effects of speech delay on the child should also be monitored
and its effects on relationships with peers should be monitored. Speaking several
languages at home where the child lives may also delay speech. Especially in
countries where there are many Turks, such as Germany, speaking Turkish at
home or speaking German in nursery may cause the child to hesitate.

Long-term illnesses in children, long-term hospital stays, emotional depri-
vation especially in children in nursing homes, or lack of parental attention are
other factors that negatively affect child development and cause speech delay. TV,
tablet, computer and cartoons, etc., which have been frequently seen in homes
lately. Watching things for long periods of time can delay speech. Families who
consult psychiatrists often state that they use TV and tablets to keep their children
entertained at home. After a while, since the child reacts violently without the
TV and tablet, the mother may have to turn them on. In these cases, it is recom-
mended to limit TV and tablet use and increase communication by talking to the
family. Language development is greatly affected by the environment and the
socioeconomic status of the family. Today, thanks to mass media such as TV and
Computer, children’s vocabulary is much more developed than it was 15-20 years
ago. According to research, it has been determined that the gender factor is also
effective in speech; Girls speak earlier than boys and their vocabularies are richer.

A preschool child is a playful child, so it would not be right to try to explain or
make a child of that age understand anything with words. What is intended to be
taught to the child in this period should be taught to him/her by showing him/her
in a game, by making him/her do it, and should be acquired objectively. Play af-
fects the child’s physical, emotional, psychomotor and social development. It also
contributes to the child’s development in terms of logic and language. For exam-
ple, a child unconsciously acquires new words while playing with his friends. He
shares these words he has learned with his friends, tells them something or listens
to them, and in this way, his ability to use the language and speak increases. Vo-
cabulary is enriched and the child recognizes objects with their functions during
play, thus accelerating the development of language and logic in the child. Game
management is effective in teaching people to comprehend objects and their func-
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tions, as well as non-objective measures of value. Play affects logic and language
development, expands the child’s vocabulary, and gives the child the habit of
making proper sentences. In addition, the game reinforces the habit of speaking
comfortably and expressing one’s thoughts, as well as improving the ability to
ask questions, obtain new information, and transfer information to others. It helps
them recognize objects and equipment. He makes them remember their names,
makes them understand their functions, teaches them to use them, and adds new
ones to their old experiences and knowledge. With play, the child begins to grasp
the differences and similarities between objects and events, and in parallel, he
develops abstract abilities that require logic, such as thinking, perception, com-
prehension and imagination.

Parents and adults have great responsibilities regarding the child’s language
development. Children are imitators, they do what they see, not what is asked of
them. For this reason, adults should set a good example for children with their
speech. The child should be given the opportunity to speak freely, time should
be given to develop the ability to think and express, and the wrong words spoken
by the child should be corrected by saying the correct word, not by scolding or
ridiculing him. In addition, when the child starts to talk, adults should not be in a
hurry and should not force the child in this regard. The child should be enabled to
communicate with his or her peers, and clear and correct answers should be given
to the questions he/she asks, but adults should not compare the child with his/her
peers, and it should not be forgotten that speech will not take place until the child
reaches the maturity of speech.

The social aspect of the speech often attracts more attention. The reason for
this is that speech is constantly used for communication purposes in the life of
humans, who are basically social beings, and can be seen at all age levels. In ad-
dition to social speech for the purpose of communicating with other people, the
concept of “private speech”, which is especially observed in preschool children,
is also very important for those interested in the field of cognitive development
and language development. According to Vygotsky, external experiences turn
into internal understanding through language. Language makes the thinking pro-
cess abstract, flexible and independent of immediate stimuli. When children be-
gin to use symbols and concepts to think, they no longer need a concrete object in
the environment to think about. As this process progresses, language allows the
child to imagine, intervene in ideas, create new ideas and share them with others.
This actually enables social information to be exchanged between people. As a
result, it can be said that language is both a tool for cognitive development and at
the same time a part of this process [Bodrova and Leong, 2007].

In the preschool period, children begin to use speech not only to commu-
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nicate with others but also to communicate with themselves and regulate their
behavior. Thus, a new form of speech, self-directed speech, emerges. According
to Vygotsky, there are two types of speech: public speech and private speech.
Social speech refers to language that has a communicative purpose, directed at
other people, and can be more formal, such as a lecture, or casual, such as a con-
versation at the dinner table.

2.1. Language Delay and Language Disorders in Children

A child may have the necessary grammar to convey his feelings and thoughts,
but he may not be able to speak because his speech organs (tongue, lips, etc.)
cannot function properly. On the other hand, another child may not be able to
speak due to a disruption in language development even though his speech organs
function perfectly, or both may occur at the same time.

If a child has difficulty understanding what others say (receptive language)
or adequately verbally conveying his/her feelings and thoughts (expressive lan-
guage), then this is a language disorder. On the other hand, if a child has difficulty
producing speech sounds accurately or fluently, then this is a speech disorder.

2.2. Some risks that may affect language delay or disorder There are many
factors that can lead to language development delay or disorder.

2.2.1.Genetics Studies have clearly demonstrated that children who have a
mother, father or sibling with a language disorder are at greater risk for language
disorder than other children. There is not much that can be done right now about
the existence of such a genetic risk, but families should be aware of this situation
from an early age and work to improve the child’s communication skills so that
the child is minimally affected by it.

2.2.2.Parental Effect Some researchers also associate the way we commu-
nicate with children with language development. Studies have shown that the
language development of children of parents who often play games with their
children and talk to them while playing, who read books to their children, who
talk to their children about the things they are interested in around them, which
they show with signs, and who prefer to use simpler language with their children,
is in a better condition.

2.2.3.Hearing Loss Children with hearing loss are at great risk for problems
understanding verbal language and expressing themselves verbally. If this situa-
tion is not noticed and intervened early, the child will encounter some problems
such as communication problems, learning difficulties, and social isolation. Stud-
ies have shown that children with hearing loss who receive early diagnosis and
intervention can close the gap between them and their peers in the future.

2.2.4. A Cognitive, Neurological or Developmental Disorder Children with
cognitive impairment, neurological problems (such as hydrocephalus, stroke, sei-
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zures) and autism spectrum disorders (autism, pervasive developmental disorder)
have problems in language and speech skills, as well as many medical, develop-
mental and behavioral problems. In some cases, the child’s delayed speech may
be a preliminary symptom of the disorders listed above, rather than just a speech
problem. It is important for families and professionals to take this into consider-
ation and provide timely guidance. An 18-month-old child who does not want to
play with other children and has difficulty expressing himself may have language
and speech problems, but these may also be symptoms of autism. All families
should not try to think of the worst-case scenario for a child whose speech is de-
layed. But it is important to recognize the problem early. Even if such a situation
occurs, early diagnosis and intervention will enable faster progress in solving the
problem.

2.3.In what cases should I be suspicious? There are common views that
language development problems may continue in certain situations, especially in
children between 18 and 30 months of age who have normal intelligence but have
delayed speech. These situations are given below:

2.3.1.Understanding the language Understanding language often develops
before using and expressing language. In some studies, in the evaluations of chil-
dren whose expression skills were delayed between 24 and 30 months, after be-
ing followed for a year, it was revealed that the children whose verbal language
comprehension was in line with their peers at that period caught up with their
peers in expression skills, but the language problems of the others continued.
These results suggest that children who have difficulty understanding early verbal
expressions are at greater risk for language impairment.

2.3.2.Using gestures In a study, it was found that the number of gestures or
hand/arm signs used in a late-talking child predicted verbal language skills in
the later period. Accordingly, late-talking children who use many gestures for
different communication purposes have a higher chance of catching up with their
normal peers than those who use gestures less frequently.

2.3.3. Age of diagnosis: The common conclusion drawn from many studies
is; The later a child’s language and speech problem is diagnosed, the slower the
child develops. It can be concluded from here that the speech of these children
will improve sooner or later, but researchers have pointed out that this is not the
case and that the language development problem may be more complex and se-
rious than thought. In other words, if a child develops slowly while his/her peers
develop rapidly in a certain age period (for example, between 24-30 months), as
long as this child cannot close the gap, the language problem may grow larger and
become more complex with accompanying social and psychological problems.

2.3.4. Words or sentences it produces: The number of words a child has
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can also be a predictor for future language development. For example, children
who have fewer than 50 meaningful words by age 2 are at risk for language im-
pairment. Not only the number but also the type of words he uses is an important
factor. Studies have shown that the action words used by children with language
and speech disorders show little variation. Another finding is that the actions they
use are generally very common and simple, such as take, give, come, eat, drink.

2.3.5.Social skills: It is reported by experts that preschool-age children with
language and speech disorders choose to talk to teachers rather than their class-
mates in nursery or kindergarten. In many studies, children with language devel-
opment have also been shown to have retardation in their social skills in addition
to this problem. These children have difficulties in sharing and playing skills with
their peers, and they seem to be able to play with toys in an unusual way, unlike
other children.

These factors may be a sign of language impairment that may have long-term
effects, but the findings of these studies do not always mean that this will be the
case. For example, in a study, while a 25-26 month old child’s comprehension
of what was said was quite poor, after 10 months his expression skills caught up
with his peers. On the other hand, the opposite can also be seen. What is empha-
sized in these studies is not that children with such characteristics will necessarily
be like this, but only that they are at risk for a language problem.

2.4.What should families do? Families should not spend time listening to
what non-expert others say or comfortably assuming that their children will in
any case catch up with their peers in terms of speech. If you have any doubts
about your child’s language or speech development, consult a speech and lan-
guage disorders specialist. The language and speech therapist will measure the
child’s understanding and expression of verbal language with the help of tests,
evaluate the child’s communication with his/her environment in a natural envi-
ronment, determine the factors that may affect development and provide consul-
tancy services to the family on what to do next.

2.4.1.Why should I consult an expert? While waiting even for a simple
thing is a troublesome process, waiting and seeing whether the child will be able
to speak is a more difficult and troublesome process. It is a bad feeling for fami-
lies, especially knowing that the problem can be solved more easily and quickly
if it is noticed at an earlier stage.

Even if your child only has a simple delay, you should consult a specialist
therapist instead of believing hearsay. The speech and language therapist will
comprehensively evaluate your child’s language and speech skills and will send
you home with many ideas to strengthen your child’s communication skills rather
than “wait and see” or will want to check in at regular intervals.
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2.4.2.What Should I Do Before the First Meeting? In order to fully un-
derstand the child’s language and/or speech problem, the speech and language
therapist will also need the child’s medical, social and developmental history
during the initial evaluation. For this reason, it is important to have the reports of
previous examinations and evaluations with you before an evaluation.

3. APPROACHES USED IN TEACHING LANGUAGE AND COM-
MUNICATION SKILLS Since language and speech problems are extremely
common and early language and communication problems will negatively affect
overall development, early diagnosis and education are extremely important. In
addition, eliminating early communication problems can prevent academic fail-
ure and emotional problems that may arise in later ages, or at least alleviate these
problems [Wetherby & Prizant, 1992]. Therefore, in order to support the language
development of children with language and speech problems, language and com-
munication skills need to be taught [Erbag, 2003]. Many teaching programs have
been developed to make it easier for disabled children to acquire language and
communication skills. It is generally possible to group these programs under two
different approaches: Therapeutic Approach and Natural Approach.

A. Therapeutic Approach The aim of the therapeutic approach is to teach
the child the appropriate language forms, correct structures and syntax required
for communication. This approach has several distinguishing features. These fea-
tures are listed below:

a- There are usually two people in the educational environment, the child and
the educator.

b- In order to provide a teaching environment free from disturbing factors, all
stimuli unrelated to teaching are eliminated in the teaching environment.

c- Stimuli (e.g. clues, materials) related to the skill to be taught are also care-
fully selected in accordance with the purpose of the language program [Erbas,
2003; Hart and Rogers-Warren, 1978].

In curriculums that adopt this approach, the teaching process (for example,
the child’s reactions, the approach to be used, what to do when correct and incor-
rect responses are received, etc.) is highly structured, since the behaviors of the
child and the educator are predetermined according to the goals of the language
and communication skills curriculum [Hart and Rogers-Warren, 1978]. In addi-
tion to the questions he generally asks, the educator also tries to create commu-
nication opportunities by using objects and pictures. During the teaching session,
the educator presents the most appropriate model for verbal expressions. In addi-
tion, reinforcement is given immediately for the child’s appropriate language use
[Bricker, 1972; Brickler & Bricker, 1970; Turnure, 1971]. This approach has two
benefits: (a) Teaching takes place under highly controlled conditions, (b) since
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language use is almost mandatory under this controlled condition, children have
unlimited communication opportunities to practice target skills [Erbag, 2003; Hart
and Rogers-Warren, 1978]. In addition to these benefits, the therapeutic approach
has some limitations [Erbas, 2003]. The targeted responses are not functional
and are not like the examples used in natural environments [Baer and Guess,
1971, 1973; Bricker, 1972; Bricker and Bricker, 1970; Turnure, 1971; Waldo,
L., Guess, D. and Flanagan, B., 1982]. Another possible problem accompany-
ing the therapeutic approach is that stimulus control cannot be transferred from
therapeutic settings to natural environments [Halle, 1982]. The aim of a language
and communication teaching program should be to teach the child to react to
stimuli that occur in natural environments so that the child can independently use
the targeted communication response in social environments [Halle, 1982]. On
the other hand, in teaching programs where therapeutic approaches were used,
generalization was never evaluated or did not occur at all [Baer and Guess, 1973;
Erbas, 2003; Rule, S., Losardo, A., Dinnebeil L., Kaiser, A. P. and Rowland, C.,
1998; Turnure, 1971; Waldo et al., 1982]. The following section contains infor-
mation about the features of the natural approach, which was developed as an al-
ternative to the limitations of the therapeutic approach used in teaching language
and communication skills.

B. Natural Approach It is organized as one-on-one training and includes
many sessions; However, as a reaction to the therapeutic approach that failed in
terms of generalization and natural language development, in recent years empha-
sis has begun to be placed on teaching communication skills in natural contexts.
In order to teach language and communication skills, natural contexts should be
used, the natural environment should encourage communication, and the people
who will communicate with the student should facilitate communication. The
approach that provides these is called the natural approach [Erbas, 2003].

Natural approach; A- Incidental teaching,

B- Reaction request model (mand-model) and

C- It consists of techniques such as time delay teaching.

Although these techniques are different from each other, they share several
common features that can contribute to children’s language and communication
skills [Kaiser, Ostrosky, & Alpert, 1993].

These features; a- Teaching language and communication skills using natu-
ral communication opportunities, b- Use of interesting materials and visibility of
materials to increase teaching opportunities; However, it requires some environ-
mental regulations, such as placing it in inaccessible places; c- Concentration of
teaching on things that interest the child in his/her current environment d- It is the
use of natural consequences, such as giving the child what he wants, instead of

99



http://ppe-journal.edu.az

unnatural reinforcers for communication attempts [Erbas, 2003].

One of the features of the natural approach is the use of natural consequences
of behavior in teaching activities. Natural consequences are events that occur as a
result of the child’s behavior. For example, when the child wants to drink water,
he is given a glass of water. Thus, the child quenches his thirst as a result of his
asking behavior [Noonan and McCormick, 1993].

Researchers have stated that the natural approach is more effective than the
therapeutic approach in teaching language and communication skills to students
with language and speech problems. Among the reasons for this: a- Language
and communication skills teaching programs that adopt a natural approach should
be compatible with inclusive practices since they can be used in the student’s en-
vironment and daily routines,

b- Since teaching is carried out in individuals’ natural environments, prob-
lems related to the generalization of the acquired skills from the teaching envi-
ronment to natural environments are minimized,

c- Participation of the target student’s teachers, parents and friends in lan-
guage and communication teaching programs,

d- The skills chosen for teaching are functional for students because they are
related to skills that occur in natural environments where the child communicates
(for example, asking for food, taking objects, taking turns) [Erbas, 2003].

The aim of teaching techniques that adopt the natural approach is to teach lan-
guage and communication skills to children with language and speech problems
by using the processes used by normal children while acquiring language and
learning communication skills.

Therefore, among the aims of language teaching in an unstructured en-
vironment a- To support the generalization of the communication skills taught,

b- Supporting the acquisition of new language structures and vocabulary,

c- Supporting the increase in verbal usage,

d- Encouraging verbal attempts towards adults or peers,

e- Supporting the increase in verbal interaction time [Noonan and McCor-
mick, 1993].

The common feature of teaching techniques that adopt the natural approach
is the making of environmental arrangements. The following section contains
information on environmental regulation techniques.

Environmental Regulation Techniques One of the important features of
natural language teaching is environmental regulation. An environment that does
not contain interesting objects or that meets students’ needs without requiring the
use of language is not a functional environment in terms of triggering language
use. Objects and events in language teaching environments should be designed in
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a way that attracts students’ attention and attracts their attention. Such environ-
ments create suitable contexts for natural language teaching and enable students
to achieve communicative purposes such as asking or commenting (Snell and
Brown, 2000). An environment that stimulates language use a- Makes lan-
guage a part of students’ routine work,

b- Includes interesting objects and activities in the environment,

c- Ensures that there are adults and peers in the environment who will encour-
age students’ language use and respond to students’ communicative reactions,

d- It enables the establishment of a connection between accessing objects or
getting help and language use, at least during some routine tasks and activities
[Snell and Brown, 2000].

3. CONCLUSION and RECOMMENDATIONS The most important fea-
ture that distinguishes human beings from lower level creatures on earth is lan-
guage and speech. This subject arouses even more interest with new information
discovered and confirmed by research every day. The importance of supporting
environmental and genetic development through self-directed speech, which we
can observe in daily life, is emphasized.

Adults need to recognize the importance of encouraging children to use
self-directed speech. Adults need to be patient and support the development of
this speech development by showing encouraging approaches in the face of chil-
dren’s self-regulating efforts in accordance with their genetics and environmental
factors. Despite the existing scientific facts, it is known that most adults today
try to prevent the child’s self-talking behavior without knowing its importance.
It is observed that children’s self-directed speech behavior is a natural behav-
ior and some children need to use it more often and for longer periods of time.
For this reason, it would be useful to reiterate that families should listen to their
children’s self-directed words and phrases at least as carefully as they do in their
social conversations, and not prevent them. In this way, parents will catch many
clues about their children’s plans, goals and difficulties in their lives. Children
may not feel the need to talk because they can usually say whatever they want in
their own homes. For this reason, starting a nursery will also accelerate speech
because the child will have difficulty speaking because his peers will not under-
stand him. When teachers at school see children using self-directed speech more
frequently than their age, it would be appropriate for them to act by thinking that
the children using this method need more support in the subject they are interest-
ed in. Although some studies have been carried out to understand the meaning of
self-directed speech behavior in our culture [Magden and Saranli, 2009], there
are many more studies that need to be conducted to find out what the reflections
of this issue are in different age and socio-economic groups.
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